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Service and Educational Personnel to Deliver Group
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Kerby T. Alvy, Ph.D. and Larry D. Rosen, Ph.D.

ED274415

TABLE 1
COMPARISONS OF PARENT TRAINING PROGRAMS:

PARENTING METHODS TAUGHT

METHODS PET STEP cp

Verbal Appreciation -

Behavior-Specific Praise NO NO YES
Encouragement NO YES NO
Positive I-Messages . YES NO NO
Confrontation
Confrontive I-Messages YES YES NO
Disapproval NO No YES
Therapeutic Listening YES YES NO*
’ Self-Disclosure YES YES  Now
Feeling Identification YES YES NO
Problem Ownership YES YES NO
Exploring Alternatives NO YES NO
Natural/Logical Consequences NO YES NO

Conflict Resolution

No-Lose Method YES NoO . NO

Family Meeting Method NO YES NO

Incentive Programs NO NO YES

C Pinpointing/Charting Behavior NO NO YES
4 Ignoring NO. YES YES
Time Out NO NO YES

Goals of Positive and Misbehavior NO YES NO

Y Family Meetings NO YES NO
Environmental Modification YES NO NO

Modeling Values YES NO NO

Consultation YES NO NO

Modifying Self YES NO NO

w

These methods are not taught in the standard Confident
Parenting Program but they are Promoted and discussed
in that pProgram's parent text.
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INTRCDUCTION

Personnel for Parent Development is a multifaceted continuing
education program to train professionals who work in mental health,
social service and educational agencies to deliver specific types of
group parent training services. The program is designed as a nation-
al training model (Alvy and Rubin, 1981: 1979).

The typus of group parent training services that the program
trains these¢ professionals to deliver are educational services that
teach parents to employ specialized child management and therapeutic
communication skillé and which stimulate positive child rearing
attitudes. The child rearing attitudes and skills which are taught
are similar to those which the research literature on child-parent
relations indicates are associated with stable social adjustment and
high self-esteem in children (Alvy, 1981; Bigner, 1979; Coopersmith,
1967; Martin, 1975). Stable adjustment and high self-esteem are the
hallmarks of mentally healthy children. Thus, because the parent
training services are promotive of child rearing attitudes and
skills that influence adjustment and self-esteem, the services are
considered to be promotive of child mental health. The Personnel
for Parent Development Program, then, is a means of training profes-
sionals tc train parents in skills and attitudes that promote child
mental health, The program is a vehicle for disseminating mental
health-related parental competencies.

The idea for the program emerg=d with the founding in 1974 of
the Center for the Improvement of Child Caring (CICC), a private,
non-profit training, research and community service organization
which is located in Los Angeles, California. CICC was founded by
mental health professionals and social and behavioral scientists
who had a unique consciousness about preventive programming. They
set as their goals a series of interrelated projects: the provision
and evaluation of a variety of parenting services; the shaping of
standard parenting services to make them more relevant and sensitive

to ethnic minority families: and the training of instructors to



deliver these services through other community agencies. In addition,
CICC had designed several public conciousness-raising projects about
child abuse, children's rights and parent training that would take
advantage of the media resources in Los Angeles. The strategy was

to find appropriate funding sources for these projects, and shape

the projects to meet the needs and requirements of the funding
sources.

CICC looked to the relevant divisions and branches within the
National Institute of Mental Health (NIMH) for funding of some of
these projects. The project to modify standard parenting services:
for ethnic minority parents was funded by NIMH's Center for Minority
Mental Health Programs (Alvy, Fuentes, Harrison and Rosen, 1980).

The Personnel for Parent Development Program was funded by the Man-
power Division. The five years of grant funding for this training
program were from July 1977 to June 1982 and the funds underwrote

two years of pilot testing, one Year of program refinement and expan-
sion, and two years of field testing of the expanded training model.

This volume provides a comprehensive description and discussion
of the five years of NIMH-supported activities for the Personnel for
Parent Development Program. It is detailed enough to allow program
operators from throughout the United States to replicate the training
program in their areas.

The volume begins by indicating the national significance of the
program and the local issues that had to be dealt with as it was beinc
created and implemented. The program objectives are indicated, and
each aspect of the program including the actual training events are
described. The evaluation of each aspect of the program is presented,
and the results are discussed in terms of the efficacy and future
directions for this type of continuing education program. The progfan
and its results are summarized, and the volume ends with an extensive
appendix of documents and materials that are necessary for program

replication and evaluation.



CHAPTER ONE: ORIENTING ISSUES

1. National Significance

Over the last decade or so in the mental health and child
welfare fields, there has been a convergence of developments,
realizations and technological advances that pointed toward the
need for a mational model for training parenting instructors.

Early in the 1970s the Joint Commission on the Mental Health
of Children stressed the need to establish preventive mental health
services such as parent training (Mental Health of Children, 1973).
The Joint Commission also stressed the need for innovative training
programs for mental health personnel which would enable them to use
themselves in new ways of role function, such as being parenting
instructors.

In the mid-1970s the Mental Health Services Branch of NIMH
commissioned a survey of child mental health authorities for
recommendations on improving child mental health (Mitre Corporation,
1977). The authorities represented many disciplines, diverse
service delivery settings, and various geographic regions of the
country. These authorities rated the types of services that they
believed were most important for improving child mental health.
Parent training was rated the number one Service: "Parents and
prospective parents should be specially trained in effective ways
of fostering healthy mental-emotional development and in dealing
with problems of children. The training must be sensitive to
children's developmental stages and to the needs of specific popu-
lation groups." They further indicated that parent training services
should be delivered in all types of service delivery contexts and
by a wide variety of human service personnel who should be trained
in child developemnt and parent effectiveness.

In the late 1970s the President's Commission on Mental Health,
responding in part to the realization that the prevalence of child
mental health disorders far exceeds the personnel and resources for
dealing with them, also advocated for preventative programming in the
child mental health area (President's Commission on Mental Health,
1978).

i0



Developments in the child welfare field also shed a new light
on parent training services. With the passage of the Child Abuse
Prevention and Treatment Act of 1974, our country clearly acknow-
ledged the widespread abuse and neglect of children by their parents.
While the psychological, social, economic and political causes of
abuse and neglect are complex and interactive, nearly all child
welfare authorities agree that one of the major contributors is
that most parents who abuse or neglect their children have never
personally experienced or been trained in positive and non-violent
child rearing methods (Alvy, 1975; Fontana, 1973; Gil, 1973; Helfer
and Kempe, 1974, 1976). This led many of these persons to advocate
for parent training as a child abuse prevention strategy. Publi-
cations from the National Center on Child Abuse and Neglect (DHEW,
1976 a,b,c) and the Child Abuse Council of the Education Commission
of the States (1976) reflect this outlook. In addition, persons
who ran treatment programs for abusive families came to realize that
unless they also dealt directly with the parent's distorted child
rearing practices the treatment would be incomplete (Justice and
Justice, 1976; Martin, 1976). Thus, parent training services
became a necessary component of child abuse treatment programs, as
well as a highly regarded community strategy for preventing abusive
child rearing in the first place.

Coinciding with this strong interest in parent training was
the development of sophisticated technologies for training parents.
Frograms and approaches were developed that taught parents communi-
cation and reinforcement skills which were previously part of the
skill domain of professional helpers. A recent review of the empir-
ical research regarding the efrfects of these skill-training programs
has indicated that they do indeed result in positive outcomes for
most parents and children (Tavormina, 1980). The research also
indicates that there is much to be learned about the differential
efficacy of the programs with diverse parent-child populations.

In summary, national interest in parent training was growing
over the last decade and a half and the technology out of which a
national training model could be fashioned was available. What was
needed was an organization that could design and implement a model

program and a source to fund it.
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2. Local Issues

As CICC was designing the model in 1976 in pr=paration for the
formal grant application to NIMH, it held meetings with representa-
tives from some of the mental health agencies in Los Angeles County.
Los Angeles had a variety of public and private mental health agencies
that serviced the 7 million residents of the County (federally-funded
community mental centers, state mental health offices, county mental
health clinics, child guidance clinics, psychiatric hospitals,
counseling services, family service agencies, etc.). These agencies
served ethnically diverse communities within the geographically
sprawling county. The meetings were with directors and administra-
tors from a representative sample of these agencies,

The purpose of the meetings were to determine the degree of
knowledge about parent training that existed among the agencies and
to find out whether their staffs would be receptive to being trained.
With a few notable exceptions, the vast majority of agencies knew
very little about parent training. They were even less aware of the
particular skill-training programs that CICC would be offering. Thus,
it became clear that there would have to be a good deal of educating
about the services themselves if the target personnel were to become
involved.

Subsequent discussions with mental health agency personnel and
administrators revealed several realities and attitudes that would
play a major role in the conduct and success of the program. Many
of these individuals could not offer full-hearted support. Some of
the reasons were monetary, i.e., who was to pay for the parent train-
ing services that their staffs would be trained to deliver? There
was no provision in their state and county service reimbursement
contracts for educational services like parent training and most of
their parents were too poor to afford to pay for ie services. Some
raised ideological arguments whether it was appropri:*-e for treatment
agencies to offer parent training. Others were defensive because
they said their staffs were already trained to deliver parenting

services, though they could not describe the previous training or
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the type of parent training services they were offering. Still
others were concerned about their agency supporting any one approach
to parenting and most were adamently opposed to behavioral approaches.

CICC also met with representatives of the largest provider of
continuing education services for mental health agencies, the Mental
Health Training Center that was an arm of the California State Depart-
ment of Mental Health. They were extremely supportive of the idea
for the program. They indicated that they had received several
requests for training to deliver parenting services but they were
unable to meet them because they did not have a great deal of
knowledge or expertise in this area. They wrote a very strong
letter to NIMH in support of the grant application and they cooper-
ated fully throughout the program. The other major provider was the
Training Section of the County Mental Health Department who, though
initially cool to the program, became very involved as the program
became a reality.

Neither the Mental Health Training Center nor the County
Training Section charged for their continuing education programs.
Other providers at universities like UCLA and USC did charge for
their courses, though they were not delivering as many programs as
either the State or County training agencies.

This information was important because it reflected what mental
health agencies and personnel were accustom to in regard to contin-
uing education. There were ample free opportunities and a variety
of well-established providers. CICC would be relatively new provider
(it had run a previous program in cooperation with UCLA) and it would
be providing a type of continuing education for which the target
personnel were not familiar.

Because there was enough support for this new endeavor, CICC
was able to put together a program advisory council that consisted
of persons from the Mental Health Training Center and representa-
tives of the core mental health disciplines. Their involvement aided
in making CICC a legitimate service provider, as did the eventual
funding from NIMH.

Another local background matter that is important for under-

standing what happened with the program once its NIMH funding began
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in 1977, is the matter of local support for mental health. While
California had become known for its exemplary support for mental
health in the late 1960s and early 1970s, that support began to
wane toward the end of the decade when this program was being started.
Federal support for the community mental health centers was also on
the wane. And then in 1978 the tax revolt and Proposition 13 hap-
pened. The result was a steady reduction of support for mental
health services throughout the period that this program was in
existence. The reductions included the closing of mental health
centers and clinics, cutbacks in staff positions and a concentration
on delivering services to the most distrubed patient populations.
In addition, by the time that the five years of NIMH funding for
this program ended, the State had also defunded the Mental Health
Training Center. These types of reductions were also taking place
within the social service and educational fields, the two other
fields from which the program drew participants.

Thus, the Personnel Zfor Parent Development Program was created
because it met nationally recognized training and service needs.
Yet 1t was being implemented at a time when public support for service
and training was diminishing. These realities helped shape the
program's objectives during its two years of pilot testing; its
year of program refinement and expansion, and its two years of field

testing of the expanded training model.

3. Program Objectives

In indicating the changes in program objectives that occurred
between the pilot testing years and the.expansion years, some results
from the pilot test years will be mentioned. There were five basic
objectives for the two years of pilot testing:

1. To introduce mental health professionals to the major parent
training approaches and to the child-parent research literature that
supports the use of these approaches. This was to be accomplished
by conducting a one day conference on parent training approaches

that would also stimulate the participants to want to be trained to
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deliver the parenting services of the particular approaches.

2. To provide mental health professionals with the information
and skills to enable them to develop and/or refine their abilities
to deliver parent training services to groups of parents in their
agencies. This was to occur through intensive workshops where the
professionals would be taught to apply the parenting curriculum
of a specific parent training approach.

3. To have the conference and workshop participants or their
agencies share in the training costs by paying conference and work-
shop enrollment fees.

4. To determine if the training model (conference-plus-intensive-
workshops) is well-adapted to the needs and characteristics of mental
health personnel from diverse service delivery settings, as indicated
by the degree of mental health agency/personnel participation in the
conference and workshops and their assessments of these experiences.

5. To determine the degree to which mental health professionals
utilize the information and skills which they were exposed to and
trained in during the conference and workshops, as determined through
follow-up interviews with conference and workshop participants
regarding their actual utilization of information and skills.

These objectives were accomplished over a two year period where
two conference-plus-workshop training cycles took place. The confer-
ences were rather intimate events that were held at a community
mental health center and which featured presentations by experts in
the parent training approaches. The workshops took place at CICC
and consisted of either eight consecutive weeks of training ses-
sions (one half day session per week) or two consecutive weekends
of training which were led by experts in each approach. Conference
participants were recruited through a variety of means, including
mass mailings of conference brochures. Workshop participants were
recruited through the conferences az well as through mailings and
other recruitment vehicles. The conference and workshop follow-up
interviews were conducted through structured telephone sessions
shortly after the conferences and within six months after the work-
shops. All of what was learned through these experiences got expressec

in an additional set of objectives for a year of training model re-
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finement and expansion and for two years of additional training
cycles to field test the expanded training model. These additional
objectives consisted of:

l. To determine the longer term utilization of training by
the graduates of the first two training cycles. This was accomp-
lished by reinterviewing the graduates.

2. To expand the conference-plus-intensive-workshop model to
include (a) a special orientation session between the conference and
the workshops, (b) a seminar in how to implement and maintain parent
training services in public agencies, and (c) a course in Parent
Development and Cultural Issues in child Rearing. The need for
these additional training experiences emerged out of feedback from
the workshop trainers and trainees.

3. To determine whether a new training contract would result in
greater agency participation and involvement. In addition to charg-
ing fees for the conferences and workshops of the pilot training
cycles, the training contract was between the individual partici-
pants and CICC. Even if their agencies paid the fees (and very few
did) there was no formal commitment on the agency's part that they
would support the parent training servcies that their participating
staff members would be trained to deliver. As will be indicated,
there was tremendous variability in utilization that resulted from
lack of agency support.

A change in the training contract, as well as dropping the
fees for participation, was seen as a means of addressing this
problem. Thus, it was decided not to charge fees for the two years
of field testing of the expanded training model and to make the
training contract between the agencies and CICC. This was to be
accomplished by personally inviting agencies to send representa-
tives to the conference. Agencies that were represented at the con-
ference would be eligible to nominate staff members for the full
training and they would have to indicate the types of support that
they would provide for their participating staff persons, including
a commitment to support those persons in running parenting groups.

4. To conduct two expanded training cycles, the first of which

would be directed at mental health agencies and the second at early
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childhood education agencies. It was felt that only one cycle of
the expanded model needed to be directed at mental health agencies
and that it would make good sense to see if the expanded model

could be utilized in training personnel who are not thought of as
part of the traditional mental health service delivery system.

Thus, the second expanded cycle was to be directed at nursery school,
child care and day care personnel. It was thought that if these
personnel could be trained effectively through this model, they
would be able to deliver the parenting services to parents whose
children are enrolled in their early childhood programs. This

would mean that the services would be directed at populations that
have not been identified as needing mental health services and -
therefore the parent training services would be utilized in a primary

preventive manner.
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CHAPTER TWO: PROGRAM DESCRIPTIONS

The expanded training model consisted of several training
events: conferences to showcase parent training approaches,
orientation sessions for professionals who seek training in
the approaches, intensive workshops to learn the approaches,
seminars in how to implement the approaches in public agencies,
and courses in Parent Development and Cultural Issues in Child
Rearing.

Before describing each of these training events, the
rationale for choosing the specific parenting approaches will
be presented, and a discussion of the practical issues that
surrounded the design and implementation of the expanded

training model will occur.

1. Choice of Parenting Approaches

Parent training services are educational activities to
change parental role performance in order to enhance both
parent and child development (Alvy and Rubin, 1981, 1979).
Services which are based on a particular theory or theoretical
orientation are considered to be parent training approaches.

There are different versions of each approach.

18
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In the mental health field, parent training services are prim-
arily designed to enhance the'child's social and emotional develop-
ment. There are at least six approaches: the psychoanalytically-
oriented Child Study Association of America approach (Auerback, 1967),
the Rational Emotive Therapy approach (Ellis & Grieger, 1977), the
Transactional Analytic approach (Bry, 1976; James, 1974, 1977), an
approach which owes its heritage to Rogerian psychology (Carkhuff &
Bierman, 1970: Gordon, 1970, 1975, 1976; Guerney, 1964), an approach
which emerges from Adlerian psychology (Corsini & Painter, 1975;
Dinkmeyer & McKay, 1976; Driekurs, 1964; Driekurs & Gray, 1968), and
the Social Learning or Behavioral approach (Becker, 1971; Eimers &
Aitchison, 1977; Miller, 1975; Patterson, 1971, 1975, 1976).

Versions of the latter three approaches were chosen to be
taught in the program. Parent Effectiveness Training (PET) which
owes its human relationship philosophy and some of the skills which
it teaches to the Rogerian tradition was chosen (Gordon, 1970, 1975,
1976). The PET service is delivered as an eight-week course for
groups of parents in which they are taught a variety of therapeutic
communication and problem-solving skills., Systematic Training for
Effective Parenting (STEP) which is grounded in Adlerian ideas was
chosen (Dinkmeyer & McKay, 1976). The nine-week STEP course teaches
groups of parents the Adlerian philosophy of parenthood and of child
misbehaviors, and a set of skills for promoting child self-worth and
managing misbehaviors. Two versions of the social learning approach
were chosen: Systematic Parent Training which teaches the behavioral
orientation, principles and reinforcement techniques for use primarily
with individual families (Miller, 1975) and Confident Parenting:
Survival Skill Training which relies more heavily on social rein-
forcement techniques and which is taught to groups of parents
(Aitchison & Liberman, 1973; Eimers & Aitchison, 1977). The former
version was used in the first training cycle during the pilot test-
ing and the latter in all other training cycles.

The array of parenting skills which each version teaches are
displayed in Table 1.

These versions were selected because they met certain replica-

tion criteria. Since the entire program was designed as a national
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TABLE 1
COMPARISONS OF PARENT TRAINING PROGRAMS:
PARENTING METHODS TAUGHT

METHODS PET STEP cp

Verbal Appreciation -

Behavior-Specific Praise NO NO YES

Encouragement NO YES NO

Positive I-Messages YES NO NO
Confrontation

Confrontive I-Messages YES YES NO

Disapproval NO No YES
Therapeutic Listening YES YES NO*
Self-Disclosure YES YES NO#*
Feeling Identification YES YES NO
Problem Ownership YES YES NO
Exploring Alternatives NO YES NO
Natural/Logical Consequences NO YES NO

Conflict Resolution

No-Lose Method YES NO NO
Family Meeting Method NO YES NO
Incentive Programs NO NO YES
Pinpointing/Charting Behavior NO NoO YES
Ignoring NO. YES YES
Time Out NO NO YES
Goals of Positive and Misbehavior NO YES NO
Family ﬂeetings NO YES NO
Environmental Modification YES NO NO
Modeling Values : YES NO NO
Consultation - YES NO NO
Modifying Self YES ‘NO NO

* These methods are not taught in the standard Confident
Parenting Program but they are promoted and discussed
in that program's parent text.
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model, the versions had to be of such a nature that communities
throughout the United States could employ them. We applied three
replication criteria. First, a version had to have an already
established curriculum and methodology for training parents. This
meant that the version had to have undergone field testing and had
to have produced training manuals and materials for parents. Second,
it had to have an already established curriculum and methodology for
training parent trainers. This meant that the originators had to
have conducted trainings of trainers and had to have produced
manuals and materials for trainers. The third criterion had to do
with personnel. It had to have been in existence long enough to
have generated qualified persons in different parts of the country
who could serve as trainers of trainers.

The versions met these criteria. All had field tested manuals
for parents and trainers, and each was associated with .a national
organization that could serve as a resource for finding trainers of
trainers in different parts of the country (American Association for
the Advancement of Behavior Therapy, Effectiveness Training Incorp-

orated, and the North American Society for Adlerian Psychology).

2. Overview of Expanded Training Model

A major practical issue in designing the training model was to
balance the need for very specific and in-depth training with the
availability and energies of the participants. The vast majority
of participants were employed full time in public agencies. If the
training was to extensive, it would rule out some participants who
could not get away for an extensive training. If the training was
nothing more than a brief introduction, it was unlikely that the parti-
cipants would gain enough to become adequate parenting instructors.

The issue of when to schedule the actual training events also
had implications for participation and quality control. If the
events were scheduled for weekday working hours, the participants
would have to obtain release time or work out some other compensatory
time arrangement. If they were on non-working hour times or days,

they cut into recreational and family time. The sequencing of the
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training events was also an issue. Should all the training take
place before the participants are expected to deliver a p;renting
service? Given the multiple training events of the expanded model,
was it practical to have all the events occur before service deliv-
ery? What would be the effect of having some training events take
place after the participants begin delivering the service? Would
those events be given less attention because the participants were
more focused on delivering the service?

A related issue was credit and certification for training.
Every effort was made to obtain continuing education credits for all
of the professions that were involved. CICC was successful in
obtaining the credits from the appropriate state organizations for
psychologists, clinical social workers and nurses. It was unable
to obtain credit for psychiatrists because the medical credit-
granting group required that physicians be involved in the delivery
of the training events and there were no physicians who were quali-
fied to conduct the events. For those who might need college credit
for the training (the early childhood education personnel) CICC was
prepared to‘do whatever might be necessary if the participant found
a receptive college or university. In terms of certification, CICC
made available a certificate that indicated the number of hours of
training that were completed in learning a particular parenting
approach. This was only made available to those who were enrolled
in the intensive workshops and the other post conference events.
The Effectiveness Training organization also supplied their own
certificate for those who completed the P.E.T. workshops.

An overriding practical issue was the time frame within the
year for scheduling an entire training cycle. The expanded training
model had a six month span of training events (from the one day
conference fhrough the end of the Parent Development Course) and
a six month period where the graduates were expected to conduct
their first parenting groups. At the end of that time, the
graduates were to be interviewed regarding their actual uses of
their training. The decision of when to schedule the entire cycle
was based on a range of considerations having to do with the poten-

tial availability of conference participants, the time needed for an
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agency to decide if it was worth their while to nominate staff,
enough training time to prepare the trainees to begin parenting
groups, the times of the year when it may be easier to obtain
narental participation in such groups, and the availability of
gualified persons to conduct the various training events. On the
basis of these considerations, the training events were held from
July through January and the trainees were expected to run their
first groups between February and June. This schedule seemed to
work very well for the mental health and social service personnel
but less so for the early education personnel. Many of the early
education people were on an academic calender with summers off.
Hence they were relatively unavailable for a summer conference.
This meant that we ran the cycle for these personnel without a
conference.

A complete description of the scheduling of all of the training
events for the expanded training model cycles (1980 and 1981) are in
the Appendix. The schedules are part of documents that explained each
training cycle. Included in these documents are overviews about the
training model, a description of all the training events, a discussion
and delineation of nomination and selection issues and criteria, and
copies of the nomination forms that were to be completed by both the
nominated staff member and the nominating administrator; director
or service head. The 1980 document was given to the participants
at that cycle's conference, and the 1981 document was mailed out
to all of the early childhood education agencies in Los Angeles
County.

These are major reference documents for the training model and
for the specifics of erch training event (times, dates, leaders, etc.).
Because of the availability of these documents, the following descrip-
tions of each training event will be restricted to indicating the

curricula and the methods of evaluation which were used.

3. Parenting Conference

The Program Director introduced the one day conference and orient-
ed everyone to its purpose. The confercnce evolved around presentations

on the parenting approaches by recognized professional experts, and a
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panel discussion among the experts regarding the differences and
similarities in the approaches. The use of expert presenters was
based on the finding that learning from outside experts is a pre-
ferred learning mode among comhunity mental health professionals
(Estes, 1975).

The expert presenters were given 75 minutes to deliver a pres-
entation and handle questions from the audiance. Their presentations
were to cover (1) the History and theoretical foundations of the
approach, (2) a description of the approach, including goals, training
methods and parenting ideas and skills taught, (3) the applicability
of the approach with diverse parent populations, and (4) how the
approach could be utilized as part of an agenéy's overall community
services. Two presentations occured in the morning and the third
after the lunch break. The panél discussion took place after the
afternoon presentation. It was moderated by the Program Director
who screened questions from the audiance by having them submitted on
cards and who proposed various gquestions such as asking each presenter
how a parent who was trained in their approach would handle a typical
child rearing problem. After the panel discussion was completed, the
conference participants were again oriented how they could apply to
be trained in one of the approaches.

The conferences for the two pilot phase training cycles were
structured exactly as indicated, and audio tapes of the first con-
ference were made (Alvy, 1977). The conference for the first expan-
ded training cycle had an additional feature. During the panel dis-
cussion, graduates of the first two training cycles joined the panel-
ists and shared their experiences in being trained in the approaches
and in using them in their agencies. The invitation for this confer-
ence is displayed in the Appendix.

At each conference, there was a book area where participants
could brose and buy the latest books and pamphlets on parent training,
child developemnt and child abuse. At the pilot phase conferences
the participants received a great deal of free reading materials in
their conference packets about these subject areas. At the expanded
phase conference the participants only received the previously

mentioned document.
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The pilot phase conferences were evaluated by having the part-
icipants complete an evaluation form before they left the conference
and by completing a brief telephone follow-up interview three months
after the conference. These procedures yielded data on who the
participants were, their previous knowledge and experiences with
parent training, and their reactions to and utilization of the
various aspects of the conference. The number of conference part-
icipants who enrolled in the subsequent workshops was also used as
an evaluation index.

The expanded phase conference was evaluated by having the
participants £ill out the conference evaluation form, and by noting
how many of the agencies who were represented at the conference

actually nominated staff members for the full training cycle.

4. Orientation Session

During the pilot testing years there was no orientation session
before the intensive workshops began. There were such sessions during
the two expansion years. These seésions were for all of the trainees
who were selected into the program for each cycle.

The main purpose of the orientation session was to clarify the
training agreement (see Appendix) which included that the trainees
were expected to conduct parent training groups in their agencies.

In addition, the full training cycle was describa2d and the evaluation
requirements for each training event were specified. Trainees were
informed that in ofder to receive continuing education credits and
certification they needed to complete all of the evaluation require-
ments (exams, etc.) for the inténsive workshops, the implementation
seminar and the parent development course.

These types of clarifications took place during the first hour
of this two-hour session, which was led by the Program Director.

All of the trainees took part and they were introduced to all of the
personnel to whom they would be relating (program evaluators,
workshop leaders, etc.).

During the second hour, the trainees were formed into their
actual workshop groups. This allowed them to get to know their

leaders and each other. Each leader prepared a short statement or
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training exercise to orient them to their workshops, and each leader
handed out the workshop's training manuals.
Everyone left this session having a clearer understanding of

what was expected of them and who they would be working with.

5. Intensive Workshops

The intensive workshops in the three parenting approaches
differed in terms of format and amount of training, but were similar
in most other respects. Each workshop was for ten trainees and was
led by one leader or trainer. Each workshop consisted of several basic
training sessions to learn the approach, and two supervision sessions
which took place one and two months after the basizc training sessions.
The supervision sessions were to assist the pu-sticipants in running
their first parent training group.

The workshops were evaluated through s- ‘ral procedures which
served a variety of purposes. The basic pu.. 2 was to determine
whether the workshops were successful in teachi.ug the ideas and
skills that were necessary to run parent training groups. We refer-
red to this purpose as Skill Development and it was evaluated by
having the trainees take an examination at the end of the basic
training sessions on the theory, methods and use of the particular
parent training program. Skill Developemnt was also evaluated by
having the workshdp trainers indicate the degree to which trainees
had demonstrated the knowledge, attitudes and skills to conduct the
structured parenting program of their particular approach.

A second major purpose was to determine the degree to which
the trainees made use of their training to actually deliver commun-
ity services. We referred to this as Skill Utilization and it was
evaluated through an extensive telephone follow-up interview that
took place three to six months after the last supervision session.
This follow-up interview was also used to obtain information on the
type of agency suppbrf that they actually got for parent training,
their attitudes toward parenting services and other types of human

services, and their needs for additional training (see Appendix).
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The longitudinal follow-up interviews that were conducted with

the pilot phase graduates also included guestions about their own

" needs for implementing parent training programs and the child devel-

opment information needs which parents who they had trained had
expressed or reflected. This information was used as a basis for
creating the Implementation Seminar and the Parent Development Class
for the expanded training cycles.

These longitudinal follow-up interviews, as well as the regular
follow-up interviews that took place with the graduates of the ex-
panded training cycles, also included questions about which parents
that the graduates had trained had benefitted most or least from
their parent training program.

As has been indicated, the intensive workshops themselves
differed in terms of format and amount of training. The format for
the Confident Parenting Workshop was three days of basic training
sessions and two half days of supervision sessions. These consumed
a total of twenty two and a half training hours. The format for the
Adlerian (STEP) workshop was eight half days of basic training
sessions and two half days &f supervision sessions, totaling approx-
imately twenty five training hours. The P.E.T. workshop had five
full days of bz :ic training sessions and two half days of supervision
sessions for a total Jf approximately fourty one training hours.

Each session of each workshop was carefully structured in terms
of training objectivés, content and methods. This was done to provide
a mo. .1 for how the parent training programs which they were being
taught to delivef should be structured and conducted. The workshop
leader or trainer also modeled the program's skills in how he or she
conducted the intensive workshops.

The curriculum for each workshop is shown in Tables 2, 3, and 4.
They indicate the training objectives, content and methods that were
employed in each session of each workshop.

The trainees in each workshop received the basic materials that
wo .d allow them to conduct a parenting group. For the trainees in
the Confident Parenting workshop, the materials consisted of a copy

of the book that parents were to receive (Eimers and Aitchison's
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TABLE 2

CONFIDENT PARENTING WORKSHOP CURRICULUM

Session I - 5% Training Hours, 1 Hour Lunch Break

Objectives: 1. Provide orientation and overview of Confident
Parenting Workshop methods and assumptions.
2. Participants will acquire the skills necessary
to conduct Sessions I and II of Confident
Parenting Workshop.

Content: 1. overview of workshop format
2. Parents as teachers
3. Defining and targeting behaviors
4. Giving data taking assignments to parents
5. The components of Praise

Methods: 1. Lecture
2., Film "Who Did What to Whom"
3. Modeling and demonstration of skills
4. Roleplay and practice of skills
5. Homework assignment: Praise child, spouse or
co-worker 3 times per day, read chpts. 1,2,3
in Effective Parents/Responsible Children.

Session II - 5% Training Houxs, 1 Hour Lunch Break

Objectives: 1. Participants will acquire the skills necessary
to conduct Session III of the workshop.

Content: l. Mild Social Punishment
2. Ignoring
3. Time Ont

Lecture

Modeling and demonstration of skills
Roleplay and practice by participants
Homework assignment: Read Chpts. 4,5,6 in
Effective Parents/Responsible Children, work
with parents in caseload individually using
the four techniques

Methods:

BhwhH
e o o o

Session III - 5% Training Hours, 1 Hour Lunch Break - Includes
Examination (See Appendix)

Objectives: 1. Participants will acquire the skilils to conduct
Session IV of the workshon

Content: l. Review use of four basic techniques
2. Overview of special incentive systems
3. Increasing positive reciprocity between
parent and adolescent
4, Getting a group started
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CONFIDENT PARENTING CURRICULUM - Cont.

Session III Cont.

Methods: 1.
2.
3.
4.,
5.
6.

Review homework assignments

Roleplay case examples

Lecture

Roleplay and practice

Discussion

Homework assignment. Get a group started
(sign ups), read remainder of book

Session IV - 3 Training Hours

Objectives: 1.

Content: 1.
2.
3.
Methods: 1.
2.
3.
4,
5.

Participants will learn skills involved in
working with groups

How to facilitate roleplaying by parents
Facilitating parent participation
Contracting for parent attendance

Lecture

Demons tration

Roleplay/practice by participants
Discussion

Homework: Begin group

Session V - 3 Training Hours

Objectives: 1.

Content: 1.
Methods: l.
2.
3.

Troubleshoot and pick up "loose ends"

Problems and successes brought by participants
from their cases and groups.

Discussion

Roleplay problems
Reinforce efforts
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TABLE 3

STEP - ADLERIAN WORKSHOP CURRICULUM

Session I - 2% Training Hours

Okjectives: 1. Develop group cohesion
2. Orient participants to the objectives of the

training
Content: 1. Group introduction exercise
2. Learning participants' names
3. Overview of the sessions
4, Assignment of the reading and exercises for
next week
Methods: l. Lecture

2. Group discussion
3. Group exercise

Session II - 2% Training Hours

Okjectives: 1. Learn how to understand children's misbehavior
2. Learn how to appreciate positive behavior
3. Learn how to withdraw from power conflicts

Content: l. The four goals of misbehavior
2. Showing mutual respect
3. Social equality and parenting

Methods: l. Lecture
2. Role-playing
3. Group discussion
4. Audio tapes

Session III - 2% Training Hours

Objectives: 1. Learn the distinction between a "good" and a

"responsible" parent

2. Learn the relationship between emotions and
behavior

3. Learn the relationship between birth position
and personality

4. Learn how to give choices while being firm
and friendly with children

5. Learn the importance of avoiding controlling,
dominating, overprotecting or pitying children

Content: l. Consequences of being a "good" parent
2. Consequences of being a "responsibie" parent
3. Birth order
4. How to be firm without dominating or controlling
5. How to give choices and be friendly without
overprotecting or pitying
o -23- 30




Session I1XI Conte.

Methods: 1.
2.
3.
4.

STEP_CURRICULUM - Cont.

Lecture
Role-playing
Group discussi.on
Audio tapes

Session IV - 2% Training Hours

Objectives: 1.
2-

3.

Content:

N =
L]

Methods:

NHwWwhE D w

Learn how to encourage children

Learn the potential dangers of reward and
punishment

Learn the dangers of discouragement and
competition

Encouragement and the child's strengths

Encouragement and the child's effort and
improvement

Encouragement and acceptance of the child

Praise in contrast with encouragement

Lecture

Group discussion
Group exercises
Role-Playing
Audio tapes

Session V - 2% Training Hours

Objectives: 1.
2.

3.

Content: 1.

Methods:

oo hwNE N

Learn effective methods of communication

Some typical parenting roles and their negative
efforts

Learning effective listening skills

Reflective listening

Open vs. closed responses

Words which express negative and positive
feelings

Maladaptive parenting roles

Lecture

Role-playing

Group discussion

Audio tapes

Group exercises

Practice leading the group

Session VI - 2% Training Hours

Objectives: 1.
2.

3.

Learn how to problem-solve with children

Learn how to use "I-messages" instead of
"You-meszages"

Learn how to determine who "owns" the problem
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Session VI Cont.

Content:

Methods:

b wNhH B w N+

STEP CURRICULUM - Cont.

Six steps in exploring solutions to conflicts
The negative impact of "You-messages"

How to deliver "I-messages"

How to determine who "owns" the problem

Lecture

Role~-playing

Group discussion

Audio tapes

Practice leading the group

Session VII - 2% Training Hours

Objectives:

Content:

Methods:

1.

2.
3.

1.
2.
3.
4.
5.

1.
2.
3.
4.
5.

Learn the distinction between punishment and
logical consequences

Learn how to apply natural consequences

Learn how to apply logical consequences

Natural and logical consequences

Steps in applying logical consequences
Shared decision-making

Acting in a firm but kind manner
Selecting the appropriate approach

Lecture

Role~playing

Group discussion

Audio tapes

Practice leading the group

Session VIII - 2% Training Hours - Includes Examination

Objectives:

Content:

Methods:

Examination:

l.
2,
3.

b wNH
« o o o o

Learn how to run a family meeting
Building self-confidence
Begin planning to start a study group

The family meeting: its function and rationale
How to organize and run a family meeting
Starting a group in your agency or community
setting: Adlerian parent study
~-initial presentation to staff or parents
——group composition
~--getting parents and staff support

Lecture

Role-playing

Group discussion

Audio tapes

Practice leading the group

A written examination covering the major concepts
and skills of the workshop is given (see Appendix).




STEP CURRICULUM - Cont.

Session IX - 2% Training Hours

Objectives: 1.

2.
Content: 1.
2.
Methods: 1.
2.

Facilitate implementation of Adlerian parent
study groups

Apply content to the specific needs for each
agency Or group

Feedback from Pérticipants about progress
made in starting groups

Problem-solving to overcome obstacles to
starting groups

Group discussion
Problem-solving techniques

Session X - 2% Training Hours

Objectives: 1.

2.
Content: 1.
2.
Methods: 1.
2.

Facilitate implementation of Adlerian parent
study groups

Apply content to the specific needs for each
agency or group

Feedback from participants about progress
made in starting groups

Problem-solving to overcome obstacles to
starting groups

Group discussion
Problem-solving techniques
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TABLE 4

PARENT EFFECTIVENESS TRAINING WORKSHOP CURRICULUM

Session I -~ 7 Training Hours, 1 Hour Lunch Break

Objectives: 1.

Content:

1.
2.

3.
4.
5.
6.

8.

9.

10.
11.

12,
13.

To provide the participants with specific
information about the
a.) Parent Effectiveness Course

b.) 1Instructor workshop
c.) Group

d.) Trainer

e.) Schedule

£f.) Materials

To strengthen the effectiveness of the
instructor training experience ky clarifying
expectations of all involved.

To develop an accepting atmosphere for
learning and participation to take place.

To explore the basic concepts of the Parent
Effectiveness Course, as specifically found
in the first 3 sessions, namely:

Behaviors - and our response
Acceptance - non-acceptance

Problem ownership

The communication process

Being an effective helping agent

(0N P o IR o g )]
e o o o o

General acclimation
Brief introduction to history of P.E., Tom
Gordon
Get-acquainted exercises
Expectations exercise
Schedule: time, course sequence, follow-up
Materials: what they are, when to use
University of LaVerne credit
Care and comfort (logistics of survival)

* k%
Looking at the specific behaviors of others
(our children, adult relationships, etc.)
"Labeling" eXercise
Diagram of acceptance/non-acceptance of
Oothers behaviors
Problem ownership
Overview of skills to be covered in P.E.

* k%
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P.E.T, CURRICULUM - Cont.

14. Being an effective helping agent:
Roadblocks to avoid Attending
Facilitative communicationy¢ Simple acknowledgement
Door-openers
Feedback
Active listening exercises ¢ Group
Group
\Triads and dyads
Current abuses of listening "skill"
15. Closure

Methodology: The arena of learning the Parent Effectiveness
Course and the teaching of that course will
include:

1. Lecture

2. Discussion, small group and total group

3. Experiential exercises, small group and
total group

4., Skill practice, small group and total
group

5. Workbook exercises

6. Some text reading

7. Small group (5) Instructor practice-

teaching
8. "outside, real-life" skill practice
9. On going input or feedback

Material of the day found in Parent Effectiveness Instructor
Guide, Sessions I, II, and III; and in PET workbook, pages 1

to 23.
session II - 7 Training Hours, 1 Hour Lunch Break
Objectives: l. To focus on the use of "I-messages" and
listening as vehicles for enhancing
relationships in the "no-problem" area.
2. To develop an accepting atmosphere for
risk-taking and self-disclosure.
3. To present the construct of the confrontive
I-message, and provide experiences that
allow I-messages to be operative.
Conitent: 1. Review behavior rectangle - to "No-problem"

area
2. Focus on "No proklem" area as a time for
enriching parent-child relationship

3. ‘'Self-disclosing' I-message exercise
4. 'Responsive' I-message exercise
5. ‘'Preventive' I-message exercise
6. 'Positive' I-message assignment
kk%k
r-
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Content Cont.

Methodology:

8.
9.
10.
1l1.

12,

13.

14.

15.

P.E.T. CURRICULUM - Cont.

Review behavior rectangle - to "Parent
owns problem area"
Lecture (brief) on options among skills
when (I) parent owns problem
Exercise to experience roadblocks (you-
messages) when parenrnt has unmet need
Exercise to form and polish 3-part
I-message (group)
Exercise to form and polish 2 and 3-part
confrontive I-messages (small groups)
Active-listening as used to prevent mis-
understanding of my confrontive I-message,
and/or to ascertain conflicts of need
Exercise: Practice in sending I-message
of genuine 'real-life!' problem
Assign and discuss

a.) Expectations of Instructor Practice
Timing of Instractor Practice
Grouping (5's) for Instructor Practice
Vehicle for evaluation of Instructor
Practice

e.) Segments from P.E. Instructor Guide

to ke taught

f.) Options to segments outlined

Closure

(oo lNe)
¢ o @

Same as that outlined for Session I.

Session III - 7 Training Hours, 1 Hour Lunch Break

Objectives:

Content:

N O b W

To provide a simulated teaching experience
for participants.

To experience P.E. materials as outlined,
and as adapted to specific groups.

To underline modification of the environment
as a viable option for problem-solving.

To explore several proklem-solving modes and
their dependence on power/force as a
motivator.

To experience power/force and the subsequent
feelings it elicits.

To present Method III problem-solving as

an effective tool in conflicts of needs.

Instructor Practice (small groups)
Input and coaching of Instructors

*kk
Review behavior rectangle to date
Exercise - modification of environment
Lecture - conflict of needs
Exercise - Power and problem-solving
Discussion - Power usage, good and bad
aspects
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Content Cont. 8.

10.
11.

Methodology: Same

P.E.T. Curriculum - Cont.

Method III presentation Lecture
{;nstructor tape

Role-play (fishbowl)

Steps I and II of Method III problem-

solving

* k%

Assign components of next Instructor
Practice
Closure

as that outlined for Session I.

Session IV - 7 Training Hours, 1 Hour Lunch Break
Objectives: l. To provide a simulated teaching experience
for participants.

2. To provide further opportunity for participants
to gain ease with materials, content and
their own capabilities to facilitate a Parent
Effectiveness class.

3. To teach Method III problem-solving skills,
providing practical application.

4. To acknowledge the stresses and emotionladen
pressures of values conflictis.

5. To begin to look at influence skills as a
problem-solver in values confl icts.

Content: l. Instructor Practice (small . ' -%)

2. Input and coaching as needed

% kk

3. Role-play of Method III proklem-solving
(triads)

4. Role-play of Method III problem-solving (5's)

5. Errors and strategies of Method III - Lecture

&k ok

6. Review behavior rectangle

7. Define ‘'values conflicts' vs. 'values
differences'

8. 3 exercises a.) Values: self-awareness

b.) Experiencing values differences
c.) Experiencing values conflicts
(perhaps simulated)
9. Modeling, as a "skill" - lecture
10. Modeling - "Cat's in the Cradle" song -
discussion
dkk
1ll. Assign components of next Instructor Practice
1l2. Review expectations of Instructor Test
13. Closure

Methodology: Same

as outlined for Session I.
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P.E.T. CURRICULUM - Cont.

Session V - 7 Training Hours, 1 Hcur Lunch Break - Includes
Examination

Objectives: 1. To provide a simulated teaching experience for
participants.

2. To provide further opportunity for participants
to gain ease with materials, content and their
own cajabilities tc facilitate a Parent
Effectiveness class.

3. To present and p.actice influence skills in
the area of pareat-child values conflicts.

4. To administer the Instructor test of course
content.

5. To create a supportive atmosphere for Instructors
to begin their classes.

Instructor practice (small groups)
Input and coaching of Instructors as needed

*kk

3. Problem-solving behavior - lecture
4. Consulting - in values conflicts - lecture
5. Exercise (small groups) in consulting
6. Role-play of consulting skill
7. Modification of Self vs. power
8. Exercise - modifying self
9. Review behavior rectangle
10. Closure of course

Content: 1
be)

*k*k
1ll1. Relating to Effectiveness Training { Support
{Business
Other courses
kk%k
Closure
Methodology: Same as outlined for Session I.
Examination: A written examination covering the major concepts

and skills at the workshop is given (see Appendix).

Session VI - 3 Training Hours

Objectives: 1. To assess needs of Instructors as it relates
to implementation of teaching P.E. course.
2. To provide practical meeting of those special
needs .
3. To further provide insights into the teaching
of low income or non-reading parents.

Content: l. Input from Instructors
2. Small group discussion
3. Brainstorming needs
4. Exercises, practice, Trainer input, etc., as
determined by needs assessment

38
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P.E.T. CURRICULUM - Cont.

Content Cont. L "ot oniiilal eXercises to teach 1.) listening
wnid 4. ) I-messages without use of written
material of any kind

6. Closure

Methodology: Discussion, brainstorming, prioritizing needs
as a group.
Further methodology determined as needs
determined.

Session VII -~ 3 Training Hours

Objectives: 1. To assess needs of Instructors as it relates
to implementation of teaching P.E. course.
2. To provide practical meeting of those special
nneds.
3. T, provide insights and support to Instructors
in teaching Parent Effectiveness classes.

Content: 1. Input from Instructors
2. Small group discussion/brainstorming needs
3. Exercises, practice, Trainer input, etc., as
determined by needs assessment

Methodology: Discussion, brainstorming, prioritizing needs

as a group. Further methodology determined as
needs determined.
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Effective Parents/Responsible Children: A Guide to Confident

Parenting, 1977, which is available in paperback from McGraw Hill)

and the instructor's manual (Aitchison's Confident Parenting
Workshop Leader's Guide, 1976, which is available through cIcc).
For the trainees in the STEP-Adlerian workshops, they received the
entire STEP Kit which contained the parent's workbook and the

leader's manual as well as all of the audio tapes, posters and
other training materials that support this program (the STEP Kit is
available through American Guidance Service, Inc., 1976, Circle
Pines, Minnesota). The P.E.T. trainees received the entire kit of
materials (parent's workbook, instructor's guide and resource book,
P.E.T. training exercise materials, etc.) that support the regular
P.E.T. instructor training workshops that are run by Effectiveness
Training, Inc. (Solano Beach, California).

The trainees and their agencies were responsible for obtaining
the number of parent workbooks that would be needed for their actual
classes. They could purchase the Confident Parenting and STEP
workbooks from McGraw Hill or American Guidance, respectively.

Or they could purchase them through CICC. In regard to P.E.T.
materials for parents, there was a special arrangement. The
Effectiveness Training organization charges a proprietary fee for
each parent who takes a class which is run by a certified P.E.T.
instructor. The fee covers the costs of the parent's workbook and
the other training materials which the parents receive, as well as

a8 proprietary charge. The usual fee is $25 per parent but a special
arrangement was made for this program and the materials were made
available through cIicc.

The trainees and their agencies were oriented toward several
strategies for paying for the parent materials, all of which were

discussed in the Implementation Seminar.

6. Implementation Seminar

In developing the curriculum for the seminar, the feedback

which the program had received from the pilot phase graduates was

40

-33-




carefully examined. Some of these graduates were very successful
in mobilizing agency support for running parenting classes and in
generating such classes within their agencies. Some were also
successful in génerating and conducting classes on a private basis
with local churches, temples 6r preschools. Mo:" of the graduates,
however, were not successful in mobilizing agency support or gener-
ating classes. We listened carefully as we received this feedback
for both the areas of primary difficulty and for instances of
success.

We consulted with the Effectiveness Training organization
since they had had over a decade of experience in assisting P.E.T.
instructors in the generation of classes. They had well-established
guidelines and procedures for recruitment and advertising. Most of
their work, however, was directed toward instructors who were not
affiliated with agencies and they did not have guidelines that were
particular to agency-based personnel. We also consulted the research
literature on parent training and found some helpful procedures for
eliciting and maintaining parental participation, especially from
researchers who had utilized behavioral parent training programs
(Cobb and Medway, 1978).

Also consulted were administrators of major mentai health
programs, such as administrators in the County Mental Heait.. Depart-
ment. Their feedback and knowledge was very important in terms of
developing guidelines on how public mental health agencies might
describe group parent training services so that they would fit
already existing categories of service and possibly allow for reim-
bursement through contractual arrangements.

The other major source for developing the seminar curriculum
was CICC's extensive experiences in conducting parent training
classes. Since most of CICC's experiences were ir :.: area of
conducting classes in cooperation with other agencies and organiza-
tions, it had the most to say on these types of classes.

One of the overriding needs that emerged out of all of these
curriculum development activities was the need for a terminology

that would encompass the variety of parenting classes that could
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be conducted within and outside of agencies, and a delineation of
the issues that were particular to each class type. The resultant

curriculum attempted to meet these needs.
The curriculum covered five basic areas:

1. Parent Training Classes in Agencies
A. Types of Classes

B. Objectives of Classes

2. Gaining Agency Support for Parent Training Classes
A. Basic Principles

B. Issues, Concerns, Objections, and Resistances of Agencies

3. Generating Classes
A. General Ideas
B. Client Service Classes
C. Community Service Classes
D. Co-Sponsored Classes
E. Newpapers
F. Television and Radio
G. Community Group Speeches

H. Utilizing Current Participants

4. Issues in Conducting Classes
A. Taking Care of Basics Beforehand (space, materials, child
care, transportation, contact persons, policy on guests, etc.)
B. Group Issues: Size, Composition
C. Orientation Meetings
D. Maintaining Participation and Attendance
E. Referring Parents/Children to Other Services
F. Graduation anrd Certificates

G. Follow-Up, Advanced and Continuing Classes

5. Funding of Parent Training Classes
A. Client Service Classes and Parent Fees
B. Community Service Classes and Parent PFees
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C. Single Class Funding
D. Grant Funding

The curriculum for each of these areas is summarized in the
Implementation Seminar document in the Appendix. This document
was created in response to feedback from the seminar that took place
in the first expanded training cycle. That seminar lasted an entire
day and the participants said it could be shortened and made more
impactful if a document on the issues was prepared and distributed
in advance of the seminar. The seminar for the second expanded
cycle was for a half day and the document was distributed before-
hand.

The Program Director, who had written the document, led the
seminar. The first part of the seminar consisted of a complete
review of the document, area by area. The participants had been
alerted to review each area and to bring in questions. For example,
if they were not clear on the distinction between client service
and community service classes, or if they needed specific help in
dealing with some form of agency resistence, they raised these
guestions when the relevant area was reviewed. The Program Director
either clarified the issue himself, oriented the questioner to draw
on the workshop experience that was relevant to dealing with the
issue, and/or opened the question to the entire group.

The second part of the seminar consisted of a practical exercise
in what is involved in implementing parent training classes. The
participants were handed a three page form entitled Plan for

Generating and Maintaining Parent Training Classes (see Appendix) .

The participants were the trainees from all three workshops and an
administrator or service head from their agencies. They were asked
to pair up and complete the form. After everyone had done this,
the group reconvened as a whole and another round of guestions and
answers took place. The seminar ended with the filling out of an

evaluation form (see Appendix).
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7. Parent Development Course

Significant modifications in this course also occurred as a

result of trainee feedback in the first expanded training cycle.

For the first cycle, the format for the course was twelve half

day sessions, one per week. The trainees reported that this was

too disruptive to their on—going agency work, especially as 1t came
on the heels of all the absences for the workshop sessions and the
implementation seminar. The alternative was to have six full day
sessions so that the actual number of days where work was disrupted
would be cut in half. The course in the second expanded cycle was
for six full days which included breaks for lunch where the trainees
and the instructor (the Program Director) could meet informally.

As this ‘type of modification may reflect, there was a part-
icular set of dynamics that bperated during the course. The trainees
had completed the basic workshop training sessions and were expected
to begin their first groups. As can be gleaned from the implementa-
tion seminar materials, generating and maintaining pafent training'
groups is a very involved and time-consuming process. Starting
ones first group is even more difficult, as one is rarely sure that
they are doing things right. Also, if the trainee has not been able
to start a group by this time, the trainee may be feeling guilty
for not fulfilling his or her end of the training agreement.

Thus, the trainees were either feeling overwhelmed or overjoyed with
their initial experiences in starting a group or they were feeling
ﬁncomfortable over not starting a group. This meant that they were
somewhat resistant to taking in new information, or . rviewing old
information, from this course. This highly underst. jable dynamic
was accomodated not only by changing the format for the second-
expanded cycle, but by restructuring the content to make it as
practical as possible and ieaving time in each session for a
discussion of implementation problems.

The curriculum content was developed to meet trainer needs that
had been identified during the pilot testing years. Some of these

needs were easily anticipated, such as their need to be knowledgable
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about child development stages and processes and about cultural
issues in child rearing. As parent trainers they certainly were
logical people for parents to relate to over child development
information, and as trainers in the culturally diverse Los Angeles
County they had to have a grasp on cultural matters in order to
 relate positively and knowledgeably to different groups. Other
needs were more subtlie, such as requiring a framework for appreci-
ating all of the functions and demands on parents. The parent
training programs only dealt with a restricted range of parental
functions. Without an appreciation of the full spectrum the
trainers would be less likely to understand why it might be dif-
icult for parents to devote all energies to the functions that the
programs addressed.

The content areas that were chosen were (a) a comprehensive
model of parental functions, (b) parenting as a process of co-
development, (c) child development research that supports the use
of the parenting programs, (d) similarities and differences in the
programs, (e) cultural issues in child rearing, (f£) child abuse and
neglect, and (g) a trainer's role in regard to the child develop-
ment information needs of parents. The Program Director, who had
taught courses on these areas at professional schools and universi-
ties and who has been a coniributor to the thecrizing and research
in these areas, developed the curriculum ana taught the course.

The course began with a question and answer session about
what parents actually do. The trainees were asked to give a job
description for parents. As they indicated the various functions
which parents serve, the instructor wrote these on the chalkboard
and organized them into five categories of parental functions (see
Table 5). These functions were discussed at considerable length
and the trainees were oriented that their programs dealt primarily
with the psychological caregiving function. The basic reaction to
this content area was to increase or clarify trainee awareness
about the potentially overwhelming functions which parents serve.
Several trainees reported that they encorporated this presentation

into their parenting groups and it helped them to be seen as people
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TABLE 5

PARENTAL FUNCTIONS AND RESPONSIBILITIES

PHYSICAL AND

ADVOCATING
RESOURCE PROVISION |CARING FOR THE HOME | PROTECTING cHILDREN | PSYCHOLOGICAL AND
CAREGIVING OF INTERFACING
CHILDREN
TYPES OF RESOURCES | AREAS OF CARE TYPES OF HARM GUIDENCE OF ALL ADVOCATING
REQUIRING PARENTAL ASPECTS OF CHILD
1. Material 1. Home Maintenance | PROTECTION DEVELOPMENT: For child
. (Housing, (Cleaning, paint- before such
clothing, ing, etc.) 1, Bodily Harm 1, Physical institutions
furniture, etc.) | 2, Motor as the school,
2, Clothing Main- 2, Psychological 3, Sensory
2. Nutritional tenance Harm 4, Perceptual INTERFACING
(Food, drink,etc.) (Cleaning, wash- 5, Cognitive
ing, etc,) 3. Peer Harm 6. Linquistic Between child
3. Utility (Gas, 7. Social and family of
- electric, etc,) |3. Nutrition Maln- | 4, Social Harm 8. Emotional origin,
' tenance 9, Sexual extended family,
4. Services (Health, (Cooking, shop- | 5, Racial, Ethnic, |10, Morul world of work,
educational etc.)| ping, etc.) Spiritual and 11, Spiritual law enforce-
. Cultural Harm 12, Cultural ment, trans-
5. Community (Parks,|4. Car Maintenance 13, Educational portation and
stores, etc.) (Cleaning, RESULT OF LACK OF other systens,
' repairing, etc.) | PARENTAL PROTECTION: | PHYSICAL CAREGIVING
6. Cultural/ CHILD ABUSES RELATED ISSUES
Recreational RELATED. TASKS Feeding, cleaning,
(Filns, music, 1, Physical abuse dressing children, |Linking child
art, etc.) 1. Budgeting and neglect attending to to above
‘ injuries and health |[systems and
1. Transportation |2, Management of 2. Emotional abuse | needs, ete, transporting
(Autos, bikes, funds and neglect child,
buses, ete.) PSYCHOLOGICAL CARE-
3. Sexual abuse GIVING
8. Communication \ .
(T.V,, radio, Nurtur}ng,.teaching,
newspapers) commuplcatlng, .
grooming, managing
RELATED TSSUES behayior problens,
Consunption disciplining,
o orities enculturating, etc.
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who really understood the pressures and demands of raising children.
A discussion of this five part descriptive model is now available

in a monograph entitled The Enhancement of Parenting: An Analysis

of Parent Training Programs (Alvy, 198la).

During the course which was taught in the first expanded
training cycle, the conceptualization of parening as a process of
co-development consumed much more time than the trainees believed
it deserved. The conceptualization is that children and parents
develop together, with the child's stage of development influencing
how he or she acts and reacts and with the parent's stage of devel-
opment having similar affects. Taken within the context of the
family, the family is seen as a unit of co-developing individuals
with reciprocal impact. This conceptualization, which is intended
to orient trainees that they need to be aware of both the child's
level of development énd the parent's adult life stage, is best

articulated in the book Parent-Child Relations: An Introduction to

Parenting (Bigner, 1979) and in the psychosocial theory of Erik
Erikson (1950). During the first éxpanded cyclé, the trainees
were required to read most of the Bigner book which was organized
on developmental lines. A discussion of the book consumed several
training sessions and, while valuable to some trainees, was seen as
too elementary by others (especially those with backgrounds in
psychoanalytic theory and systems theory).

During the second cycle, the trainees were made aware of this
book but the basic idea was communicated through a training exercise
which utilized the cIcc Family Development Chart (see Appendix).

The trainees were to complete the chart by describing the
characteristics of their family of origin when they were born and
when they were five, ten and fifteen years of age. They also
described thelr current family situation. They filled out the
chart at home when they could reflect on these matters. The comple-
ted charts were brought to the next class session and discussed by
asking some of the trainees to share their experiences in completing
the chart. They were asked if anyone noticed changes in family

characteristics or functioning that resulted from their develop-
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mental changes or were they treated differently on the basis of
changes in family characteristics. This exercise seemed to bring
the basic concept to life for most of the trainees. Here again
some trainees encorporated this presentation and exercise into
their parenting groups and/or delivered it to staff or community
groups. )

The research literature on child-parent relations that is
most pertinent to the parenting programs is the literature on child
self-esteem and parental acceptance (Coopersmith, 1967: Martin,
1975). Illustrative research studies and research reviews were
presented and discussed. These are also indicated in the mono-

graph, The Enhancement of Parenting (Alvy, 198la). Some trainees

made use of this information in delivering presentations before
community groups.
The curriculum content on program differences and similarities

is also available in the Enhancement monograph. The discussion of

this material helped sharpen the trainees appreciation of their
own program as well as helping them to see its limitations. Some
trainees reported that they used this material as the basis for
staff and community presentations on parent training.

There was not a great deal of useful data and information on
cultural issues in child rearing when the expanded training cycles
were taking place. However, CICC was in the process of doing a
cross-cultural research study (as part of the Culturally-Adapted
Parent Training Project) which did provide useful information.
Preliminary results on black, white and Mexican-American child
rearing practices, images and attitudes were available, as was a
synthesis of ideas on black parenting by black parenting scholars
(Alvy, K.T. 1981b; Alvy, Harrison, Rosen and Fuentes, 1982). The
preliminary results which were shared, and which seemed most help-
ful, were those that demonstrated a traditional black outlook on
disciplining children which equates discipline with aversive
practices, a different black rationale for the use of corporal

punishment, and the importance of the phenomena of bien educado

for newly migrated Mexican parents.. All of the study data on
black parenting is now available and is written in a form

that is designed especially for parent trainers (Alvy,
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Harrison, Rosen and Fuentes, 1982). The discussion of this data, as
well as the viewpoints of the black parenting scholars, touched off
both heated and enlightening discussions. It forced the trainees
to look at their own cultural and class biases, and to better
appreciate differences.

The curriculum on child abuse and neglect was based on publi-
cations from the California Departments of Justice and Public
Social Services, the National Center on Child Abuse, and on a CICC

monograph, Child Abuses: A Summary of What is Known (Alvy, 1977).

Basic information about child abuse and about the role of parent
training in community strategies to treat and prevent child abuse
was conveyed and discussed. The practical matter of reporting
suspected abuses and relating to abusive parents in parent training
programs were topics of special concern.

In arriving at guidelines on how parent trainers might relate
to the child development information needs of parents, it was decided
that their role should be that of a rescurce person regarding child
development. Very few of the trainees had had a great deal of prior
education in child development and those who did had received their
education many years ago. Given that only a session or two in this
course could be devoted to child development and that it was unlikely
that these busy professionals would have the time to take a refresher
course, the role of resource person (not expert) seemed like the
most practical one to emphasize.

In terms of the types of child development information that
parents were likely to need or request, we looked to the results of
the 15 Child Developemnt Information Research Studies that had been
conducted under the auspicies of the federal Administration for
Children, Youth and Families (Sparling and Lewis, 1980) and to the
results of the follow up interviews with the pilot phase graduates.
As may be recalled, those interviews contained a series of questions
which asked the trainers to indicate what parents had actually
requested or needed in the way of child development information.

The questions were organized into six information categories:
physical health and sickness, practical day-to-day activities,

general child development, social relations in the home and
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community, children with special problems, and community resources
(see interview form in the Appendix).

Another activity that was part of the preparation for this
section of the course was to select a child developemnt book that
the trainers could employ as a basic resource volumn. After

reviewing dozens of books, a Child's Body: A Parent's Manual

(piagram Group, 1977) was chosen. This book is written from the
perspective of what parents need to know, it is profusely illus-
trated, and it is very easy to read.

This part of the course was conducted through discussions of
their roles as resource persons and through the use of exercises

where the trainees used the Child's Body to find answers to typical

questions that parents ask. The use of other informational sources,
as well as the use of colleagues and other professionals, was also
discussed. 1In terms of community resources, the trainees were
oriented to either obtaining inf ‘rmation on such relevant resources
as child care and baby sitting oir *’ =2ir own or to having a know-
ledgeable community person make g .. tions in their groups.

The course was evaluated by having the trainees complete
session-by-session evaluation guestionnaires and by having them

answer essay questions on the basic issues (see Appendix).

8. Program Staffing

The program was staffed by a half-time Program Director who
had a doctorate in clinical child psychology, a half-time Research
Associate with a doctorate in psychology, a guarter time Research
Assistant, and a full time Administrative Assistant. The staff
was supplemented by parent training experts who were contracted
with to deliver the conference presentations and to lead the
intensive workshops, and by graduate students who were contracted
with to be interviewers for the workshop follow up interviews.

For the most part, the parent training experts were doctorial

level psychologists. An attempt was made to have the same expert
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who delivered the conference presentation on a particular approach
serve as the leader of the intensive workshop in that approach.

This happened for all cycles in regard to the STEP-Adlerian approach,
and for most cycles in regard to the behavioral approach. For P.E.T.,
Dr. Gordon delivered the conference presentations and cne of the
National Trainers from his Effectiveness Training organization led
the intensive P.E.T. workshops. Consultant fees were paid directly
to all presenters and leaders except in regard to the P.E.T. work-
shops. A contract was negotiated between CICC and the Effectiveness
Training organization and that organization paid the P.E.T. work-
shop leader. The contract covered all of the Effectiveness Train-
ing's costs, including the costs for the workshop materials.

The Program Director's role was very extensive since he also
served as the leader and creator of the Implementation Seminar and
the Parent Developemnt course. The director selected the staff
and the parent training experts. In regard to the experts, their
knowledge of and reputation in the particular approaches were
important selection factofs,.as was their previous experience in
training parenting instructors. Also of prime importance was their
personal style and ability to generate enthusiasm for their ap-
proaches. They had to be commited, competent professionals who
could inspire and convert other professionals.

The Research Associate was primarily responsible for the

design and execution of all evaluation and research activities.
This included instrument development, data collection, summary
and analysis, and training and supervising the interviewers. The
Research Assistant worked directly under the Associate.

The Administrative Assistant, the only full time staff member,
was responsible for coordinating all communications about the
program, carrying out all clerical functions, and making logistical
and material arrangements for the conferences, workshops and
seminars.

The Program Advisory Council was most helpful in the pilot

phases as it served to legitimize the program in the eyes of some
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professionals and agencies. It was composed of highly
respected persons from the core mental health disciplines
and their connection with the program made it more accept-
able. After the program had been in operation for a few
years, the program graduates carried out this legitimacy-
acceptance function. They became the program's goodwill
ambassadors.

The members of the Advisory Council were also very
helpful in alerting the program how best to relate to each
discipline, and most of this advice and consultation took
place on an individual basis as it was very difficult to
érrange meetings.

The staffing pattern, the contractuvul arrangements
and the advisory council assistance all worked very well,
and program replicators might want to follow these prece-
dents. Having a very knowledgeable professional direct
the program seems essential, and it seems wise to have that
person also lead the Implementation Seminar since agency
administrators are involved. The leader of the Parent
Development course could be another expert with which the
program contracts. Thus, the program could operate with
a part time director, parent training experts who are
contracted with for the conference, workshops and Parent
Development course, a part time program evaluator and
fo}low—up interviewers, and an administrative coordinator/

assistant.
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CHAPTER THREE: PROGRAM EVALUATION

As has been indicated, each training event in the
pilot and expanded phase training cycles was carefully
evaluated using a variety of evaluation instruments and
methods. The results of these evaluations will now be
presented, and each event will be discussed in terms of

its contribution to the entire training program.

1. Pilot Phase

Pilot Phase Conferences, 1977 and 1978 The evalua-

tion of these conferences vield information on the partici-

pants' professional
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backgrounds and previous experiences with parent training, tbt:ir
reactions to the conferences, and their subsequent involvemert in
the intensive workshops. Enrollment fees were charged for th:ise
conferences ($25 in 1977, $30 in 1978).

A multifaceted approach was used to recruit participants.
Conference brochures were mailed to all mental health agencies in
Los Angeles County and several brochures went to each agency (to
agency administrators and service staff). The brochures werz also
mailed to members of professional associations for psychologists,
clinical social workers and child psychiatrists. Announcements
about the conference were placed in professional newsletters =il
in local newspapers. Radio public service announcements wer® zlso
prepared and broadcast.

The 1977 conference attracted 78 persons from 46 different
agencies, and the 1978 conference attrached 76 persons from 45
different agencies. A total of 148 of thase individuals completed
the conference questionnaire and mast of them were available for the
three month follow-up.

Table 6 contains a summary of participant characteristiecs. The
vast majority were women, and they were a heterogeneous group in
terms of agencies and professions represented. The majority came
from mental health agencies, though there were many participants
from social service agencies like foster care, child protective
services, adoptions, as well as from educational settings like
schools for handicapped children and adult education programs. A
wide range of professions were represented with social work being
in the majority. Psychiatry was not represented at these conferences.

At the close of the conferences, the participants were asked
to rate the entire conference, the presentations and the panel
discussion with respect to usefulness to their work. For both con-
ferences, the percentage of participants whose ratings were either
4 or 5 (on a 5-point scale) was: Entire conference = 72% (n = 127),
PET presentation = 71% (n = 132), Adlerian presentation = 62% (n =
130), behavioral presentation = 53% (n = 133) and the panel dis-
cussion = 47% (n = 122), Thus, the majority of the participants

found the entire conference to be of high use for their agency w-rk.
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ERIC

Aruitoxt provided by Eic:

TABLE 6

1977 and 1978 Conference and Workshop Participants:
Gender, Agency Classification, and Professions

1977 and 1978 1977 1978
Conference Workshop Workshop
Participants Participants Participants
n = 148 % n =44 % n =45 %

Gender

Female 116 72 36 82 37 82

Male 32 22 8 18 8 18
Agencies

Mental Health 88 60 19 43 25 56

Social Lervice 21 14 10 23 11 24

Education 30 20 14 32 7 16

Other 9 6 1 2 2 5
Professions

Psychiatry 0 1] 1 2 0 0

Psychology 19 13 7 16 10 22

Social Work 52 35 21 48 24 53

Education 15 10 7 16 2 5

Counseling 20 13 2 5 5 11

Nursing 13 9 2 2 5

Other 29 20 3] 2 5

Smaller majorities found the presentations themselves to be highly
useful and slightly less than half found the pancl to be of high use.
Answers to open-ended questions helped to explain why partici-
pants found the conference useful. First, there were frequent
favorable statements about the structure, content, and processes of
the conference in terms of affording a unique opportunity for con-
trasting and comparing different methods of training parents.
Second, there were frequent statements that the conference opened
up another option for the participants to consider in helping parents
with child rearing problems. The conference seemed to yield an
increased awareness that the training approaches could be viable
add_tions to traditional psychotherapeutic, counseling, and social
service interventions.
These statements were of particular interest. when viewed within
the context of what the participants revealed about their previous
experiences with parent training. The majority of the participants
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represented themselves as delivering parent training services prior
to attending the conference. Of 141 respondents at the two confer-
ences, 99 indicated that they were currently delivering parent
training services. When asked to describe the services, only 16
indicated that they were delivering a theoretically-based varent
training service and the remaining 83 were vague in describing the
servcies that they considered to be parent training. 1In addition,
only 21 of the 99 persons who said they were delivering parent
training services reported that they themselves had received any
formal training to qualify them to deliver a parent training service.

We interpreted this information as follows. First, the fact
that so many indicated that they were already delivering a parent
training service probakly reflected the high need of parents who use
public services for direct assistance in child rearing. Second, the
tact that so many of the participants were vague in describing their
parent training services probably reflected that they were delivering
parent guidance. Arnold (1978) described it as "the offering to
parents of information, clarification, advice, support, counsel,
directives, supportive psychotherapy or other interactions with a
professional helper, with the intention of indirectly helping the
child." Third, the fact that so few had received any formal training
to deliver what they represented as parent training services raised
questions about professional propriety and standards. Does the
usual training of human service professionals qualify someone to
deliver a parent training service? What are the standards that
agencies use in determining who can offer such services? The
participants® concern about their preparation probably contributed
to their attending the conference.

Of the total number of persons whc attended the two conferences,
approximately twenty seven percent enrolled in the intensive work-
shops. Since it would be instructive to know what contributed to
their choice, a multiple regression analysis was performed to see
if any characteristics of the conrference participants could predict

workshop enrollment. The characteristics not only included such

A
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variables as profession, education, marital status and parental
status, but also such variables as their ratings of the conference,
their attitudes toward parent training, whether they read or
purchased reading materials at the conference, and whether they had
taken a parent training class themselves. The multiple regression
analysis yielded onliy one significant result, a multiple R of .31
for reading material purchased at the conference.

This result indicates that those who purchased reading
materials at the conference and who reported having used or read
the materials at the three month follow-up were more likely to enroll
in the workshops. This can be interpreted to mean that those who
were stimulated enough to buy relevant reading materials, and who
may have kept their motivation going by reading the materials, were
more likely to go to the expense and life rearrangements that were
required of workshop enrollment. Another way of looking at this
result is that none of th:- - -..ational, professional, agency, family
or personal chardcteristics >. the conference participants could

predict enrollment in :the workshops.

Pilot Phase Workshops, 1977 and 1978 The evaluation of these

wort.shops yielded information on the backgrounds of the participants,
how they learned about the workshops, the extent to which they {devel-
oped the attitudes and skills that are necessary to conduct parent
training services, the types of service uses which they made of
their workshop experiences, and the types of support which their
agencles provided for delivering parent training services. Enroll-
ment fees were charged, ranging from $75 to $125 per workshop.

An attempt was made to recruit 15 participants per workshop
(45 per cycle) and it was hoped that the majority could be recruited
from the professionals who attended the conferences. The 1977
workshops attracted 44 persons and the 1978 workshops attracted 45.
Of these 89 workshop participants, 42 had attended a conference.
The remainder had to be recruited through extensive and time-
consuming efforts, including mailing workshop announcements to

agencies and professional groups and calling administrators and
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service heads at agencies that were not represented at the conference.

Table 6 indicates the gender, professions and agencies of the
workshop participants. Eighty two percent were womelL. The majority
came from core mental health professions, with the exception of
16% educators in the 1977 workshops: this was a result of having
to recruit personnel from a school distirict's program for devel-
opmentally disabled children to f£ill the behavic: .l workshop of
that cycle. For both cycles, a total of 60 agencies were repre-
sented and the majority were mental health agencies.

The positions and job responsibilities of the workshop
participants varied. A few were agency or department heads. The
majority were line staff with direct service responsibilities.
Depending upon their agencies and professions, they were responsible
for delivering psychotherapy, counseling, testing, social and educa-
tional services with a wide range of client populations. Many of
these workshop participants were employed by more than one agency
and some also had private practices.

Only in two instances were there more than two staff persons
from the same agency in the same workshop. As has been indicated,
the 1977 behavioral workshop had 6 teachers from a school dis:rict's
program for disabled children. The 1977 STEP-Adlerian workshop
had 5 staff members from the L.A. County Departme.at of Adoptions
(the Director of Training of that department subsequently enrolled
in the 1978 STEP-Adlerian workshep).

It is clear from these results that these workshops would not
have been filled without the pe.sgonnel from the educational and
social service agencies and without the extensive post-conference
recruitment efforts. These results were, of course, major reasons
for altering the training contract for the expanded phase cycles.

In terms of whether the workshops were successful in develop-
ing the attitudes and skills that would allow the participants to
deliver parenting services, the trainer's evaluations and observa-
tions were the primary data sources.

The workshop trainers were asked to use thelr observations

and interactions with the participants and each participants’
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performance on the workshop content exams to arrive at a global
evaluation of each participant. They were to use these informational
sources to assess each participant as being excellent, good or in
need of additional training. About 80% of all of the workshop
participants were assessed as Feing either excellent or good in

terms of their having developed the necessary knowledge and skills

to qualify them to deliver parent training services. A minority

in each workshop was judged as needing additional work.

While it is possible that the trainers' evaluations were posi-
tively slanted since they had the major resposibility for insuring
that the participants developed the necessary Kknowledge and skills,
we believe that their assessments were as free from bias as possible.
‘Each trainer had been carefully chosen and informed about the pur-
poses of the entire program. They were people of strong integrity
who could manage less than 100% success. Indeed, less that 100%
was expected since there was no prescreening of workshop partici-
pants.

In terms of how the participants actually used what they had
learned in the workshops, it was necessary to speculate on the
variety of uses that one could possibly make. These could include
(1) training parents in groups, (2) training parents on an individ-
ual basis, (3) training parents as part of other services such as
family therapy, (4) using the workshop skills in relating directly
to or treating clients, (5) training other persons to use the skills,
and (6) delivering presentations about parent training. Questions
regarding these types of use, as well as the number of persons who
had been impacted through each type, were asked during the follow-
up telephone interviews with each program participant.

There were two sets of follow-up interviews which took place
at varying times after the completion of the workshops (see Table 7).
The second longitudinal refollow up interviews were designed to see
if there were changes in how the graduates used the workshop exper-
iences over an extended period of time.

Both sets of interviews also ingquired about a wide range of

additional issues. They inquired about the types of support that
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their agencies had provided, such as paying workshop enrollment fees,
providing rel--~se time, purchasing parent training materials, etc.
The particyri..a .- were also asked to rate the impoftance of parent
trainirg, psychotherapy, counseling and family therapy skills in
relation to their work, and to indicate the types of problems and
issues that they had encountered in delivering parent training
services. At the refollow up interviews they were also asked about
the child development informational needs of parents and about the
characteristics of parents who seemed to benefit the most and the

least from parent training.
Table 7

Number of 1977 and 1978 Training Cycle Graduates
Who Were Interviewed at Follow Up and Refollow Up

Training Follow Up Refollow Up
Cycle and N Months N Mean Range of
Workshops Months Months
1977
P.E.T. 14 6 12 21.0 20-21
STEP 13 6 10 20.6 20-21
Behavioral 12 6 8 22.5 20-24
1578
P.E.T. ‘ 13 3 10 16.4 12-18
STEP 15 3 14 16.6 15-17
Behavioral 15 3 11 18.0 18
Totals 82 65

Foilow Up Interviews The results of these interviews in regard

to the six types of training uses are presented in Table 8. 1In
assessing the meaning of these results it is important to keep in

mind several important factors.
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TABLE 8

1977 and 1978 Truining Workshups: Number of Graduates Engoging in Each Type of
Training Utilizatinn and Number of Persans Impacted by Euch Type as Reported by
Gradnates at Follow Up Interviews

Type of
Utilization

A. 1977 Workshops: Six-Month Follow Up

Parent Effectiveness

Training
Persons
Graduates Impacted

(n = 14)* n %

Adlerian
(STEDP)

Persons
Graduates Impacted
(n = 13)* " %

Social Learning
(SPT)
Persons

Graduates Impacted
(n = 12)* n b/A

Traincd Parents

in Groups 6 NA NA 10 364 15 3 41 4
Trained Parents
Individually 11 NA NA 4 i9 1 3 26 3
Trained Parents as
Part of Other
Services 14 NA NA 12 592 24 11 365 33
Used Skills in
Relating Directly
to Clients 14 NA NA 12 497 20 10 318 29
Trained Others to
Use Skills 4 NA NA 8 127 5 5 41 4
Delivered
Presentations 13 NA NA 13 894 35 11 290 27
1,413° 2,493 100 1,081 100
B. 1978 Workshops: Three-Month Follow Up
Parent Effectiveness Adlerian Social Learning
Training (STEP) Corfident Parenting)
Persons Persons Persons
Type cf Graduates Impacted Graduates Impacted Graduates Impacted
Utilization (n = 13)* n Z (n = 15)* n % (n = 15)* n b/A
Trained Parents
in Groups 7 213 21 8 183 22 10 180 16
Trained Parents
_Individually 8 60 6 6 87 10 10 44 4
Trained Parents as
Part of Other
Services 6 80 8 9 65 8 12 175 16
Used Skills in
Relating Directly
1o Clients 11 NA NA 13 NA  NA 13 NA NA
Trained Others to :
Use Skills 2 42 4 7 77 9 10 105 9
Delivered
Presentations 13 629 61 15 434 51 14 625 55
1.024 100 846 100 1,129 100

*Number of Graduztes available for follow up interviews.
**Graduates’ overall estimate.
NA Information not available.
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The 1977 Parent Effectiveness Training workshop was the first
one completed, and its graduates were the first to be interviewed
through the follow-up telephone procedure. It was from those
interviews that we developed the six categories of utilization.

The graduates of this workshop were asked to ertimate the number of
persons impacted from all types of usage, not by specific types.
This 1s indicated by the NA entries in Table 8.

The follow up interviews for the 1978 workshops were conducted
only three months later, due to grant-reporting requirements.
During these interviews, we did not ask for the number of clients
with whom the graduates had used the workshop skills directly, thus
eliminating a very high category of usage. These two features
meant that the the 1978 graduates had less time to use their work-
shop experiences and less opportunity to indicate the extent of
their usage.

The total persons impacted from the workshops is probably a
high estimate. The demand characteristics of the follow up inter-
view probably stimulated the graduates to give as high an estimate
as possible. In addition, the same person could be counted in more
than one category. For example, one of the parents whom a graduate
trained in a group could be the same person who had been seen in
another service.

Keeping these qualifications in mind, the total number of
persons reported as being impacted per training cycle would be
impressive even if divided in half. As many as 4,987 persons were
estimated as having been impacted by the 1977 workshop graduates
through the six types of utilization. In hal” the amount of time
and with one less category of utilization, the 1978 graduates

estimated 2,999 persons.

Variability of Workshop Utilization. There was considerable
variability across the workshops in terms of the total persons
estimated as impacted and the number of graduates engaging in

different types of use.

63

-55-



For the 1977 cycle, the Adlerian workshop resulted in markedly
higher overall estimates as well as the highest number of graduates
who trained parents in groups. This workshop was composed of sev-
eral adoption workers who constituted groups from their caseloads,
a counseling agency director who had several previously constituted
parent groups with which to work, a psychiatric social worker from
a county mental health clinic that became very receptive to running
parent training groups, and a paraprofessional counselor from a
community mental health agency that strongly promoted preventative
interventions like parent training. Some of these persons had
earlier relationships with the workshop trainer and were very eager
to be in this workshop. The 1977 PET workshop produced the next
highest overall estimates, but less than half of these graduates
actually trained parents in groups. This may have been due to the
fee for each parent trained that the Effectiveness Training organ-
ization stipulated must be paid when a standard PET course was
conducted. The 1977 Social Learning Workshop (Systematic Parent
Training) resulted in the lowest estimates and fewest graduates
training parents in groups. These results were probably a joint
function of the persons who constituted this workshop and the fact
that group parent training is not stressed in this version of the
approach.

For the 1978 cycle, a different version of the Social Learn-
ing Approach (Confident Parenting) produced both the highest overall
estimates and the largest number of graduates who trained parents
in groups. This version was chosen partially because of the rela-
tively poor results from the 1977 version and mainly because it
emphasized group parent training. The Confident Parenting vercsion
appeared to be the easiest approach to learn, as indicated by many
of the workshop graduates stating that not all the workshop sessions
were necessary. Other evidence of the efficiency of this version
was the fact that two-thirds of the Confident Parenting graduates
engaged in every type of utilization. Thus, this version may have

been the =asiest to teach and the easiest to apply.
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There was also considerable within-workshop variability in
terms of number of persons estimated as impacted by each workshop
graduate. For the 1977 cycle, the range of persons estimated by
the PET workshop graduates was 5-5000; for the Adlerian graduates,
49-352; and for the Social Learning workshop graduates, 23-425.
For the 1978 cycle, the range for the PET graduates was 2-192: for
the Adlerian graduates, 8-122; and the Social Learning graduates,
13-160. This variabiity iﬁdicates that some of the graduates
made very little use of the workshop experiences whiie others
were tremendously productive.

The follow up interviews also revealed that many participants
made creative and varied uses of the training, as well as encount-
ering specific problems and deriving personal benefits.

In regard to training parents in groups, three subcategories
of use were noted. Many of the participants used their training
to conduct structured parent training courses in their agencies.
Others used it to conduct structured parent training courses at
churches or within their private practices. Yet others incorpor-
ated segments of the structured courses, such as active listening,
encouragement, or praising, into other parenting groups that they
were leading.

Many participants reported difficulties in getting their
agencies to support structured parent training courses. Advertis-
ing, recruiting, and scheduling for an eight-to-ten-week course
within agencies which normally do not deliver this type of service
is always difficult and requires a tremendous amount of effort and
dedication. Many persons were ready to do this but wer= often
frustrated by their agencies. Part of the frustration stemmed
from the agencies lack of willingness or ability to pay for the
costs of the courses. This was particularly true for the PET courses
because of the $20 per-parent-trained-fee that had to be paid to
the Effectiveness Training organization. Enthusiastic efforts to
start courses often came to an abrupt halt when an administrator

said there was no money for educational supplies. Some were able
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to negotiate beyond this point and were succes:ful in getting their
agencies to find the necessary monies. Others were stumped and put
their efforts into starting structured courses in other settings.

Training parents on an individual basis ranged from conducting
the entire structured course for one parent or couple to using a
segment from a course to train one parent or couple. This usage
was often hard to distinguish from “training parents as part of
other services" because very few agencies were in the habit of
assigning parents to therapists, counselors, or workers solely for
parent training.

In regard to training parents as part of other services, there
were as many uses as there were other services that the participants
offered. Most offered individual psychtherapy or counseling services,
assessment services, or social services. Almost all of the parents
seen for these services were experiencing troubled relations with
their children. Previous to their workshop trainings, they would
unders’ .n. the parents' problems mainly in terms of psychodynamics.
But n-.» .ey could also understand the troubled relations in terms
of ineff.:tive child-rearing methods and they would deal directly
with the child-rearing problems by training the parents in one or
more of the skills learned in the workshops. This happened with
many who conducted group and family therapy, and even with some who
were involved in residential or day treatment programs.

Nearly all of the participants repc .ted having used the work-
shop skills in relating Jdirectly tc clients. A few had integrated
the skills so thoroughly that they used them as their basic strategy
for communicating and relating to a variety of clients. Others
used the skills in relating directly to child clients only. When
asked why they used the skills in these ways, the most frequent
response was that they worked. The skills which were most often
used in these ways were the communication znd problem-solving
skills from PET and STEP, and the praising and mild social punish-
ment skills from the Social Learning workshops.

The participants who trained others to use the skills did it in

several ways. Some trained groups of other staff members in the
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same multi-session manner that they had experienced in the workshops.
Others trained staff members to use particular skills in relating
directly to clients, especially tc children. One particularly
creative use was when a participant trained the staffs of several
board and care homes for psychiatric patients how to use problem-
solving and democratic decision-making procedures to conduct patient
government meetings.

The presentations varied tremendously in terms of formality and
the audiences. Most delivered presentations at staff meetings at
their agencies. Some made presentations to other professional
audiences at professional conventions and regional workshops. Others
delivered presentations before community groups, such as P.T.A.s
and churches, and still others made presentations in writing as part
of newsletters, articles, or grant proposals. Nearly all delivered
informal presentations to friends, relatives, spouses, and children.
They seemed to become persons to whom others would informally turn
for child-rearing help. One participant reported that her presen-
tation and use of the skills was so convincing to her husband that
he began using the skills with their children as well as with his
co-workers on the job.

The follow up interviews also revealed that (1) parents asked for
child development information which the graduates did not feel prepared
to convey, (2) maintaining attendance during the multi-session classes
was difficult, and (3) training black and Hispanic parents raised
guestions about the relevaﬁce of the approaches,'although some

minority parents spoke highly of the approaches.

Prediction of Utilization. Stepwise multiple regression anal-
ysis were performed to see if it were possible to predict the
number of parent training groups started and the estimates of
total persons impacted by the 82 graduates of both workshop cycles.
Nineteen predictor variables were chosen on the basis that data on
these were collected on at least four of the six workshops. The
variables included conference attendance, demographic characteris-

tics of graduates, attitudes of graduates toward various types of
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human service interventions, workshop performance, and agency support.

In regard to the numbnr of parent training groups started by
workshop graduates (Mean number of groups started per graduate = 1.2,
SD = 1.6, N = 67), three variables accounted for 44% of the variance
and were the best predictors of groups started. The remaining 16
variables accounted for 29% of the variance with no single variable
accounting Jor more than 5%.

The best predictor of number of groups started was the ratings
of the participants' workshop performance by the workshop trainer.
Trainer evaluations were positively correlated with number of groups
started (r = .44, p .05). This may indicate that the best qualified
graduates were the most likely to run parent training groups. The
second best predictor had to do with the graduates' attitudes about
parent training skills in relation to their agency work. At the
time of the follow up interview, they were asked to rate whether
being trained to deliver a parent training service should be a require-
ment of their job. Ratings were positively correlated with number
of groups started (r = .32, p« .01). The third best predictor had
to do with agency support. Agency compensation of the graduates in
ways other than paying the workshop enrollment fee was positively
correlated with number of groups started (r = .40, pg .01).

In regard to the total persons estimated as impacted through all
types of utilization (Mean estimated persons impacted per graduate
= 102.2, SD = 85.1, n = 82), three variables accounted for 19% of
the total variance. The remaining 16 variables accounted for 29% of
the total variance with no single variable accounting for more than
3%.

The best predictor was the graduates' rating, at the time of
the follow up interview, of the importance of parent training skills
for their current work. Ratings were positively correlated (r = .30,
P& .01) with total persons estimated as impacted. This may indicate
that the graduates who made the broadest use of their workshop ex-
periences found them to be most useful. The second and third best
predictors had to do with agency support. The agency paying the

workshop enrollment fee was negatively correlated (r = -.19, p<&£.05).
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In the agencies that did not pay the enrollment fee, the graduates
may hava become extremely active in trying to elicit involvement.
The third best predictor was less ambiguous to interpret. The
agericies adding the parent training program, that the graduates were
trained to déliver, to their ongoing services was positively corre-
lated with total persons estimated as impacted (r = .23, p«£ .05).
Adding the program to ongoing services was a strong indication of
support. It is instructive to note that these two agency support
variables were not themselves correlated (r = .08), indicating

that they provided separate predictive power. Finally, it is
important to stress that although these estimates of persons impact-
ed may have been overstated, the predictive relationships would be
the same if all graduates had overestimated impact by similar

amounts.

Refollow Up Longitudinal Interviews These interviews yielded

a wealth of data on the changes in types of utilization that the
graduates made as more time elapsed since the end of the workshops,
and on the numbers of persons who they impacted through the various
tvpes.

Table 9 contains a comparison between the percentage of gradu-
ates who engaged in each type of utilization at the follow up and
refollow up interviews. Three changes are evident. First, a higher
percentage of graduates were conducting parent training groups by
the time of the refollow up. About half had run groups at the
follow up and two th::.ds had done so ky the refollow up. This
increase probably ind.zates that it just took more time for some
graduates to generate a group. This result also shows that fully
one third of the graduates had not run a group at all. The z¢ - 4
noteworthy change was the decrease in the percentage of gradua . who
reported training parents on an individual basis. About half of the
graduates had reported this usage at the time of the follow up and
only a quarter did so at the time of the refollow up. This may
reflect that as more graduates were able to generate groups there

was less a need to train parents on an individual basis.
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Table 9

Percentage of Graduates Making Different Types of
Utilization at the Follow Up and Refollow Up

A. Follow Up Interviews

Type of Utilization 1977 Cycase 1978 Cycle
PET STEP SPT Total PET STEP CP Total
N=14 Nul3 N=12 N=39 N=13 N=15 N=15 N«43
Trained Parents
In Groups 43 7 25 49 54 53 () 58
Trained Parents
Individually 78 31 25 46 62 40 67 56
Trained Parents as
Part of Other Services 100 92 92 95 46 60 80 63
Used Skills in Relating
Directly to Clients 100 92 83 92 85 87 87 86
Trained Others to
Use Skills 29 62 42 44 15 47 67 44
Delivered Presentations 93 100 92 25 100 100 93 98

B. Refollow Up Interviews

PET STEP SPT Total PET STEP CP Total
N=12 N=10 N=8 N=30 N~10 N=14 N=ll Nz35
Trained Parents
In Groups 66 90 38 67 60 7 64 66
Trained Parents
Individually 33 10 38 27 10 7 36 17
Trained Parents as
Part of Other Services 100 100 88 97 70 71 100 80
Used Skills in Relating
Directly to Clients 100 100 100 100 90 86 100 91
Trained Others to
Use Skills 58 80 63 67 60 86 91 80
Delivered Presentations 100 100 100 100 100 93 100 97
=y
{
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The third noteworthy change was that a high percen*age of grad-
uates were training'other persons to use the skills at the time of
the refollow up. Whereas 44 percent were doing this at the follow
up, more than 70 percent werc¢ doing so at the refollow up. This may
reflect that as more graduates felt comfortable with delivering the
services they had been trained in they also became confident enough
to train other people tovdeliver them. T . :e individuals were
particularly accomplished in this regard. A psychiatric social
worker from a county mental health clinic put on two workshops to
train other mental health professionals in her region to conduct
STEP groups and she patterned her workshops after the program's
workshop. Another STEP graduate, a paraprofessional counselor who
worked for a mental health agency that was staffed primarily by
paraprofessionals, also conducted a STEP group leader workshop.
Several persons who she trained in her workshop were members of the
Junior League. These women were so impr:ssed that they got the
League to sponsor a series of STEP parent groups and to take on
parent training as a Junior League project. A tﬁird graduate, who
was from the L.A. County Department of Adoptions which is the largest
public adoption agency in the United States, stimulated other adop-
tion workers to utilize the criteria of responsible parenthood that
she had been exposed to in her training as part of their assessment
criteria in studying and screening prospective adoptive parents.

Table 10 contains the graduates' estimates at the time of the
refollow up of the numbers of persons who they had imgacted through
each type of utii_.zation. Unfortunately, these results are not
directly comparable to their estimates at the time of the initial
follow uvp (gee- Table 8) because fewer graduates were available at
:+.2 refollow up interviews.

To make these data comparabie, a prorating procedure was design-
ed which estimated the total persons impact~¢ »s if the missing grad-
uates were refollowed. The procedure entailed three steps. Step one

was to recalculate "the total follow up impact for only those grad-

uates who were refollowed. The second step was to create a




Table 10

1977 and 1978 Training Wworkshop:: Number of Graduates Engaging in Each Type of
Training Utilization and Number of Persons Impacted by Each Type as Reported by
Graduates at fefollow Up Interviews

A. 1977 wWorkulbrun: Refollow Up
parent Effectiveness Adlerian Social Learning
Training VSTCE Y {SPT}
Persons tersons Parsons
Type of Graduates Impacted Graduates irpacted Graduates impacted
Utilization (N=12)* N (N=10)* N 4 (N=g)* N %
Trained Parents
in Groups 8 295 1% . 9 302 6% 3 56 4%
Trained Parents
Individually 4 393 1% 1 8 0% 3 122 9%
“'rained Parents
3s Parc of Other
Services 12 3621, 14% .10 1038 21% 7 1:° l10%
Used Skills in
Relating Directly
to Clients 12 20,076 5% 10 2200 44% 8 700  46%
Trained Others to
Use Skills 7 933 4% 8 353 7% 5 181 12%
Delivered
Presentatlons 12 1330 5% 10 1141 23% 8 324 21%
26,648 100% 5042 100% 1534 100%
B. 1978 Workshops: Refollow Up
Parent Effectiveness Adlerian Social Learning
Training (STEP) ({Confident Parenting)
Persons Persons Persons
Type of Graduates Impacted Graduates Impacted Graduates Impacted
utilization (Nal0)* N % {N=l4)* N % {N=11)* N %
Trained Parents
in Groups 6 307 6% 10 192 6% 7 260 2%
Trained Parents
Individually 1 12 0% 1 4 0% 4 33 0%
Trained Parents
as Part of Other
Services 7 9g5 18% 10 508 17% 11 1893 23%
Used Skills in
Relating Directl
to cuzn:s Y 9 2857 52% 12 1422 48% 11 4040 48%
Trained ¢ .. a tO
Gae SKills 6 209 6% 12 189 7% 10 1148 14%
Delivered .
Presentations 10 1004 18% 13 234 21% 11 1513 12%
5454 100% 2949 100% 8887 100%

* Number of Graduates avallable

O
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"prorating percentage" or PP for each group as follows: PP = 1.0
minus the total impact of refollowed graduates at the time of the
initial follow up divided by the total impact of refollowed grad-
uates at the time of the refollow up interview. Step three was
to calculate the "prorated impact" or PI at refollow up by adding
the total impact at refoliow up (the figure that emerged out of
Step 1) to the PP figure multiplied by the PP.

For example, in the 1977 PET workshop only 12 of the 14
graduates were interviewed at the refollow up, and the total
impact_of these 12 at the refollow up was 26,648 (see Table 10).
From Table 8, it can be seen that the original 14 graduates had
a total impact of 1413 persons. When the totals for the two grad-
uates who were not available at the follow up are removed, the
total is only 1308. Thus, PP = 1.0 minus 1308 divided by 1413 =
7.4%. The prorated total refollow up impact becomes: PI = 26,648
plus 7.4% multiplied by 26,648 = 28,628.

Table 11 presernt: the total impact data for the follow up and
the prorated total impact data for the refollow up. Several points
are noteworthy. First, the total persons impacted increased drama-
tically from follow up to refollow up. At the follow up the grad-
uates impacted nearly 9000 persons through the six types of utili-
zation. In contrast, between 12 and 18 months later the prorated
total was over 43,000 persons impacted. (One graduate reported
excessively large, 11,550, usage in terms of using the workshop
skills with clients in a series of large group meetings. All
figures in Table 11 reflect total usage including both this grad-
uate's estimates and reducing the estimate to the median usage, 150.
If this graduate's estimate is included rather than using the
median, the total impact rises from 43,000 persons to 58,0P9,) As
was mentioned previously, these estimates are probably high Hut
even if they were twice as high as the actual usage they would be
impressive. Clearly, as a group these graduates had used their
training program experiences to impact thousands of persons in a

variety of human relationship-enhancing ways.
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Table 11

Total Persons Impacted by 1977 and 1978 Horkshop
Graduates at Follow Up and Befollow Up
(Refollow Up Data wad Prorated)

Follow Up ' Refollow Up
Number  Total  Impact  Impact Per Mo, Nomber  Prorated Prorated  Impact  Impact Per Wo.
Craduates Impact Per Mo, Per Craduate Graduates Percent  Tot. Imp,  Per Ho. ﬁ?%’ﬁ?iﬁiﬁ??"‘
977 Harkshops

PET 14 1413 236 17 12 7.4 28,628 1363 §7
(16,16)¢  (191° (57)
STEP 1 2493 416 12 10 40,6 7,087 k1Y 28
SPT 12 1081 180 15 8 19,4 2,139 95 L]
Totals 4987 832 Xeil . 17,854 1802 ¢ Jndd
(22,910°  (1236)°  (xed0)

978 Horkshops

pET 1) EITU Y Mo 10 11 §a0 W 0
Step 15 e 2 1 6.6 s 8 13
o 15 use® 486 ) 1l 21 1,8 60 1
Totals wy 1336 5 0,03 1,18 28

a = Based on total graduates at refollow up,
b = Includes estimated use in relating to clients (gee Table 08,
¢ = Ope graduate who had excessively high usage in relating to clients (11,550} was replaced by median, 150,
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Table 11 also includes an estimate of the impact per month per
graduate. At the follow up, tlhie graduates were impacting an aver-
age of 23 perscuas a month and at the refollow up this increased to
29 persons per month. This overall increase was due to a dramatic
235% increase in utilization by the 1977 PET workshop (from 17
persons per month to 57 per month), as well as a smaller 25%
increase by the 1978 Confident Parenting workshop (from an average
of 32 to 40 persons impacted per month). All other workshops
decreased their per month utilization rate anywhere from 12% to 52%.
Thus, while the total impact across all workshops increased drama-
tically, the overa!l increase masked some major differences among
wbrkshops.

The 1977 PET workshop graduates increased their monthly
average of persons impacted dramatically from the time of the
follow up to the refollow up, but the 1978 PET graduates decreased
their average impact. The 1977 and 1978 .STEP graduates decreased
their average impact over time with the 1978 showing a steeper
reduction. The 1977 behavioral workéhop graduates (Systematic
Parent Training) decreased their average impact but the 1978 grad-
uates (Confident Parenting) increased theirs. Thus, there were
different patterns for different workshops, making this result
very hard to interpret.

The major use which the graduates made of their workshop
training was to use the workshop skills in relating directly to
clients (ranging from 44% of the total persons impacted through
this use L. as high as 75% with a median of 52%). This not only
reflects the high utility of the human relationship skills which
are taught but also that this is probably the easiest use to make
of them. It only requires that the graduate use the skills in his
or her normal service duties and not through creating additional
services,

This use is not, of course, the use that the workshops had
focused upon. Table 12 contains the data on the primary focus of
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the workshops, to have the graduates conduct parent training groups.
It shows that 44 graduates had run 84 groups containing a total of
981 parents at the time of the follow up. By the refollow up, the
43 graduates who were interviewed and who ran groups had run 111
groups with a total of 1412 parents.' When the previously described
prorating procedure is applied, these figures changed to an estimated
142 groups with 1637 parents.

when this result is .considered along with the earlier reported
result that a higher percentage of graduates had conducted groups by
the time of the refollow up, a clearer picture'about running parent
training groups emerges. It seems that despite the higher percentage
of graduates running groups at the time of the refollow up, the
number of groups that were run between the follow up and refollow up
testings were fewer than those run between the end of the workshops
and the follow up. This decrease is probably a joint function of
the marginal agency shpport that the graduates received, the diffi-
culties inherent in generating groups, and the absence or lessening
of pressure from CICC to conduct groups.

In summary, it seems that one to two years after their training
the gfaduateé continued to impact thousands of people through a
variety of uses of their training. But they were not running parent-
ing groups at the same rate‘as they had shortly after completing

their training.

Table 12

Number of Parenting Groups and Participating Parents
Reported by Graduates at Follow Up and Refollow Up

Follow Up Refollow Up
Number Number Number Number Number Number Number Number
Graduates Leading of of Graduates Leading of of
Interviewed Groups Groups Parents Interviewed Groups Groups Parents
1977 Workshops
PET 14 6 a a 12 8 20 295
STEP 13 10 30 354 10 9 27 302
SPT 13 3 4 41 8 3 8 56
Totals 39 19 34 405 30 20 55 653
1978 Workshops
PET 13 7 17 213 10 6 18 307
STEP 15 8 13 183 14 10 22 192
ce 15 10 20 180 11 7 26 260
Totals 43 25 S0 576 35 23 66 759

a = Data not collected.
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Prediction of Utilization. A series of regression equations
were developed to see if it was possible to predict, on the basis of
a variety of refollow up and follow up data, the total number of
persons who the graduates estimated as impacting and the number of
parenting groups that they conducted. A wide range of variables
were used as potential predictors including trainer ratings of
graduate workshop performance, follow up attitudes and agency
support, and refollow up attitudes, agency support and self-assessed
marketing rieeds. The analyses were run on 55 graduates for whom
all of these data were available. -

In regard to total persons estimated as impacted (X = 807.5,
s = 1754), the predictive equation included 17 variables which
accounted for 63 percent of the variance. Seven of these variables
dealt with agency support, five with graduate attitudes, four with
marketing needs and one with conference attendance. Only one pre-
dictor variable which accounted for 8 percent of the variance
correlated with total estimated impact, and that was whether the
agency had added another type of parent training program to its
services at the time of the refollow up (r = .30, p<€ .05). This
may reflect that when an agency becomes so supportive of parent
training that it offers more than one type it creates a situation

_where its parent training staff person is allowed to spend a great
deal of energy in promoting parent training and therefore impact
a great many people.

In regard to parenting groups conducted (X = 1.83, s = 2.06),
the predictive équation included 11 variables which accounted for
68 percent of the variance. Five of these variables dealt with
agency support, four with graduate attitudes, one with marketing
needs and one with the trainer's rating of workshop performance.
Trainer's rating of workshop performance was the best predictor
(r = .45, pg .001) and accounted for 20 percent of the variance.
The next best predictor was an agency support variable, provision
of compensation to graduate at time of follow up (r =.40, p&£.01l),

and it accounted for 12.5 percent of the variance. Together these
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two variables accounted for nearly half of the predicted variance.
It is instructive to note that these variables were also the main
p;edictors of groups conducted at the time of the follow up. This
can be seen as further evidence that the most competent graduates
(based on workshop trainer evaluations) ran the most groups and that
they were able to capitalize on the initial support which their

agencies provided.

Agency Support. Table 13 contains data on the specific kinds
of agency support which the graduates reported as receiving, and the
graduates' appreciation of the attitudes of their agencies toward
parent ﬁraining. As is evident, the agencies did not overwhelmingly
support the graduates in starting and running parent training groups.
Slightly more than half provided administrative support (clerical
assistance, mailing brochures, etc.) but less than half provided
other types of support; For example, only a quarter of the agencies
supplied such important support as child care or transportation for
participating parents.

The two training cycles did not differ a great deal in their
agency support, except that more agencies in the 1978 cycle provided
their staff with other kinds of compensation (release time, mileage,
etc.) for attending the workshops. Two thirds of the graduates of
the 1978 workshops received sﬁch compensation compared to only one
sixth of the 1977 graduates.

Regarding the graduates' assessment of the attitudes of their
agencies toward parent training,the agencies were seen as placing
a fairly high value on parent training but not necessarily planning
to provide support for such services in the future. This may reflect
that having staff trained to deliver the services increases the value
or knowledge of the services but that other practical considerations
(Lack of reimbursement for parent training services, focus on working
with highly disturbed clients, etc.) make it less likely that the

agencies would include parent training in their service planning.
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Table 13

Percentage of Graduates Receiving Agency
Support and Graduate Assessment of
Agency Attitudes Toward Parent Training

Agency Support 1977 Cycle 1978 Cycle Total

and Attitudes (N=30)23 (N=35)2 (N=65)
Support
Paid Workshop Fee 28% 30% 29%
Provided Other '
Compensation 17% 67% 42%
Requested Training Program
As In-Service 24% 35% 30%
Added Training Program
To Agency Services 21% 20% 20%
Purchased Training Materials 38% 44% 41%
Provided Parent Support 25% 23% 24%
Provided Adm. Support 55% 58% 57%
Paid People to Run Groups 41% 40% 41%

Attitudes (Mean Scores)b

Value Parent Training As

A Community Service 3.48 3.39 3.43
Planning to Provide Future
Support for Parent Training 2.62 2.95 2.82

a In some cases graduates did not work for an agencv or did not
answer a specific question. Thus, N may be lower for some figures.

b The scale was: l=Not at all, 2=Very Little, 3=Ave=rage, 4=Very Much,
S5=Extremely.

Needs for Additional Training. Table 14 reflects the graduates'
assessments of the sufficiency of their workshop training in pre-
paring them to be an effective parent trainer, and their prefer-
ences for additional traininy if it were made available to them.

In general more than half (54%) rated the workshop training as
sufficient (categories 4 and 5), only 3% felt that it was insuf-
ficient and another 11% less than sufficient (category 2). 1In terms
of felt need for additional training, most graduates expressed an
interest in training in child development, cultural differences in
child rearing, and marketing. The majority also expressed an

interest in a more in-depth exploration of their workshop approach
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Table 14

Graduate Assessment of Workshop Training
and Percentage of Graduates Expressing
Interest in Additional Types of Training

1977 Cycle 1978 Cycle Total
(N=30) (N=35) (N=65)
Sufficiency of Workshop
5 = Sufficient 20% 18% 19%
4 23% 45% 35%
3 40% 24% 32%
2 13% 9% 11%
1l = Insufficient 3% 3% 3%
Mean Rating 3.43 3.67 3.56
Interest in Additional
Types of Training
Repeat of Workshop Material 27% 12% 19%
More Detailed Examination 50% 50% 50%
Advanced Workshop 67% 65% 66%
Different Approach 73% 70% 72%
Child Development Course 67% 62% 64%
Marketing Course 60% 56% 58%
Cultural Differences Course 73% 68% 70%

(theoretical background, history, etc.) and an advanced workshop in
that approach, as well as training in other parenting approaches.
Thus,'the workshops appeared to stimulate the majority of graduates
to want even more and varied training to ke parenting instructors.
And, of course, it was this type of feedback that led to the expan-
sion of the training model to provide additional educational exper-

iences.

Specif.c Marketing Needs. The percentage of graduates who
indicated the need for specific types of marketing information and
training is indicated in Table 15. Overall, the 1977 graduates

expressed more of a need for this information than the 1978 graduates.
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Further, specific types of inforrn~iion seemed to be needed by most
graduates, including how to obtain s&i¢w -iis,. how to advertise, how
to ygenerate interest in parenting groups, how o mairilain attendar -e,

and how to utilize CICC resources.

Table 15

Percentage of Graduates Expressing
Need for Marketing Information

Marketing Need 1977 Cycle 1978 Cycle Total
(N=30) (N=35) (N=65)

Presentations

to Staff 41% 47% 44%
Approach Supervisor 38% 18% 27%
Negotjiate with

Supervisor 38% 29% 33%
Obtain In-~House

Referrals 41% 41% 41%
Obtain Referrals from

Other Agencies 72% : 62% 67%
Advertise, Publicize,

Promote 83% 59% 70%
Generate Lay Community

Interest 79% 65% 71%
Generate Outside

Agency Interest 72% 56% 63%
Maintain Attendance 59% 56% 57%
Extend Parent Training

Course 52% 44% 48%
Use Resources at CICC 86% 56% 70%

Parents Benefiting from Training. The graduates were asked a
series of gquestions about the parents who they had trained who

seemed to benefit the most and the least from parent training.
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Benefiting most was defined as the graduate assessing that the
parei iad learned the parenting skills very well and that the
parents had reported success in using the skills with their child-
ren. Benefiting least was defined as assessing that the parents had
not learned the skills well and that the parents had re~ported that
they were not helpful with their children.

The graduates identified 78 who "benefited least" and 86 who
"benefited most." For each of these parents Jata were collected
on the following variables: parental characteristics including
gender of parent, age, educational level, whether they were re-
ceiving some form of government assistance, income level, and gen-
eral adjustment level. Data were also collected on the level of
reported child behavior problems and the ages and numbers of child-
ren in the home, and on marital status, degree of marital conflicts,
and the type of training that the parents received. The data for
these 164 parents were subjected to a discriminant analysis.

The results of the discriminant analyses are depicted ir Tables
16 and 17. Table 16 shows the means for both benefit groups as
well as the univariate F score comparing groups and the standardized
discriminant coefficient for those discriminators included in the
model. Table 17 contains the predicted classification results as
well as the test statistics. Only three variables (parental age,
educational level and marital conflict) were used to generate a
significant discriminant equation (Wilks Lambda = .89, pg .0003).
This eqﬁation was successful nearly 70% of the time in classifying
the parents into their correct groups.

Several points are particularly noteworthy. First, the three
discriminating variables pres.-:. a picture that the parents who
benefited the most te .wed to be yuvunger, more highly educated and
to have less marital cenflict. Second, although parental adjustment
level was not selected as part of the predictive equation, it did
show a strong group difference (F = 5.64, p<£.05). Thus, to the
above description it can also be said that the parents who benefited

the most were those who themselves appeared to be better adjusted.
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Table 16

Means, Test Scores and Discriminant
Coefficient for Discriminant Analysis

Discriminator Means F Score Standardized

Variable Benefit Benefit Coefficient
Least Most

Parent Gender® .64 .74 1.79

Parent Age 38.08 34.48 10.08*** .75

Parent Education® 2.59 2.75 .75 .25

Gov't Assistance® 17 .14 .27

Income? .93 1.01 .64

Adjustment Level€ .61 .38 5.64%%

Child Behavior problemf 1.65 1.64 .08

Number Children 2.37 2.12 1.16

Number Boys 1.28 1.11 1.18

Number Girls 1.09 0.99 .42

Number Preschool .60 .80 2.54

Number Elem. School 1.00 .80 1.85

Number Jr./Sr. High .73 .52 1.67

Single Parent? .03 .01 .46

Marital Conflict! ' 1.28 .95 8.68% %+ .64

Training Typel 1.19 1.17 L11

1 Only for variables included in equation
** = p £L.05, *** = p .01

ald=M1=rF
b 0 = up to 8th Grade, 1 = Some high school, 2 = H. S. Diploma,
3 = Some College, 4 = College Degree
c 0 = No, 1 = Yes
d 0 = Low, 1 = Middle, 2 = High
e 0 = Normal, 1 = Mildly Disturbed, 2 = Very Disturbed
£f 0 = None, 1 = Some, 2 = Many, 3 = Very Many
g 0 = Married, 1 = Single
h 0 = None, 1 = Low, 2 = High )
i 0 = Standard Group, 1 = Non-3tandard Group, 2 = Individual Training

It is also interesting that none of the child variables played
a role in which parents seemed to benefit the most. Neither the level
or child behavior problems nor the number and ages of the children
seemed important. It is also interesting to observe that both groups

of parents had children with many behavior problems.
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Table 17

Predicted Classification for Parents Who
Benefit Most and Least from Parent Training

Actual Predicted Classification*
Classification Least Benefit Most Benefit
Least Benefit 70.5% 29.5%

(N=78)

Most Benefit 31.4% 68.6%

(N=86)

* Overall correct classification = 69.5% (canonical
correlation = .34; Wilks Lambda = .89; X2 (3) =
18.87, p .0003)

Parental Need for Child-Related Information. The graduates were
also asked whether the parents they had trained needed information
about various aspects of child development and school and c.ommunity
life, They were asked 1f the parents needed information or. physical
health and sickness (information on how the body works, how to detect
diseases, how to deliver first aide), practical day-to-day activities
(information about toilet training, crying, diapering, bathing, feeding,
weaning or playing with children), general child develcopment (infor-
mation on heredity, birthing, children's motor, wognitive or social
abilities at different developmental stages), social relations in the
home and community (information about preparing children for new
"siblings, explaining or understanding death and sexual ‘issues, or
understanding and dealing with the school), children with special
problems (informztion about children's anxieties or fears, bedwetting,
behavior problems, or about physically, visually or hearing handicapped
children) and community resources (information about babysitting
resources, child care, housing, employment, health care, legal aide,
or education). The graduates were also asked to indicate whether
the parents who needed these types of information had preschool,

elementary school junior/senior high school children.
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Aruitoxt provided by Eic:

The relevant data is summarized in Table 18. It reflects a
consistent developmental trend: parental informational needs vary
with the child's age. With yoﬁng preschool children, parents most
need information concerning practical day-to-day activities and
general child development. With elementary school children these
needs change o school relations, children with special problems,
community resources and general child development. With adoles-
cents, very few of the trained parents apparently needed any of these
types of information, although half needed assistance with school
relations,

Table 18

Percentage of Graduates Indicating That
Parents Who They Trained Needed various
Types of Child-Related Information Regarding
Their Preschool, Elementary School and
Junior/Senior High School Children
(1977 Cycle, Ne30 Graduates)

(1978 Cycle, N=35 Graduates)

Types of Preschool Elementary School Junior/Senior High School
Information 1977 1978 Total 1977 1978 Total 1977 1978 Total
Needs Cycle Cycle Cycle Cycle Cycle Cycle

Physical Health
and Sickness 28% 26% 27% 19% 16% 17% 6% 13x 10%

Practical Day-to-

Day Activities ’ 59% 58% 59% 28% 32% 30% 3x l6% 10%
Genevral Child
Developement 53% 77% 65% 41% 61% 51% 16% 234 19%
School Relations
in Home and
Community 34% k e 4 33% 63% 64% 63% 47% 48% 48%
Children with
Special Problems 56% 35% 46% 66% 55% 60% 41% 32% 36%
Community Resources 56% 23% 40% 59% 35% 48% 41% 29% 35%

2. Expansion Phase

Expanded Phase Conference, 1280 This conference and the entire

1980 training cycle was governed by a different training agreement.
Conference participation was on an invited basis and only those
agencies who were represented at the conference were eligible to
nominate staff members for the entire training cycle. There were
no fees charged for the conference or for the rest of the training

cycle.
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In addition to this more attractive training agreement, thee
were other factors that were working in favor of this conference
being more successful than the pilot phase conferences. CICC had
become recognized as a major provider of these types of continuing
education events. Because of the productivity of many of the gradu-~
ates of the pilot phase, parent training was becoming better known
as a useful comrunity service. ¢CICC had also developed a strong
relationship to the County Mental Health Department during the one
year period between the end of the pilot phase and the start of the
expanded phasn cycles. It had dore this by arranging meetin:gs with
key persons iﬁ the central office of the department who had heard
about the program through the work of one of the pilot phase graduates
who worked at a County mental health clinic. That was the social
worker who ended up training other staff members to deliver parenting
services. Central office became a major supporter of this training
cycle and had decided to allow staff members from all of the County
clinics to attend the conference. '

All of this resulted in such overwhelming agency response that
the conference location had to be changed to accomodate a larger
audiance. The event was switched from a conference room at a com-
munity mental health center to . hall at the Ambassador Hotel. A
total of 250 persons from 113 cifferent agencies and clinics attended.
This was more than three times the number of persons who attended
either of the pilot phase ccnferences.

As can be seen in Table 19, the participants were mainly women
and mainly social workers. All mental health professions were rep-
resented including psychiatry. 1In terms of agency representatior,
the mental health agencies were in the vast majority. All of the
County mental health clinics were presented as was central office.
Administrative personnel from various California State agencies were
also in attendance.

The impact of the conference was judged in terms of the attendee's
ratings of what they got out of the conference and whether agencies
who were represented actually took the time and care to nominate

staff members for the entire training cycle. Ratings were comparable




to those of the pilot phase conferences, with the ¢ majority find-

ing the conference to be useful for their day-i~-c . agency work.

Table 19

1980 Conference Participants:

Gouder, Agency Classification, Professions

N=250 %

Gender

Female 187 75

Male 63 25
Agencies

Mental Health 164 66

Education 42 16

Social Service 34 14

Other 10 4
Professions

Social Workers 124

Psvchologists 39

Counselors 35 14

Educators 22 5

Nurses 14 6

Psychiatrists 9 3

Other 7 3

The agencies ended up nominating nearly twice as many persong as there
were training slots. It had been announced that 10 persons per work-
shop would be selected (30 total) and the agencies nominated fifty
five persons. This happy result meant that some agencies had to be
turned down, and that more than 30 persons were eventually selected.
Selecting more than 30 was done to accomodate the large number of
nominations and to anticipate attrition. The County mental health
department participated in a systematic fashion as it nominated at

least one staff person from each of the mental health regions and at
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least orne person per region was selected.

Selection was based on the information which the agency and the
nominated staff person had supplied on the new application forms (see
Appendix). The major selection criteria ended up being (a) the
extent to which the nominated person indicated a strong interest in
parent training, job responsibilities that would facilitate the
opportunity to run parent training groups, and relevant previous
experiences such as having received some earlier related training,
and (b) the extent to which the agency was willing to commit re-
sources to insure that their staff member would have the opportunity
to use his or her training and especially to use it to conduct parent
training groups. )

Clearly, this conference was a great success because of tﬁe
numbers of persons attending, their immediate reactions to the con-
ference, and the fact that the attending agencies nominated enough
staff persons to £fill all of the training slots.

This conference, as well as the two pilot phase conferences, was
also intended to provide a basis for choosing which 6% e three
parenting approaches one would want to be traiix¢ to daliver. The
presentations made by the advocates of each ap' wazh emed to pe

influential in this regard. Dr. Gordon's presc¢r-’-iuns were rated

the highest at all conference.' ... znrollment and nominations for
the P.E.T. workshops were alw:+ . - -2 highest. The adverse impact
that the presentations could -« . was illustrated by the response to

the presentation on the behavi: ..l approach that was made at the
f‘ .. r pilot phase conference. That presenter engaged in a somewhat
ccopative relationship with a skeptical audiance and hardly any of
them enrolled in that workshop. The presenters for the behavioral
approaches at the second pilot phase and expanded phase conference
were much more gentle and self-assured :..a more people enrolled and
were nominated in those cycles. This imj:lies that program replicators
need to be very careful in who they choose to deliver the presenta-
tions and how the presentations are delivered.

Anecdotal data from persons who attended the conferences and
who subsequen+iy enrolled or were selected into workshops revealed
that some had made their ci oices on the basis of their client popu-

lation, their personal or theoretical predilections, and/or practical
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considerations. A social worker who worked in a child guidance clinic
that saw many hyperactive children choose the behavioral approach
because it offered concrete techniques for helping parents to provide
greater structure to their children's home environment. Others

choose the approach that most mirrored hov they were raising their

own children or which was sympathetic to their theoretical orien-

‘tation to human services. Practical considerations included not

being able to get off work on the dates and times that a particular
workshop was offered so that a pfeferred workshop could not be attend-
ed.

Expansion Phase Cycles, 1980 and 1981 The 1980 training cycle

drew all of its participants from agencies who attended the 1980
parenting conference. That cycle was directed primarily at mental
health agencies.

The 1981 cycle was directed at early childhood education agencies
and schools (Head Start agencies, nursury schools, day care centers,
child care centers, and public school districts) and it did not have
a parenting conference. Instead, all early childhood education and
public school districts were alerted to the availability of the
training cycie and were mailed the training -y—:le enrollmeat document
(see Appendix). Very few choose to nominate siaff persons so the
cycle was opened up to social service and mertal health agencies.

The main reasons for the early childhood agenv~ies rot participating

in large numbers had to do with the fact that most nursury schools

and day care centers only have two or three people to run them and
they cannot easily release someone to attend training s-ssions that
take place during thear cperating hours. If the training events had
been schedul2d in the evening or on weekends, there probably would
have been greater participation from these agencies. *

Table 20 contains information on the gender, agencies and pro-
fessions of the 1980 and 1981 training cycle participants. As had
been true in the pilot phase cycles, women were in the vast majority
in these cycles also. The 1980 cycle consisted primarily of social
workers from mental health agencies, and half of them worked for

county mental health clinics.
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Table 20

198C and 1981 Training Cycle Participants:

Gender, Agency Classification, Professions

1980 1981
Cycle Cycle
N % N %
Gender
Female 25 81 29 88
Male 6 19 4 12
Agencies
Mental Health 27 87 6 18
Social Service 0 0 12 36
Education 1 3 11 33
Other 3 10 4 12
Profession
Psychiatry 0 0 0 0
Psychology 5 16 7 21
Social Work 20 64 8 24
Education 0 0 6 18
Counseling 3 10 2 6
Nursing 2 7 2 6
Other 1 3 8 24

The 1981 participants were a much more heterogeneous group. In
terms of agencies, 70% were from education and social services. The
educational agencies included Head Start and public schools and two
nursury schools. The social service agencies included child protec-
tive services and family service agencies. The educational back-
grounds of these participants were extremely varied. Their back-
grounc.; ianged from a schoo. psychologist with a doctorate to a Head
Start »urent involvement coordinator who had never attended college.
Wherens only 13% of the 1980 cycle participants did not have masters
or higher degrees, 41% of the 1981 participants had educational
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2kgrounds below the masters. Another differ-antiating characteris-
tic was that several of the 1981 participants did not have individual
caseloads of parents or children. Some were in training and adminis-
trative positions, including two persons from protective services
who were allowed into the cycle with an understanding that they
would train other staff persons rather than parents.

The data on the impact of these cycles came from evaluations of
each o® the training events (the workshops, the implementation seminar
and the parent development course) and from a follow up interview
that took place si} months after the end of the cycles.

Intensive Workshops. These multiple session training events
were the primary vehicles for learning the competencies (the ideas
and skills) to conduct group parent training programs within agencies.
The workshops consisted of basis training sessions for several consec-
utive weeks followed a month and two months later by s'ipervision
sessions to aid in th-= ruﬁning of the groups.

Attendance was generally verv high. The average percentage cr
attendance at all of the training sessions for the 1980 workshops
was 93.8%, with the most variable attendance coming from the P.E.T.
workshop. The average percentage of attendance was 91.4% for all
of the sessions of the 1981 workshops and there was very little
between workshop variation.

o assess "~ degree of competency obtained by the workshop
participants, they were administered content exams about their pro-
gram's ideas and methods on the last day of the basic training
sessions. The workshop trainers also completed an extensive evalu-
ation of each participant at the end of the supervision sessions.

The content exams and the trainer evaluation forms are available in
the Appendix.

Table 21 contains the mea= content exam scores for each workshop
in both cycles. The average scores tended to be high and the greatest
variability was with the 1981 STEP and Confident Parenting workshops.
Recall that the 1981 cycle had several participants with low educa-
tional backc ads, and some of these vere in those workshops which

may help account for the high variability in these two workshops.
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A total of six participants from the 1981 STEP and Confident Parent-
ing workshops, three per workshop, had exam scores that were less
than 70 and therefore were considered to have failed the exam. The
vast majority of all workshop participants scored higher than 70.
Thus, it can be concluded that on the basis of this measure of
participant competency, a large majority of workshop participants
(91%) demonstrated that they had attained much of the knowledge that

is required to conduct parent training programs.
Table 21

Intensive Workshop Content Exam
Scores for 1980 and 1981 Workshop

Participants
1980 Workshops N Mean S Range
PET 9 84.9 10.1 71-98
STEP 11 80.8 6.6 75-95
CP 11 84.6 8.4 70-96
1981 Workshops
PET 9 87.4 7.5 77-98
STEP 11 76 .7 13.6 51-93
CP 13 79 .3 12.4 58 92

The trainer evaluations consisted of rating each trainee on a
series of dimensions which the workshom trainers agreed were the
most important for leading and conducting parenting groups. Recall
that during the pilot phase cycles the trainers were asked to give
global evaluations of each trainee which were assumed to emcompass
the important dimensions. For the expansion cycles, the trainers
were asked to explicate the dimensions that were latent in their

pilot phase evaluations. The result was three general dimensions:

(1) enthusiasim of trainee, (2) trainee commitment to the child

rearing and human relationship principles of the particular approach, and
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(3) trainee commitment to actually conducting parenting classes,

and four leadership dimensions, (1) confidence and poise, (2) ability

to communicate concepts, (3) ability to promote and facilitate group
discussion, and (4) ability to use printed materials appropriately.
The trainers rated each trainee on each of these dimensic( :, using
a five point scale (5 = excellent, 4 = very good, 3 = good, 2 fair,
1 = poor).

The trainers were also asked to use a similar rating scale to

indicate how well each trainee had comprehended each parentiny skill

that was taught in the workshops and how well they will be able to
teach or implement each parenting skill,

Tables 22, 23 and 24 contain the mean trainer ratings on all
competency dimensions for the P.E.T., STEP and Confident Parenting
workshops for both the 1980 and 1981 training cycles.

Table 22 shows that the 1981 P.E.T. workshop participants were
rated consistently higher on all dimensions than the 1980 participants.
The 1980 participants did not attend as regularly and they were not
seen as having developed the desired attributes and skills to as high
a degree. On 36% of the dimensions, the 1980 participants had mean
ratings below 3.5 whereas the 1281 participants only had 6% below
that figure. 1In terms of consistency between the workshops, there
were three specific skill dimensions on which the participants in
both of the workshops appeared to excel: active listening, modifying
the environment, and becoming a better model, Their . ratings for
comprehending and implementing these parenting stratec or skills
were generally the higheét.

Table 23 on the STEP workshops reveals a different pattern of
results. Here it was the 1980 participants who werc rated higher.

In addition, there were no dimensions on which the 1980 participants
recieved a mean rating of less than 3.5 whereas such low ratings
were evident on 28% of the dimensions for the 1981 participants. 1In
terms of consistently high ratings between the two workshops, part-
icipants in both of the STEP workshops tended to excel in the under-

standing and use of encouragement and reflective listening.
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Table 22

Trainer Ratings for 1980 and 1981
P.E.T. Workshop Participants

Competency Dimensions 1980 Workshop (N=9) 1981 Workshop (N=9)
General Mean Mean

Enthusiasm 3.9 (+) 4.7
Commitment to Approach 3.2 (+) 4.3
Commitment to Conduct Classes 3.7 (+) 4.3

Leadership Skills

Confidence and Poise 3.7 (+)

Communicates Concepts 3.3 (+) 3.9
Group Facilitation 3.1 (+) 4.6
Printed Material Usage 3.4 (+) 4.0

Teaching Specific Skills

Comprehend Implement Comprehend Implement
Mean Mean Mean hean
Behavior Rectangle 3.8 3.2 (+) 4.1 (+) 4.1
Problem Ownership 3.7 3.3 (+) 3.9 (+) 4.0
Active Listening (+) 4.3 (+) 4.3 4.2 4,2
I-Messages 3.9 3.7 (+) 4.0 (+) 4.0
Positive I-Messages 3.7 3.7 (+) 4.1 (+) 4.1
Modifying Environment 4.2 4.3 (+) 4.5 (+) 4.5
Method I and II
Distinction 3.0 3.0 (+) 3.4 (+) 3.4
Method III 3.6 2.1 (+) 4.0 (+) 3.7
Becoming a Better Model 4.3 4.2 (+) 4.4 (+) 4.7
Becoming a Consultant 3.5 2.4 (+) 4.2 (+) 4.1
Modifying Self 3.6 3.6 (+) 4.4 (+) 4.4
P.E. Objectives 3.6 3.4 (+) 4.2 (+) 4.2
P.E. Philosophy 3.8 3.3 (+) 3.7 (+) 3.8
(+) = The workshop with the higher rating on a particular dimension.
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Table

Trainer Ratings for 1980 and 1981
STEP Workshop Participants

Competency Dimensions 1980 Workshop (N=11) 1981 Workshop (N=11)
Mean Mean

General

Enthusiasm (+) 4.2 4.1

Commitment to Approach (+) 4.0 3.7

Commitment to Conduct
Classes (+) 4.0 3.6

Leadership Skills

Confidence and Poise 3.7 (+) 3.8
Communicates Concepts (+) 3.3
Group Facilitation (+) 3.9
Printed Material Usage (+) 4.5 3.5
Teaching Specific Skills
Comprehend Implement Comprehend Implement
Mean ~  Mean  Mean  Mean

Goals of Misbehavior 3.6 3.6 (+) 3.9 (+) 4.4
Goals of Positive

Behavior (+) 3.5 3.6 3.1 (+) 3.9
Encouragement (+) 4.5 (+) 4.5 3.7 4.3
Reflective

Listening (+) 4.0 (+) 4.0
Problem Ownership (+) 3.8 (+) 4.1 2.9 3.7
Exploring

Alternatives (+) 3.8 (+ 4.1 3.4 4.0
I-Messages (+) 3.8 (+) 4.1 3.1 3.8
Natural and Logical

Consequences (+) 3.5 3.5 3.3 (+) 4.0
Family Meetings (+) 3.9 (+) 4.3 3.4 4.0
(+) = The workshop with the higher rating on a particular dimension.
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Table 24

Trainer Ratings for 1980 and 1981

Confident Parenting Workshop Participants

Competency Dimensinncz 1980 Workshop (N=11) 1981 Workshop (N=13)
General Mean Mean
Trainee Enthusiasm 3.9 (+) 4.0
Commitment to Approach 3.8 3.8

Commitment to Conducting
Classes (+) 3.8 3.6

Leadership Skills

Confidence and Poise 3.6 3.6
Concept Communication 3.5 (+) 3.9
Group Facilitation (+) 4.0 3.8
Printed .Material Usage (+) 4.1 3.8

Teaching Specific Skills

Comprehend Implement Comprehend Implement
Mean  Mean Mean  Mean

Behavior Analysis (+) 3.8 (+) 3.7 3.7 3.6
Praise 4.5 4.5 (+) 4.6 4.5
Mild Social

Punishment (+) 4.4 (+) 4. 3.4
Ignoring (+) 4. (+) 4. 3.7 .
Time-Out (+) 4. (+) 4. 3.7 .
Incentive Systems 3.7 3.7 (+) 3.7
Contracting 3.5 3.4 3.5 (+) 3.5
Devising Behavior

Change Projects (+) 3.8 3.8 3.7 3.8
(+) = The workshop with a higher rating on a béificular dimension.
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A third pattern of results is evident in Table 24 for the
Confident Parenting workshops. While the 1980 participants were
generally rated higher, there were six dimensions where the ratings
were identical and several others were there were only slight differ-
ences. In terms of rating below a mean of 3.5, the 1980 participants
had only low ratings on 4% of the dimensions and the 1981 participants
on just 13%. The highest and most consistent ratings for both work-
shops was on the comprehension and implementation of the praising
skill.

In terms of the total number of dimensions on which workshop
participants were rated below 3.5 (1980 and 1981 workshops combined),
the P.E.T. workshops had 21% low ratings, STEP had 14% and Confident
Parenting had 9%. This appears to indicate that the Confident
Parenting workshop was the most consistently effective workshop in
preparing its participants to run its particular parenting programs,
and that P.E.T. was the least effective. However, the lower overall
scores for P.E.T. came mainly from the 1980 workshop where there was
so much attendance variability and therefore the lower scores may
simply represent an unusual circumstance. Without consistent
attendence it is very hard for the participant to demonstrate to the
trainer that they are developing the necessary attributes and skills
and the trainer would quite naturally give lower ratings.

Thus far the trainer ratings have been discussed in terms of
group issues. What do the ratings tell us about individuals? Can
they be used to determine how many of the workshop participants
would be considered as adequately prepared to deliver the parenting
programs? k+call that élobal trainer ratings of the pilot phase
workshop participants were used to arrive at a determination that
approximately 80% of those workshop participants were adequately
prepared. '

Assuming that ratings of "excellent," "very good," and "good"
indicate that a participant is adequately prepared, combining these
high ratings can reveal the numbers of adequately prepared partici-
pants for each workshop. Table 25 contains the percentages of high

ratings on the competency dimensions that make up the three major
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categories of competencies, and the overall percentages of high
ratings on all competency dimensions. It shows that, depending upon
the workshop, anywhere from 81% to 94% of the ratings on all compe-
tency dimensions were high. This can be interpreted to mean that
these percentages of individuals per workshop were adequately pre-
pared, which represents higher percentages than those who were con-

sidered to be adequately prepared in the pilot phase workshops.

Table 25

Percentage of High Ratings Within Competency
Categories for 1980 and 1981 Workshop Participants

Competency Categories

Workshops a
General Leadership Specific Skills Overall
o % oo NP % NG %
P.E,T. Workshops
1980 27 81% 36 86% 234 81% 297 8l%
1981 27 96% 36 100% 234 93% 297 94%
STEP Workshops
1980 33 91% 44 86% 198 1% . 275 91%
1981 33 97% 44 89% 198 83% 275 85%
C.P. Workshops
1980 33 82% 44 89% 176 97% 253 94%
1981 39 85% 52 94% 208 94% 299 93%
a = Includes the ratings for competency and implementation for each

specific skill.

b = N is the number of dimensions within each competency category
multiplied by the number of participants who were rated on each
dimension within that category. For example, three dimensions
make up the General Category. For the 1980 P.E.T. workshop there
were 9 participants rated on each of the three dimensions. Thus,
N=27.

c = Here N consists of all of the evaluative dimensions that constitute
the three major Competency Categories multiplied by the number of
participants who are rated on all of these dimensions. For example,
there were 33 total dimensions within the three major categories for
P.E.T.. Multiplied by the 9 participants who were rated on these
dimensions results..in an N of 297{98
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Implementation Seminars. These seminars took place toward the
end of the intensive workshops. They were for the workshop partici-
pants and an administrater from their agencies. They were designed
to assist in the process of implementing and maintaining parenting
programs within the agencies.

The 1980 and 1981 seminars were attended by 87% of the workshop
participants and 60% of their agencies sent administrators. However,
more than 60% of the agencies actually had administrators in attendance
because some of the workshop participants were also service administra-
tors in their agencies.

At the close of these seminars, the participants were asked to
complete an evaluation form that allowed for both rated and written
assessments of the value of the seminar (see Appendix). The partici-
pants rated the value of the entire seminar and of the topics which
were covered on a five point scale, where "1" indicated negative
value, "3" neutral, and "5" as highly valuable. Table 26 contains
the percentages of participating trainers who rated the seminar anrd
its topics as being of high value (scale ratings "4" and "5" combined).
It shows that 90% of the trainers found the entire seminar to be
highly valuakle.

Table 26 also contains the comparable percentages for the agency
administrators who attended the seminar. Since some acencies had more
than one trainer in the program, some administrators represented more
than one trainer. The data in Table 26 indicates that the vast majority
of administrators also found the seminar to be highly valuable.

Written comments from the participants indicated that the
implementation seminar document was extremely valuable and that its
discussion in the seminar brought certain issues to life and allowed
for a sharing of how different agencies would approach the issues.

Many of the participants commented on how helpful this across-agency
sharing was. A few indicated that the document itself was thorough
enough so as not to have to be discussed at a seminar. .

The exercise of creating a Plan for Generating and Maintaining

Parenting Classes was very well received. It forced the participants
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to look at all of the little and big things that needed to be accomp-

lished in order to get a class started. Several administrators

commented on how this exercise, and the entire seminar, crystallized

for them how very important their roles and resources were in start-

ing and running agency-based classes. The seminar also seemed to

stimulate them to begin planning their classes as soon as possible.

Table 26 -

Trainers and Administrators Ratings cf Implementation Seminar:

Perce: tage Indicating High Value

1980 Seminar 1981 Seminar
Questions Trainers Admin. Trainers Admin.
(N=28) (N=13) (N=28) {N=16)
l. Overall Seminar 90% 92% 90% 86%
2. Seminar Topics
A. CICC-Agency Agreement 90% 92% 71% 81%
B. Definitions 84% 92% 81% 69%
C. Gaining Agency
Support 94% 85% 81% 94%
D. Generating Classes 94% 100% 87% 100%
. Conducting Classes 94% 100% 87% 63%
. Funding of Classes 65% 77% 74% 63%

There was clearly a greater sense of shared responsibility gener-

ated from the seminar. The administrators became much better informed

about parent training and the problems involved in delivering group

parent training services. The trainers also became better informed

and possibly better understood.

As part of the follow up interview that took place six months

after the end of the entire training program, the graduates were asked

a series of questions that related to many of the issues covered in

the implementation seminars. The interviewer said to them: "In the

following section, I will be asking you guestions about implementing

and maintaining parent training programs. From all facets of the
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parent training program (workshop, Implementation Seminar, Parent
Development Course) did you receive sufficient information and/or
training on _ _ _+" The remaining parts of this question dealt
with the program implementation and marketing issues that are listed
in Table 27. The graduates either indicated 'yes" or "no" in terms
of whether they received sufficient training and/or information to
deal with these issues, and Table 27 contains the percentage.of grad-
uates who said thev did receive sufficient training and/or information.

The data in Table 27 reflects that the majority of graduates of
both cycles felt that they had received sufficient preparation to
deal with all of these issues. This is further data on the effec-
tiveness or importance of the Implementation Seminar, though the
seminar was not the only training event in which these issues were
discussed.

It is also important to consider that these high percentages do
not necessarily mean chat the graduates do not need additional assis-
tance on these issues. Nationwide organizations that have a propri-
etary interest in generating parent training groups, such as the
Effectiveness Training organization that promotes P.E.T. and An=rican
Guidance Services that sells the STEP program, spend a great deal of
time in giving parent trainers an array of ideas on how to market
parent training. The graduates of this program, while clearly seeing
themselves as being prepared to deal with these issues, no doubt
could benefit from the continual sharing of marketing ideas that takes

place with n=ational proprietary organizations.

Parent Development Courses. These multiple session classes took
place after the Implementation Seminars and after the basic training
sessions of the intensive workshops. The first sessions of the
Parent Development course took place during the period when the in-
tensive workshop supervision sessions were happening, so they over-
lapped with those activities. The last sessions of this course did
not overliap with any other training activities and they constituted
the end of the training cycles.

The course itself was designed to provide education and

materials that related to several topic areas that the pilot phase

101

-93-




Table 27

Graduate Assessment of Training Program
In Terms of Preparing Them to Deal With
Implementation and Marketing Issues:
Percentage Indicating That They Received
Sufficient Training To Manage These Issues

Implementation and 1980 Cycle 1981 Cycle
Marketing Issues Graduates Graduates
(N=31) (N=33)

Delivering Parent Training

Presentations to 'Agency Staff 77% 82%
Approaching Supervisors About

Starting Parent Training Groups 84% 94%
Negotiating With Supervisors 84% 91%
Obtaining In-House Referrals 71% 76%
Obtaining Referrals from

Other Agencies 68% 61%
Assistancé in Advertising, Publicizing

and Promoting Parent Training 87% 88%
Generating Interest in Parent Training

Groups in Lay Community 71% 67%
Generating Interest in Other Agencies 58% 54%
Maintaining Parent Attendance ' 77% 85%

Extending Group Beyond
Standard Sessions 55% 67%

graduates had indicated were important for parenting instructors.
The basic topic areas that were addressed were parent and chil?d co-
development, parental functions and responsibilities, child abuse,
and cultural issues in child rearing. These topics were covered
somewhat differently in the 1980 and 1981 courses, as was indicated
earlier in the description cf the Parent Development course.

The impact of the courses was evaluated through several
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procedures. Some procedures were only used with the 1980 course and
others were used f{or both courses. In addition, there was a series
of questions about the course that was asked during the six month
follow up interview.

During the 1980 course, the trainees completed session-by-
session evaluation forms (see Appendix). The data from these forms,
which reflected how the content and processes of each session was
being received in terms of usefulness for parent training, was used
as the primary basis formodifying the format and content of the 1981
course. At the end of the 1980 course, the trainees were asked to
rate the total course in terms of whether the course helped prepare
them for delivering parenting services. They were told that "“the
overall goal of the course was to better prepare you to be an effec-
tive parent trainer by supplying you with information and ideas (a)
to assist you in understanding the needs and perspectives of various
groups of parents and (b) to clarify your responsibilities as a parent
trainer." They were asked to compare "where you were when you began
the course and to rate the degree to which you are now better prepared
as a parent trainer."

Table 28 contains the categories of preparedness and the per-
centage of trainees who rated themselves within these categories.

It shows that 91% of the trainees considered themselves as "better"

to "much better" prepared.
Table 28

Trainees Rating of Impact of 1980 Parent Development Course:
Percentage Indicating Degree to which Course Better Frepared
Them to Deliver Parenting Services

Preparation Designation Not Better Better Much Better
Prepared Prepared Prepared
Scale Designation 1 2 3 4 5
PET (N=9) 0% 0% 11% 44% 44%
STEP (N=11) 0% 0% 64% 0% 36%
CP (N=11) 18% 9% 18% 18% 36%
Totals 6% 3% 32% 19% 39%
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The trainees were also asked to complete written projects that
related to the content of the course. The project for the 1980 course
was a developmental chart where the trainees indicated what were the
major child rearing issues of each child developmental stage, how their
parenting program could assist parents with these issues, and how the
issues might be different for ethnic minority parents. The project for
the 1981 traine<: was a series of essay questions on course content and
issues (see Appendix). There was a great deal of variability on the
part of both 1980 and 1981 trainees in how they performed on these
written projects. Some performed amazingly well and produced written
projects that were of such high practical quality that they could be
used as part of parenting classes. Others completed the written
projects with little available energy or enthusiasm and felt burdened
by being asked to do them. The guality of their projects were of
marginal value.

At the follow up interview that took place six months after the
course had ended, they were asked a series of questions that had to do
with their actual use of the course ideas and materials. Table 29
contains the percentage of 1980 and 1981 graduates who indicated that
they used the course ideas and materials as part of the parenting
services that they had been delivering. It shows that 69% had actually
made direct use of thé course, 19% had not, and 12% had not had the
opportunity to do so. When questioned about what aspects of the course
that they had actually used, the most frequently cited features were
information on child development stages and tasks, and information on
parental functions and responsibilities. Features which were mentioned
less frequently included information on cultural and class issues in
child rearing, parental expectations, child's cognitive development,
and discussions of corporal punishment and cultural and class differ-
ences in the use of corporal punishment. The graduétes indicated that
the course materials that they had found to be most useful were (a) the
chart that described the 5 Part Model of Parental Functions and Respon-
sibilities, (b) the Child's Body book and charts on child develcpment,

and (c) the Family Development chart that was used in the 1981 course.
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Table 29

Parent Development Course Ideas and Materials:
Percentage of Graduates Indicating Use as Part of
Delivering Parenting Services

Cycle/Workshops Yes No Not Appropriatea

1980 Training Cycle

PET (N=9) 6 6% 11l 22%
STEP (N=11) 82% 18% 0%
CP (N=11) 55% 36% 9%

Totals (N=31) 68% 22¢% 10%

1981 training Cycle

PET (N=9) 6 6% 22% 11%
STEP (N=11) 73% 0% 27%
CP (N=13) 6 9% 23% 7%

Totals (N=33) 70% 15% 14%

1980 and 1981 Cycles

Combined (N=64) Totals 69% 19% 12%

a Not appropriate means either that the graduate was not delivering
services to parents or that the opportunity to use the ideas and
materials had not yet occured by the time of the six month follow

up.

Overall, it appears that the majority of graduates made good
practical use of the Parent Development course, and that they tended
to use certain features in a regular fashion and some in a more
ideosyncratic matter that seemed to be related to the types of parents
that they were working with. Clearly, the course added to the prepar-
ation and useful knowledge base of the majority of graduates of both

training cycles,

Follow Up Interviews As has been indicated, the graduates of

both cycles were interviewed six months after the cycles ended. All
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graduates were available for this extensive telephone interview (see

Appendix). |

Sufficiency of Training. The graduates were asked to rate the
overall sufficiency of the training program for preparing them to be
parent trainers. They were asked: "Now that a substantial time has 4
elapsed since your training program ended, we would like to know if
the program provided you with sufficient preparation to be an effec-
tive parent trainer. On a 1l to 5 scale, please indicate how sufficient

your preparation was, with 'l' indicating Insuffcient and 'S' indicating q

Sufficient."
Table 30 contains the ratings of the 1980 and 1981 workshop gradu-

ates and the combined ratings of the graduates of the two pilot phase
cycles. It shows that the mean sufficiency ratings were higher for the q
graduates of both the 1980 and 1981 training cycles, which can be

interpreted to mean that they felt better prepared in general. These

Table 30
q
Graduate Assessment of Training Program
In Terms of Preparing Them Sufficiently
to be Parent Trainers
Sufficiency of Training Pilot Phase 1980 Cycle 1981 Cycle
Graduates Graduates Graduates q
(N=65) (N=31) (N=33)
5 = Sufficient 19% 3% 31%
4 35% 42% 41%
3 32% 48% 22%
2 11% 3% 3% ¢
1l = Insufficient 3% 3% 3%
Mean Rating 3.56 4.30 3.94
q
graduates were also in a better position to evaluate overall prepared-
ness because more of the critical issues in conducting parent training
programs were attended to in their training cycles. Thus, their rat-
ings may be better informed by a fuller understanding of what it ¢
means to be an effective parent trainer.
q
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The data in Table 30 also indicates that only 3% of the 1980
graduates indicated that their training was maximally sufficient
(rating of "“5") where 31% of the 1981 graduates indicated maximum
sufficiency. This may indicate that the 1981 cycle, which was modified
somewhat on the basis of feedback from the 1980 cycle participants,

was indeed a more thorough training cycle.

Agency Support. In addition to the original questions about
agency support and agency attitudes toward parent training that were
asked of the pilot phase graduates at their follow up interviews,
several new questions were added to the expansion phase interviews.

Table 31 contains the relevant data. It indicates that on every
dimension of agency support the expansion phase graduates received
more support, and that three to four times as many expansion phase
agencies added parent training to their on-going services. The results
also show that the expansion graduates assessed their agencies as
valuing parent training more highly and as planning to provide greater
future support for parent training.

The 1980 graduates tended to receive more agency support than the
1981 graduates, and especially in terms of the resourcefulness of their
agencies in developing funding for parent training services and materials.
The 1980 cycle was composed almost entirely of mental health agencies
and the majority of these were county mental health clinics. The extra
work that CICC had done with county central office regarding financial
support apparently paid off. The ideas regarding financial assistance
were shared, however, with all participants through the Implementation
Seminars. Apparently, it was easier for the mental health agencies to
utilize these ideas.

The overall results on the agency support that the expansion phase
trainers received is strong evidence that the new contractual arrange-
ments and the required involvement of the agencies in the entire train-
ing cycles paid very handsome dividends. Clearly, the expansion phase
trainers received markedly greater support and the agencies themselves

became more committed to parent training.
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Table 31

Percentage of Graduates Receiving Agency
Support and Graduate Assessment of @
Agency Attitudes Toward Parent Training:
All Training Cycles

Agency Support 1977 and 1978 1980 1981
and Attitudes Training Cycles Cycle Cycle
(N=65) (N=31) - (N=33) Q
Support
Provided Release Time 42% 87% 88%
Provided Administrative Help 57% 84% 73% °
Training Program used as
Topic for In-Service 30% 48% 46%
Purchased Training Materials 41% 90% 54%
Agency Funds NA 48% 36%
Charged Parents NA 36% 30% o
Both NA 19% 0%
Provided Parent Supporta 24% 61% 52%
Provided Advertisingb NA 55% 67%
tdded Parent Training ®
Program to Agency Services 20% 84% 70%
Funding for Services:
Charged Parents NA 58% 15%
Reimbursement Contract NA 39% 0% e
Insurance Companies NA 13% 6%
Other Contracts NA 23% 21%
Attitudes (Mean Scores)®
Vvalue Parent Training e
As a Community Service 3.43 3.90 4.18
Planning to Provide Future
Support for Parent Training 2.82 3.63 3.52
NA = Not Asked o
a = Includes providing refreshments, child care er transportation.
b = Includes creating and disseminating brochures, flvers and newspaper
stories and advertising.
c = The scale was: l=Not at all, 2=Very little, 3=Average, 4=Very much, [~
5=Extremely.
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Utilization of Training. A large portion of the follow up inter-
view was devoted to exploring the types of use that the graduates
‘make of their training and the numbers of persons who they impacted
through these uses. Since agency support was one of the major pre-
dictors of utilization for the pilot phase graduates, and since the
expansion phase graduates received much greater support, it would
be expected that the expansion phase graduates would make greater
use, in general, of their training.

Table 32 indicates the percentage of graduates who engaged in
each type of utilization. It shows that eighty to ninety percent of
the graduates had conducted parent training groups. This far exceeds
the percent o¥f pilot phase graduates who had conducted groups at
either of the phases' follow ups (see Table 9). Thus, the expénded
phase was much more successful in stimulating more of its graduates
to conduct groups.

Table 32 also demonstrates that there was between cycle varia-
bility in percentage of graduates who trained parents on an individual
basis and who trained patents as part of other services. Hardly any
graduate from the 198l cycle trained parents on an individual basis
whereas about a third of the 1980 graduates did. Twenty percent more
graduates from the 1980 cycle alsc reported training parents as part
of other services. These differences are probably due to the differ-
ent job responsibilities of many of the 1981 graduates which were
mentioned earlier.

Another noteworthy result from Table 32 is the high percentage
of graduates from both cycles who reported that they were training
others to use the skills and ideas that they had learned in the
training program. As may be recalled, it was this type of utiliza-
tion that increased dramatically from the follow up to the refollow
up for the pilot phase graduates (see Table 9). With the expanded
phase cycles, nearly twice as many were engaging in this type of
utilization at the follow up. Indeed, the percentages at follow up
for these cycle graduates are almost equal to the percentage »f pilot
phase graduates who were making this type of use at the 18 and 24

month refollow up. Clearly, there was something about the expanded
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Table 32

Percentage of 1980 and 1981 Program Graduates
Making Different Types of Utilization at the
Six Month Follow Up

Type of Utilization 1980 Cycle 1981 Cycle
PET STEP CP Total PET STEP CP Total
N=9 N=11 N=11 N=31 N=9 N=11 N=13 N=33

Trained Parents in
Groups 78% 100% 91% 90% 89% 73% 85% 82%

Trained Parents
Individually 33% 45% 36% 39% 0% 18% 8% 9%

Trained Parents as
Part of Other
Services 89% 100% 100% 97% 89% 64% 85% 79%

Used Skills Directly
With Clients 100% 100% 100% 100% 100% 73% 92% 88%

Trained Others to
Use Skills 78% Q1% 64% 77% 67% 91% 85% 82%

Delivered Presentations 100% 91% 91% 94% 100% 100% 100% 100%

phase cycles that promoted this type of utilization very quickly after
cycle completion. That "something" may have been a product of the new
training agreement. The nominating agencies may have intended or
required their participating staff to train others. This was clearly
the intention of a few of the agencies as they had nominated staff
members from their training departments and had gotten permission

from CICC to waive the "train parents in group" criteria (which was
the reason that some of these graduates didn't run groups). But there
were only two such waivers, so other nominating agencies may have had
these as a covert expectation. Another explanation could be that the
cycle participants had not thought of using their training in this

way but that the program stimulated them to think about it and they
found it to be a good idea. Whatever the reasons may have been, it is
clear that the majority of expansion phase graduates trained others to

use the program skills and ideas. -
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Table 33

Total Persons Impacted by 1980 and 1981
Training Cycle Graduates at Six Month Follow Up

Number Total Persons Impact Impact Per Month
Graduates Impacted Per Month Per Graduate

1980 Cycle

PET 9 2668 445 49

STEP 11 1938 323 29

CP ‘11 2700 450 41
Total 31 7306 1218 X=40
1981 Cycle

PET 9 2390 398 44

STEP 11 2225 371 34

CP 13 2208 368 28
Total 33 6823 1137 X=34

The data on the number of persons who the graduates estimated as
impacting through each type of utilization are displayed in Tables 33
and 34. These data reflect that the 1980 cycle was slightly more
productive than the 198l cycle: approximately 80 additional persons
were impacted per mcnth by the 1980 cycle graduates. When this total
impact data is compared to similar data from the pilot phase cycles
(see Tables 8 and 11), both of the expansion phasé cycles can be seen
as being more productive than the pilot phase cycles. Whereas the
graduates of the two pilot phase cycles had impacted 4987 and 4009
persons by their first follow up, the expansion phase graduates had
impacted 7306 and 6823 persons. This difference is even more striking
when it is recalled that there were more graduates of the rilot phase
cycles (8l total graduates for pilot phase, 64 total for expansion
phase).

Additional data that points to greater productivity on the part
of the expansion phase graduates are contained in Table 35, which

shows the number of parenting groups run by the expansion graduates
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Table 34

1980 and 1981 Training Cycles: Number of Graduates Engaging in Each
Type of Utilization and Number of Persons Who They Estimated as Impacting
By the Sixth Month Follow Up

A. 1980 Cycle

Parent Effectiveness Adlerian Social Learning
Type of Training (STEP) (Confident Parenting)
Utilization Graduates Persons Graduates Persons Graduates Persons

(N=9) meacteg (N=11) ﬁmpacteg (N=11) ﬁmpacteg

Trained Parents in Groups 1 100 4% 11 161 8% 10 309 11%
Trained Parents Individually 3 11 0% 5 9 0% 4 3 1%
Trained Pavents as Part of Other
Services 8 388 15% 11 419 22% 11 634 23%
Used Skills in Relating Directly
to Clients 9 1714 64% 11 787 41% 11 1022 38%
Trained Others to Use Skills 1 141 5% 10 151 8% 7 204 8%
L Delivered Presentations 9 314 12% 10 411 21% 10 497 18%
Q - —— pr— — —— — — ——
T Total 9 2668 100% 11 1938100% 11 2700 100%
B, 1981 Cycle
Parent Effectiveness Adlerian Social Learning
Ty pe , Training (STEP) (Confident Parenting)
Utilization Graduates Persons  Graduates Persons  Graduates Persons
(N=9)  Impacted (N=11)  Impacted (N=13) Impacted
N i N % N :
Trained Parents in Groups 8 182 8% 8 340
Trained Parents Individually 0 0 0% 2 3 lgé li 236 1%
Trained Parents as Part of Other 1 0%
Services 8 400 17% 7 0
Used Skills in Relating Directly %6 16k 1 299 14%

1] Delivered Presentations 537 224 1 521 239 3 33 1

et ¥ ¥

Total 9 2390 100% 11 2225 100% 13 2208 100%
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and the number of parents trained in those groups. The comparable

data for the pilot phase graduates can be found in Table 12,

Table 35

Number of Parenting Groups and Participating Parents
Reported by 1980 and 1981 Training Cycle Graduates at
Six Month Follow Up

Number Number Number Number
Graduates Leading of of
Interviewed Groups Groups Parents
1980 Cycle
PET 9 7 16 100
STEP . 11 11 19 161
cp 11 10 34 309
Total 31 28 69 570
1981 Cycle
PET 9 8 13 182
STEP 11 8 24 340
cp 13 11 20 236
Total 33 27 47 758

Of the 65 pilot phase graduates who were available for the 18
and 24 month refollow up interviews, 43 of those graduates had
conducted a total of 111 groups with a total of 1412 parents (or,
prorated, 142 groups with 1637 parents). In less than one third to
one fourth the amount of time, the expansion phasz graduates nearly
equaled those figures. Of the 64 expansion graduates, 55 graduates
had run a total of 116 groups for 1328 parents by the time of their
6 month follow up.

Taking this result together with the earlier result on the per-
centage of graduates who conducted purent training groups, it can
be concluded that the expansion phase graduates were much more pro-

ductive in terms of training parents in groups.
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CHAPTER FOUR: SUMMARY AND RECOMMENDATIONS

The Personnel for Parent Development Program is designed as a
national training model for educating mental health, social service
and educational personnel to deliver specific kinds of group parent
training services through their agencies (Alvy and Rubin, 1981;
1979). The program was created by the Center for the Improvement
of Child Caring (CICC), a private, non-profit training, service
and research corporation located in Los Angeles County. Its devel-
opment was funded for five years by grants from the Manpower Division
of the National Institute of Mental Health (NIMH).

The NIMH funding underwrote two years of pilot testing to
determine how best to present the program to the target populations
and to determine the types of training experiences that are necessary
to prepare the personnel for delivering the services in their
agencies. What was learned from the pilot test years was incorp-
orated into an expanded training model which was tested for two

additional years.

Historical Context

The program came into existence at a historical time when
there was keen interest in this type of continuing education
program among national authorities on mental health manpower, child
mental health services, and child abuse prevention services. The
manpower experts were arguing for the retraining of mental health
professionals in new ways of role function, such as being trained
to deliver prevention-oriented services like parent training
(Mental Health of Children, 1973). Child mental health authorities
were speaking of parent training as being the number one community
service to promote the healthy emotional and mental development of
America's children (Mitre Corporation, 1977). They were also rea-
lizing that the prevalence of child mental health disorders far
cxceeded the available personnel and resources for dealing with them,
and preventative services like parent training could possibly address

these shortages (President's Commission on Mental Health, 1978).
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Experts in the child welfare and child abuse fields were coming to
the conclusion that parent training services were a necessary com-
ponent in any treatment program for abusive parents and that the
same type of services could play an abuse prevention role when
directed toward the general population of American parents (Alvy,
1975; Child ABuse Council of the Education Commission of the States,
1976; DHEW, 1976 a,b,c; Helfer and Kempe, 1974, 1976; Justice and
Justice, 1976; Martin, 1976).

At the same time that these conclusions were being drawn,
there were technological advances taking place in terms of develop-
ing parent training programs that teach specific parenting skills.
Programs based on different theoretical underpinnings were being
created and tested in a variety of community and agency settings.
Some research had even been conducted on the effectiveness of these
programs and the results, while not 100% positive, were promising
(Tavormina, 1980).

Thus, there appeared to be a clear need for a model continuing
education program to train agency personnel to deliver the new
parenting skill training programs, and the technology out of which
to create such a model program was partially in place. It was for
these reasons that NIMH funded the development of the Personnel for
Parent Development Program.

But the climate for carrying out such a program was not as
positive. Mental health and related professionals were not so
willing to be trained in these new ways of role function. Their
agency administrators were not even sure if they could afford to
allow their staffs to offer parent training services as there was
no precedent for third party (State or insurance company) reimburse-
ment for the services. 1In addition, the tax revolt had started in
the state where the program was being tested, California. Public
officials were finding it increasingly difficult to support the use
of tax dollars for community services, which made it even more
unlikely that tax monies would be used to provide continuing
education for the professionals who deliver the community services.
The most striking example of this zeitgeist phenomenon was the

steady and dramatic reduction of California state funding for mental
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health services over the period that the program was in operation.
These reductions exceeded 20 million dollars. Reductions in social
service and educational funds were also occuring at the same time.
So the program had to fight professional and agency skepticism and
the reality of reduced resources within the human service systems
that were to provide the trainees for the program.

During its pilot testing years, the program had another prob-
lem on its hands. It was being sponsored by an organization, CICC,
that was not at the time an established provider of continuing
education for the mental health, social service and educational
personnel in Los Angeles. The professionals were accustom to
relating to the state-operated Health Training Center and the
County Mental Health Department's Training Section for free contin-
uing education, and CICC had to establish itself as a legitimate
provider. This "new kid on the block" problem was overcome with
assistance form the established providers, who themselves were
fighting the effects of the tax revolt. All continuing education
programs were under close scrutiny by fiscally-conscious public
officials and, despite this, the established providers were greatly
supportive of the new program. By the end of the five years of
development of the new program, the Health Training C2nter had been
defunded by the State and County Training Section had been substan-
tially diminished. Thus, it can be concluded that the new program

came into existence at a most precarious historical time.

Pilot Testing

With a mixture of enthusiasm and apprehension, the pilot testing
was launched in 1977. Three types of parent training programs were

chosen to be taught: Tom Gordon's Parent Effectiveness Training

which has its theoretical roots in Rogerian Psychology (Gordon,

1970, 1975, 1976); Dinkmeyer and McKay's Systematic Training for

Effective Parenting which owes many of its basic assumptions to

Adlerian Psychology (Dinkmeyer and McKay, 1976); and Aitchison's

Confident Parenting: Survival Skill Training Program which is based
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on social learning and behavior modification principles (Aitchison
and Liberman, 1973; Eimers and Aitchison, 1977).

Each of these programs teaches a philosophy of human relations
or child rearing, and a set of child rearing skills. The philosophies
and skills are consistent with what is known about the positive impact
of parental acceptance or warmth on child growth and development
(Aivy, 1981; Bigner, 1979; Coopersmith, 1967; Martin, 1975). The
skills include therapeutic listening (active or reflective listening
from P.E.T. and STEP), verbal appreciation (behavior-specific praise
from Confident Parenting, Positive I-Messages from P.E.T., encourage-
ment from STEP), confrontational disciplinary techniques (I-Messages
from P.E.T. and STEP, Mild Social Disapproval from Confident Parent-
ing) and a variety of other problem-solving and Ffamily life enhance-
ment skills.

The programs are taught in a standard manner with training
exercises and homework assignments for each training session. They
run for 8 to 10 weeks, one session per week for two to three hours,
and the instructor follows a curriculum from a manual. The parent
participants also have a manual or workbook which expands upon the
leafning and exercizes of each highly structured class session.

During the two pilot testing years, the training program consist-
ed of two major events: a one day conference to showcase the three
parenting programs and provide a basis for choosing a program to be
trained in, and intensive workshops to learn how to deliver programs.
The conference included presentations on each program by their orig-
inators or by knowledgable authorities, panel discussions among the
presenters regarding the differences and similarities in the programs,
qguestion and answer periods with the audiance, and the availability
of books and other materials on the parenting programs and related
topics. The intensive workshops ranged from 23 to 41 hours of
training which was spread over a three month period. It included
basic training sessions to learn the concepts and technigques of the
particular parenting program and these were taught through the use

of lecture, discussion, role playing, leader demonstration and
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trainee leadership methods. The workshops ended with supervision
sessions which were spaced a month apart so that the workshop leader
could assist the trainees in establishing and conducting their first
parenting class.

Nominal fees were charged for both the conference and the work-
shops, and continuing education credits were made available for
psychologists, social workers and nurses. Conference participants
were recruited through a multi-media campaign, and approximately 75
persons attended each conference. The workshops were for 15 persons
each and it was hoped that they would be filled by conference parti-
cipants. The workshop training agreement was between the participants
and CICC, the sponsoring organization. While it was hoped that the
participants would run parenting programs in their agencies, their
agencies were not formally involved in the pilot test training
agreement.

The conferences were evaluated in terms of the number and kinds
of professionals who attended, their immediate responses to the
conference presentations and discussions, their subsequent responses
after a three month interval, and how they related to the intensiwve
workshops. The vast majority of conference participants were women
and they were a heterogeneous group in terms of agencies and profes-
ions represented. The majority came from mental health agencies and
were social workers.

They rated the entire conference highly in terms of providing
a broader understanding of how parent training interventions could
serve as viable additions to traditional psychotherapeutic interven-
tions. Interestingly, the majority of participants represented
themselves as already delivering some type of parent training service,
though very few indicated that they had received any training to do
so.

Twenty seven persent of the conference participants subsequently
enrolled in an intensive workshop. The best predicator of which
participants enrolled was whether the participants purchased parent
training materials at the conferences. Because only twenty seven
percent enrolled, which represented 42 of the available 90 workshop

training slots, it was necessary to recruit addaitional workshop
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trainees. A special problem in recruitment was how to represent the
behavioral workshop, which was underenrolled during the first pilot
test year. During the second year, it was given a name that played
down its behavioral roots and it was publicized without reference to
behavior modification or child management. It was better attended
during the second year.

The majority of workshop participants were women and they
represented all of the core mental health professions. They came
from 60 different agencies and had varied job responsibilities in
their agencies.

The workshops were evaluated.in terms of whether the participants
developed the knowledge and skills to run the particular parent train-
ing programs in their agencies, how they actually used their workshop
training, and what additional types of training might be necessary.

The workshop trainers assessed 80% of the trainees to have
sufficiently learned the information and skills to run the programs,
Follow up interviews with the graduates indicated that they made
six basic uses of their training and the extent of their use was
greatly a function of the kinds of support which they received from
their agencies.

The six basic uses were (1) conducting parenting groups, (2)
training parents on an individual basis, (3) training parents as
part of other services like family therapy, (4) using the workshop
skills in relating directly to clients, (5) training others to use
the skills, and (6) delivering presentations about parent training
before professional and community groups,

Within an average of 4.5 months after termination of the work-
shops, the graduates estimated that they had impacted as many as
9,000 persons through these six usages, though there was large
variability between and within the workshops in terms of estimated
usage. Not all the graduates, however, had actually conducted
parenting groups which was the main use for which the workshops
were to prepare them (only 44 out of the 89 graduates actually were
running groups at the time of this initial follow up). The best

predictors of how much use the graduates made of their training
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and who actually conducted groups was graduate competency and
commitment to parent training, and the quantity and quality of
agency support which they received or were able to generate.

Longitudinal follow ups 18 to 24 months after the first fol-
low up revealed similar between and within workshop variabilities
and a very impressive total number of persons who the graduates
estimated as impacting: they estimated that through the six usages
they had impacted between 43,000 to 58,000 individuals since the
end of their workshop trainings. In terms of groups run, a higher
percentage of graduates had run groups by the time of this second
follow up but they were not running as many groups as had been run
between the end of the workshops and the first follow up. There
was a striking result in terms of another type of use. Three
quarters to 80% of the graduates reported that they were training
other professionals and staff persons to use the workshop skills.
by the time of the second follow up, whereas only 44% were making
this use at the time of the first follow up.

While the estimated number of persons impacted were probably
overestimates, the number of persons impacted would still be impres-
sive if only half the amount were actually impacted. The varied
uses which the graduates made of their training was also impressive,
though less than half ran parenting groups.

When questioned about their needs for additional training,
the pilot phase graduates indicated the need for more training in
in how to implement and market parenting groups, more education in child
development since parents asked them frequently for such information,
and some exposure to cultural differences in child rearing since
many of their parents were from ethnic minority groups who did not
match the parents who were depicted in the training manuals. These
graduates also indicated that the parents who seemed to benefit
most from parent training tended to be younger, more highly educ ',
better adjusted, and have more stable marital relations. Interes 1ngly
the extent of their children's behavior problems did not differentiate
the parents who benefitted most from those who the graduates indicated
had benefitted least.
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Expanded training Model

The results of the two pilot testing years were used as a basis
for modifying the training agreement and for creating additional train-
ing events. The new agreement was to be between the agencies and tae
sponsoring organization. Conference participation was to be on an
invited basis and only those agencies who were represenced at the
conference were eligible to nominate staff members for the entire
training cycle. There were no fees charged for the conference or
the rest of the training cycle. Continuing education credits were
again made available for psychologists, social workers and
nurses,

The expanded cycle consisted of basically the same one day
conference, though pilot phase program graduales were used as part
of the conference panel discuss ons, and the e‘tact same intensive
workshops. The additional events were a half iy Seminar in
Implementing Parent Training Programs in Pub? \gencies which was
to be attended by trainees and administrators '.c¢ - the agencies,
and a six day course in Parent Development and Cultural Issues in
Child Rearing. The seminar covered such topics as the types of
classes that can be taught in agencies, gaining agency support for
parenting classes, generating classes, issues in conducting classes,
and funding of classes. The Parent Development course offerred a
comprehensive model of parental functions and responsibilities, a
view of parenting as a process of co-development between parents
and childrn, program similarities and differences, issues unique
to Black and Hispanic child rearing, child abuse and neglect, and
the role of parentiag instructors as resource persons in regard to
child development information.

The first expanded training cycle was directed at the same types
of agency personnel as were the pilot cycles, and the second cycle
was to be for personnel who worked in school and in early childhood
education settings (nursury schools, Head Start Centers, day care
centers, etc.).

The new cycle which was directed primarily at the mental hLealth

agencies turned out to be very exciting. By the time of its invited
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conference, the sponsoring organization had developed very strong
relations with the County Mental Health Devartment, who had had
three of the staff members trained during the pilot test cycles
including one social worker who had trained other staff members to
deliver parenting services. The department decided to relate to the
new training cycle in a comprehensive way and was preparing to have
all of its clinics from all of the mental health regions represented
at the conference. In addition, other mental health agencies had
become more interested in the program because they had heard such
good things about it from other program graduates. These developments,
along with the more attractive training agreement and the personal
invitations to the conference, resulted in such a large request for
conference attendance that the conference had to be moved to larger
quarters.

The conference attracted 250 persons from 113 different agencies
and clinics. The majority of the participants were from mental health
agencies, were women, and were social workers, though all core mental
health professions were represented. The vast majority'of the parti-
cipants found the entire conference and the presentations and panel
discussions to be useful to their day-to-day clinic activities.

Each participant r¢teived a twelve page document that described the
training program events nd the schedule of events, and which con-
tained the nomination forms. There were forms for both the person(s)
nominated and for the administrator doing the nomination. The admin-
istrator~ had to indicate the types of support which the agency would
provide for their nominated staff persons, including a commitment on
the agency's part to actually run parenting programs.

It had been announced that only ten persons per parenting
approach would be trained (30 training slots for this training
cycle), and the program received nearly twice as many nominations
as available training slots. Two or three additional persons were
accepted into each workshop to better accomodate the large number
of apr'icants and to anticipate some attrition.

The second expanded training cycle which was designed to be

directed at early childhood education and school personnel had a
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different fate. The conference was scheduled for the summer but it
had to be cancelled because very few of the target personnel would
be available for a summer conference. Instead, enrollment documents
were mailed to all school districts, Head Start programs, nursury
schools and other similar educational settings. Not enough of these
agencies nominated people to f£ill the cycle. The main reason that
the nursury school and day care centers did not nominate people was
that they were basically two or three person operations that could
not release anyone during their operating hours, which were ctne
hours of the training events. Possibly scheduling the events in the
evenings and on weekends, and having college credits available,
would have made the training program more attractive and attendable
for these categories of workers. To £ill the training cycle, nomi-
nations were opened up to mental health and social service agencies.
The result was a very heterogeneous mix of trainees in this cycle.
There were Head Start Parent Involvement Coordinators who had not
completed high school next to psychologists with doctoral degrees.
In comparison to the first expanded training cycle where 87% of

the trainees had masters or higher degrees, only 59% of the partici-
pants in the second expanded cycle had masters or higher degrees.
Some persons were allowed in the second cycle who would not be
running parenting groups in their agencies but who would be training
others to do so.

A more detailed evaluation of the trainees' performance in the
intensive workshops of these cycles revealed that more of these
trainees were seen by their workshop leaders as better prepared to
run parenting groups than those from the pilot phase workshops.

Reactions to the Implementation Seminars, which included agency
administrators, were very positive. The seminars seemed to better
inform the trainees about the problems and potential solutions to
implementation and marketing issues, and created a better under-
standing of these problems on the part of the administrators. They
also stimulated the agencies to do more planning for their first
parenting groups. The participants in the seminar of the first
expanded cycle provided cogent feedback about the length and
methods of the seminar which resulted in changes in the second cycle
seminar.
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Similar first cycle feedback about the Parent Development Course
also resulted in second cycle modifications for this training event
also. The vast majority of graduates of the first cycle indicated
that they were better prepared to deliver parenting services as a
result of being in this course, and more than half actually incorp-
orated ideas and materials from the course into the parenting services
that they actually delivered. The graduates of the second expanded
cycle had similar positive reactions and also incorporated course
ideas and materials into their services.

Follow up assessments six months after the end of the expanded
tre.ing cycles revealed that, on the average, the graduates of the
expandod cycles saw their training as.being more sufficient in pre-
paring them as parenting instructors than did the graduates of the
two pilot test cycles. The expanded cycle graduates also reported
greater support from their agencies: on every dimension of agency
support (providing release time, administrative assistance, purchas-
ing training materials, providing child care and transportation for
parents, etc.) the expansion graduates received more support, and
three to four times as many expansion phase agencies added parent
training to thair on-going services.

In terms of how the expansion phase graduates used their train-
ing, eighty to ninety percent had conducted parenting groups by the
time of the six nionth follow up. This far exceeded the percent of
pilot phase graduates who had conducted groups at either the immedi-
ate or longitudinal (18 to 24 month) follow up.

Fewer of the expansion phase graduates trained parents on an
individual basis and as part of other services. Many more, however,
trained others to use the skills and ideas that they had learned in
the program. Nearly twice as many expansion phase graduates used
their training in this important way than did the graduates of the
pilot cycles.

In terms of total number of persons estimated as being impacted
through all six uses, the first expansion cycle impacted more than
the second expansion cycle. Both cycles, however, impacted more

persons over a comparable period of time than were impacted by
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either of the pilot phase cycles. Whereas the graduates of the two
pilot phase cycles had impacted 4987 and 4009 persons over a compara-
ble period, the expansion phase graduates had impacted 7306 and 6823
persons.

Further evidence of the greater productivity of the expansion
phase graduates was the fact that not only did more of these graduates
actually conduct parenting groups, but they conducted nearly as many
groups in one third to one fourth the amount of time as it took the

pilot phase graduates.

Conclusions and Recommendations

The results clearly show that the expanded training model, with
its new training agreement and additional training events, was super-
ior. The expansion phase graduates were better prepared to be parent-
ing instructors, were better supported by their agencies in conducting
parenting services, were more productive in running parenting groups,
and used their training to impact greater numbers of persons.

While it is clear that the expanded model is superior and that
it leads to a wider dissemination of positive parenting ideas and
skills, the results should not be interpreted to mean that the
graduates do not need further education. They were trained in the
basics of running the particular parenting programs but there is
much more to be learned about how to conduct these programs, parti-
cularly how to conduct them with parent populations for whom they
were not designed. 1In terms of implementation and marketing, there
are more strategies that need to be explored, especially in terms of
generating groups from among high risk and hard to reach parents and
in terms of attracting groups that can pay for the services. Indeed,
two organizations that have proprietary interests in the parenting
programs (the Effectiveness Training organization that created P.E.T.
and the American Guidance Service that distributes the STEP program)
spend. a good deal of time helping experienced instructors with
implementation and marketing. One implication of these reservations

is to provide advanced and on-going training for program graduates,
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and to keep them lin%ed to proprietary organizations and other
organizations that «re supportive of parent training.

In terms ¢~ replicating the training model, the current document,
with its descriptions of all training events, its report on how best
to conduct the model and its extensive appendix of training documents
and evaluaation procedures, provides a blueprint for how other program
operators or sponsoring agencies can go about conducting the program
in their areas of the country. In short, the training model is
available and ready to be replicated.

Organizations that seem appropriate for sponsoring the replica-
tion are state health, mental health, social service educational and
alcohol and drug abuse agencies. Each type of agency can find an
appropriate rationale for conducting such a program and for training
workers within its service system to deliver the parent training
services. For example, a drug abuse agency can appeal to the fact
that one of the known contributors to adolescent drug abuse are
family problems and ineffective parent-child communication (Alcohol,
Drug Abuse and Mental Health Administration, 1983). By training
large numbers of workers to conduct parenting classes and insuring
that a large number of classes are taught, the drug abuse agency
could make a strong case that it has mounted a major drug abuse pre-
vention campaign because it has impacted one of the major contributors.
Similar rationales are available for other agencies, as discordant
family relations and ineffective parenting has been implicated in a
wide variety of social and educational problems.

Whatever agency does the sponsoring, it seems wise that the
avency be seen as a legitimate and/or established provider of contin-
uing education services for the training population.

In terms of funding support for program replication, the above
rationale should also have some appeal to state legislatures who
could allocate state funds for program replication. The same appeal
could be made to private foundations for funding support. Another
data-based rationale to public and private funding sources could be
that large numbers of individuals are impacted through the training

of a small cadre of instructors. The data on the six types of
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training uses is impressive and should be positively understood by
funding sources who want to stretch every ounce of impact out of
available dollars. In short, the training program gives a "big bang
for the buck."

The exzct nature of a crucial aspect of the "bang," the effec-
tiveness of the parent training services, needs much more attention.
While there has been research to indicate that the standard parent-
ing programs have positive impacts on many of the parents and child-
ren involved, there is much more that needs to be learned. Particu-
larly, there is need for comparative studies on which programs work
best with which parent-child groups and there needs to be greater
specificity of the characteristics of the parents and children who
benefit or do not benefit from the different kinds of programs.

Also badly needed are research studies that specify the exact dis-
orders and problems, or precursors of disorders and problems, which
the parenting programs are aimed at preventing. These studies

would have to be longitudinal in nature, which makes them rather
costly, but they could yield information that could take parent train-
ing out of its current status as an "idea whose time has arrived" into
the status of an intervention that has been shown to have demonstrat-
able effects on preventing costly human and social problems. Such
demonstrated effects could serve as a powerful rationale for broad-
base funding for parent training and, out of necessity, for similar
funding for training parenting instructors.

Another possibility in terms of program replication is to incorp-
orate the training model into already existing programs for training
human service personnel. It certainly seems possible that a social
work department or school, or psychology department or professional
school, could create a degree specialty in parent training or parent
development and utilize the training technology of this model program.
Their students could run parenting groups as part of their field
placement or internship experiences. Graduates of these departments
or schools would possess relatively unique skills which might in-
crease their employability.

Another replication possibility, which is being explored by CICC,

is to offer the training in smaller units. Rather than mount the

128

=119~



entire program (conference, intensive workshops, implementation
seminar, parent development course), offer it to a potential train-
ing population in smaller parts. For example, do a showcase con-
ference and poll the participants for which of the three workshops
they prefer, and which of the other training events they need (the
implementation seminar and/or various parts of the parent development
course). Then just make the most preferred workshop and the necessary
parts available.

There are, of course, other ways of utilizing the knowledge and
training technology that has emerged from the development of this
national training model. It remains for creative legislatures, com-
munities, professional groups and program Operators to make full use

of this multi-faceted and highly successful training model.
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I. Overview

The Personnel for Parent Development Program is a national model
for training human service professionals and paraprofessionals to
deliver parent training services. The program is supported by grants
from the National Institute of Mental Health, and it has trained over
80 persons from 60 different mental health, social service and
educational agencies.

The 1980 training cycle is being offered free of charge and
continuing education credits and certificates are available. This
cycle consists of four training events which are spaced over a period
of eight months:

(1) A one day invited conference to showcase different parent
training approaches,

(2) 1Intensive workshops in these approaches,

(3) A seminar in Implementing and Maintaining Parent Training
Services in Public Agencies, and

(4) A course in Parent Development.

Only agencies which are represented at the conference are eligible
to nominate staff to take the workshops, seminar and course. A total
of 30 persons will be selected (10 per workshop).

The 1980 training cycle is primarily for mental health agencies
(county mental health clinics, community mental health centers, child
guidance clinics, psychiatric clinics, etc.) and for agencies that
run child abuse treatment and prevention programs.

-1-
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II. Training Events
1, Ot line of 1980 ™aining Cycle

Parent Training Approaches Conference
July 18, 1980 8:30 a.m. - 4:45 p.n.
Ambassador Hotel

Yomination and Selection Process

1. Agencies mail nomination forms to CICC
by Rugust 8, 1980,

2. Agencies informed of persons selected
by August 31, 1980,

l

Orientation Meeting of All 30 Trainees
September 17, 1980 7:30 p.m.-9:30 p.m.
Thalians Community Mental Health Center,

k”,’ Ruditorium \\\g

¥
Adlerian Workshop Confident Parenting Workshop P.E.T. Workshop
Tuesdays 2:00-4:30 p.n. Thursdays: Friday, Oct. 3
Sept. 23, 30y Oct. 7, 14, Gapt. 25 9:30 a.n.-4:00 p.m. 9:00 a.m.=5:00 p.m.
21, 28: Nov. 4, 18; Dec. Oct, 2 9:30 a.m,~4:00 p.m. Saturday, Oct. 4
16; Jan, 13 Oct, 16  9:30 a.m,~4:00 p.m. *19:00 a.m,~5:00 p.m.
CICC Nov. 6  9:30 a,m,=12:30 p.m. Fridays:
Dec. 4  9:30 a.m.-12:30 p.nm. Oct. 10 9:00 a,m,-5:00 p.m,
CIcC Oct. 17 9:00 a.m.-5:00 p.m.
Oct. 24 9:00 a.m,~5:00 p.m.
Dec. 5 9:00 a.m,-1.2 Noon
Jan. 9 9:00 a.m.-12 Noon
c1cc
4
Implementation Seminar
\\\9 For all 30 trainees and agency administrators z///

November 14, 1980 8:30 a.m. - «:30 p.n.
Thalians Community Mental Health Center,
Auditorium

J
Parent Development Course
For all 30 trainees
Wednesdays 1:30 p.m. - 4:30 p.m.
Nov. 26; Dec. 3, 10, 17, 24, 31; Jan, B, 14, N
21, 28; Feb. 4, 11 131
Location: To be arranged




2. PARENT TRAINING APPROACHES CONFERENCE: AN OUNCE OF PREVENTION

When: Friday July 18, 1980, 8:30 a.m. - 4:45 p.m.
Where: Ambassador Hotel, Boulevard Room

3400 Wilshire Boulevard

Los Angeles, California

The purpose of this invited conference is to inform mental health
and child guidance agencies in Southern California about different
approaches to training parents, and to provide them with a basis
for choosing which approaches they might want their staffs trained
to deliver.

Authorities in three major approaches will present, discuss and
illustrate them. They will also form a panel to explore similarities
and differences. During the panel discussion, they will be joined by
persons who were pPreviously trained in these approaches and who are
currently using them in local agencies.

Agency board members and advisory council persons, and agency
heads and staff members are welcome at the conference.

PROGRAM
MORNING
8:30 Check in/Pick up Conference Packets

9:00 Overview of Parent Training, Kerby T. Alvy, Ph.D.

9:15 [The Adlerian Approach - using Systematic Training for Effec-
tive Parenting, Richard Royal Kopp, Ph.D.

10:30 Break

10:45 The Social Learning Approach - using Confident Parenting:
Survival Skill Training, Julie Menzies Kuehnel, Ph.D.

12:00 Lunch
AFTERNOON

1:15 The Parent Effectiveness Training Approach, Thomas Gordon, Ph.D.

2:30 Break

2:45 Panel Discussion: Drs. Kopp, Kuehnel and Gordon, plus
Professionals who are currently training parents in these
approaches. Kerby T. Alvy, Ph.D., Moderator

4:15 Evaluation of Conference

4:45 Adjourn
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3. PARENT TRAINING APPROACHES WORKSHOPS

The Parent Effectiveness Training Approach Participants will learn the
Skills to teach the 8 week PET course, which has been taken by over
250,000 parents nationwide. PET helps parents raise responsible children
by teaching them therapeutic communication skills and non-authoritarian
methods for solving conflicts with their children. Trainer modeling, role
playing, lectures, discussion, tape recordings and peer teaching methods
will be used.

Trainer: Kathleen Cornelius, National Trainer
Effectiveness Training, Inc.
Dates and Times: Friday October 3 9:00 a.m. - 5:00 p.m.
Saturday October 4 9:00 a.m. - 5:00 p.m.
Friday October 10 9:00 a.m. - 5:00 p.m.
Friday October 17 9:00 a.m. - 5:00 p.m.
Friday October 24 9:00 a.m. - 5:00 p.m.
Friday December 5 9:00 a.m. - 12 Noon
Friday January 9 9:00 a.m. - 12 Noon
Location: CICC, 11331 Ventura Blvd., Suite 103, Studio City, California

The Adlerian Approach Participants will learn the skills to lead a 9
Session Adlerian parenting course entitled Systematic Training for Effec-
tive Parenting (STEP). This approach is based on a democratic philosophy
concerning the family rights of children and parents. It teaches parents
to understand the "misbehaviors" of children and promotes the use of
logical and natural consequences as a method of discipline. The workshop
will be conducted in such a manner that the leader and the participants
will rotate roles.

Trainer: Dr. Richard Royal Kopp
Ccalifornia School of Professional Psychology
Dates and Times: Tuesdays 2:00 - 4:30 p.m.
September 23, 30; October 7, 14, 21, 28; November 4,
18: December 16 and January 13, 1981
Location: CICC

Confident Parenting: Survival Skill Training Participants will learn

o0 conduct a Session Confident Parenting course which is based on
social learning principles. This course has been experimentally and
clinically validated by use with over 500 parents of diverse ethnic back-
grounds in community mental health centers nationwide. The - +rkshop
emphasizes teaching parents how to praise more effectively - frequently,
to create a positive climate in the home, and teaches effect. e

limit setting and discipline techniques. Trainer modeling, role playing,
and individually-designed assignments will be used.

Trainer: Dr. Julie Menzies Kuehnel
Center for the Improvement of Child Caring
Dates and Times: Thursdays
September 25 9:30 a.m. - 4:00 p.m.

October 2 9:30 a.m. - 4:00 p.m.
October 16 9:30 a.m. - 4:00 p.m.
November 6 9:30 a.m. — 12:30 p.m.
December 4 9:30 a.m. - 12:30 p.m.

Location: CICC
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4. IMPLEMENTATION SEMINAR

Seminar in Implementing and Maintaining Parent Training Services

This seminar is for the 30 persons who are being trained to deliver the
services and an administrator or community relations person from their
agencies. The purpose is to provide information, materials and strate-
gies on how to implement and maintain parent training groups within
agencies. Topics such as the following will be explored: the role of
agency administration, support staff and volunteers, media publicity,
recruitment and selection of parents, location and tlmes for groups,
orientation meetings and incentives for attendance, support services
such as transportation and child care, graduation ceremonies and certifi-
cates, and sources of funding.

Instructor: Dr. Kerby T. Alvy
Center for the Improvement of Child Caring

Dates and Times: November 14, 1980 9:00 a.m. - 5:00 p.m.
Location: Thalians Community Mental Health Center
Auditorium, Plaza Level, C-101

8730 Alden Drive
Los Angeles, California 90048

5. PARENT DEVELOPMENT COURSE

Parent Development Course This 12 week course provides the 30 persons in

training with a developmental-ecological framework for understandlng
parental functioning, and recent information about child development
and cultural differences in child rearing. The child development in-
formation will be discussed within the context of the kinds of questions
that parents ask and how best to supply the information they need. The
class sessions on cultural differences will focus on Black and Hispanic
child rearing patterns and issues, and how to use these in conducting
parent training. The course will utlllze recent readings and research
in the area of child-parent relations, and recently collected data from
Program graduates and hundreds of local parents.

Instructor: Dr. Kerby T. Alvy
Center for the Improvement of Child Caring

Dates and Times: Wednesdays 1:30 p.m. - 4:30 p.m.
November 26, December 3, 10, 17, 24, 31
January 8, 14, 21, 28, 198l
February 4, 11, 1981

Location: To be arranged
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III. Nomination Issues and Procedure

Agency Responsibilities An agency may nominate one or more
staff members if the agency is prepared to:

(1) Release the staff member to attend all training events
(the parent training approach workshop, the implementation seminar,
and the parent development course) .

(2) Assign an administrator or community relations person to
participate in the implementation seminar.

(3) Support the staff member in conducting parent training
groups under the auspicies of the agency. This may require that
the agency provide clerical or volunteer help to assist the staff
member in implementing groups in or through the agency, and it may
require publicizing the groups within and outside the agency to
generate parent participation. It definitely requires that the
agency purchase the necessary training materials for the parents
in the groups. These costs are $10 per parent in the Adlerian and
Confident Parenting groups, and $25 per parent in the P.E.T. groups.

Staff Member Responsibilities A staff member who is nominated
must be prepared to:

(1) Attend and participate in all training events.

(2) Complete all evaluation tasks for each training event.
This includes filling out forms to evaluate each event, taking
content and process exams, and being available for telephone follow-
up interviews.

(3) Conduct parent training groups in or through the nominating
agericy. A minimum of two parent training groups for 15 parents each
(or three groups of 10 parents) must be conducted or started
before June 198l.

Nomination Procedure An agency nominates a staff member by
completing the attached Nomination Formsand returning them to CICC.
The nominated staff person and an agency administrator must sign
the forms and they must be returned to CICC by August 8, 1980.

IV. Selection Issues, Criteria and Procedures

To gain some perspective on the selection criteria and proce-
dures and to guide you in nominating the most appropriate staff
persons, it may be helpful to have more information about the
program's focus and history.
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The Personnel for Parent Development Program is designed to train
agency staff persons to conduct specific kinds of parent training
groups. These groups are basically courses. They differ from
parent rap groups or group therapy in that they teach a definite
set of child rearing ideas and skills through a definite training
methodology. Each session of each course has its own objectives,
curriculum and methods. Each course has undergone extensive field
testing with a variety of parent populations.

CICC and NIMH want to insure that the program will provide the
staff persons with sufficient training to prepare them to conduct
these courses. The program's track record in this regard has been
good. Even when the program consisted of only the workshops, most
of the persons who were trained were assessed as being sufficiently
prepared to conduct the courses. Feedback from these persons
indicated, however, that they could have benefited from additional
training in related areas, and that is why we added the course in
Parent Development to this cycle.

We also want to insure that the persons who are trained will
actually conduct the courses in their agencies. Not all of the
persons who were previously trained did this. Reasons why they
didn't had to do with (a) our not preparing them well enough to
deal with the issues and problems of implementation, and (b) their
agencies not being very supportive. We have modified the program
in response to these problems. We have made the entire program
free of charge to make it more attractive to agencies, and we have
created a seminar to better assist the staff persons and their
agencies in implemenw:ng the courses.

We also want to ..qasure that minority group staff persons
participate in the program. Of the 80 previously trained persons,
6 were of Black, Hispanic or Asian background. We want to maintain
or increase this level of minority participation in this cycle.

Finally, we want to train staff persons who are most likely
to enjoy and be successful at implementing groups and training
parents. We have some data and impressions from previous training
cycles which suggest some of the characteristics of successful
participants. Demographic and educational data did not offer
much help in suggesting these characteristics. For ~»xample, neither
Profession, educational level, gender or whether or not someone
was a parent were predictors of successful participation. The
person's attitude regarding the importance of parent training in
helping families was a significant predictor. Persons who strongly
believed that parent training was an important intervention to help
children and who believed that parents could change through
educational means were the most successful.



It was also our impression that the most successful persons
possessed what might be called an entrepenurial attitude in that
they were challenged by the problems of implementing groups, they
engaged in creative means of implementing, and they rarely were put
off by resistance and problems. These successful persons also
seemed to have a bit of the ham in them. They seemed to enjoy
the spotlight that comes with being a group leader and they
frequently used humor in conducting their groups.

Selection Criteria The selection of the 30 trainees will be
based on both agency and staff member considerations.

An agency that has thought out its participation in the pro-
gram and that can make a definite commitment to supporting staff
in conducting the courses under its auspicies is in the best position
to have its staff members selected.

In thinking through its participation, an agency should not
only consider the previously mentioned support issues (release time,
assigning an administrator to the implementation seminar, pur-
chasing the parents' materials) but also such related issues as
the agency's and staff member's access to parents. Which parents
will be in the groups? Will they be parents of children who are
agency clients and/or parents whose children are not clients? Will
they be recruited from the broader community? Will the courses be
offered to all new clients as a means of screening parents into
or out of other agency services? These issues have to do with
whether the agency conceives of the courses as primary and/or
secondary prevention services, and the agency's outlook in regard
to prevention.

Also to be considered is whether the agency intends to make
these courses a part of their regular community services, and what
funds it has available and/or can generate to do this. Does the
agency Plan to charge clients for the courses? Does it intend to
get re-imbursed through a third party arrangement?

While many agencies have already dealt with issues like these,
other agencies may just be starting to deal with them. Having a
staff member selected does not require having these issues re-
solved. It does require a willingness to resolve them, and CICC
is prepared to work with the agencies in resolving them.

In regard to staff member considerations, a staff person who
possess.:s the previously mentioned attitudinal and style characteris-
tics is more likely to be selected. The profession of the staff
Person will not be a major considc¢ration, nor whether the staff
pPerson is a parent. As has been indicated, psychiatrists, psycho-
logists, social workers, nurses, educators and paraprofessionals,
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whether or not they are parents, seem to do as well in the program.
It is possible that the staff member's role in the agency may be
more important than profession or education, in that the role may
(a) require similar attitudes and skills as those involved in
implementing and conducting courses, and (b) put the staff person
into contact with large enough numbers of parents so that consti-
tuting parent training courses is easier.

In addition to these considerations, preference will be given
to mental health agencies and to agencies who run child abuse
treatment and prevention programs. If these types of agencies
do not nominate sufficient numbers of qualified persons, nominated
Persons from other types of agencies will be considered.

Selection Procedures Agency administrators and nominated
staff persons need to complete and return the Nomination Forms by
August 8, 1980. If there are any questions about the forms or
about nominating appropriate staff, agencies may want to consult
with the training program director, Dr. Kerby T. aAlvy, and they
are encouraged to call (213-980-0903).

The selection of the 30 persons will occur between August 8 and
August 31, 1980. During that time the training program may want
to obtain more information and to speak with the administrators
and staff persons. By August 31 the agencies will be informed
of the selections.



THE CENTER FOR 11331 VENTURA BOULEVARD, SUITE 103
THE IMPROVEMENT OF ‘ I < STUDIO CITY. CALIFORNIA 91604
CHILD CARING, INC. (213) 980-0903

THE PERSONNEL FOR PARENT DEVELOPMENT PROGRAM

V. NOMINATION FORM

Part I To be completed by Nominated Staff Person.

A. Parent Training Workshop Preference
(Rank your preference from 1 to 3 with 1 being Most Preferred)

Adlerian - Systematic Training for Effective Parenting (STEP)
Parent Effectiveness Training (PET)
Social Learning - Confident Parenting: Survival Skill Training

B. General Information

Name Sex: M F

Home Address ) Zip

Telephone(s) Day, Evening

Age at last birthday Marital Status: Married

Ethnic Background Separated____ Divorced__
Widowed____ Never Married

Do you have children? Yes No If so, how many?

How many years have you worked as a human service provider? years

C. Job at Nominating Agency

1. Job Title or Position

2. Department

3. Paid Hours Worked Per Week at agency,
Total Hours Worked Per Week at agency

4., Job Duties at Agency (be specific)
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5. Client Populations Served (be specific)

6. Do you currently train or educate parents as part of your regular
job responsibilities at this agency? Yes No
If yes, please check whenever applicable in describing the
nature of your parenting services:

As part of home visits
As part of counseling or psychotherapy sessions
Parent Conferences (for school personnel)
Rap or discussion groups for parents
Lead a formal parenting program which has a
session-by-session curriculum, parent's
manual, etc.
a) Parent Effectiveness Training
b) Social Learning/Behavioral

(specify: )
c) Adlerian - STEP
(specify: )

d) Reality Therapy App: ‘ach
e) other (be specific__,

NN

)

If checking these options does not adaquately represent the
parenting services that you deliver at this agency, please
describe them here:

7. Do you currently or have you ever taught parenting courses
at colleges, adult schools or other agencies? Yes No
If yes, please describe these and indicate where they were
taught:




D. Education and Training

1. Highest Degree Earned. Check One:

M.D. Ph.D. Ed.D. Other Doctorate
M.S.W. Other Masters B.A. or B.S.
Nursing Diploma (2 or 3 year Program) A.A. _

High School Other:
Where did you obtain this degree?
Year Completed: Major: Minor:

2. Licenses and Credentials Obtained. Check where applicable:

Medical R.N. Education (admin.)
Psychology M.F.C.C. Other (please specify:
A.C.S.W. Teaching

L.C.S.W. None

3. Have you ever taken training (course work, practica, research,
conference workshop, etc.) to be a parent educator or trainer?
Yes No Where? When?

Please describe the training:

4. As a parent or prospective parent, have you ever received
specialized parent education or parent training?

Yes No Please check where appropriate or applicable:
PET Behavioral/Social Learning
STEP~Adlerian Approach

Transactional Analysis Approach _ Rational Emotive Approach
Child Study Assn. Method Other. Please specify:

Where did you receive this training?

When did you complete this training?

5. Have you attended a CICC Parent Training Conference?
1977 1978 1980 1981 Have Not Attended

E. Open Ended Questions

1. Why do you want to enroll in the Personnel for Parent Development
program?
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2. You will be required to run parent training classes at or
through the nominating agency if you are selected. Where will
these parents be recruited from?

3. 1In regard to the workshop which you indicated as being most
preferred, why did you choose this particular workshop?

Rated Questions
Instructions for Using the Following Rating Scale: (-) 1 2 3 4 5 (+)

The - end of the scal~n reflects negative feelings, attitudes znd low
quantity of importance. The + end of the scale reflects positive
feelings, attitudes and high quantity of importance. The number 3
reflects a neutral feeling, attitude or quantity of importance.

1. How important are parent training or
parent education skills related to
your work? (=) 1L 2345 (+)

2. How important are family psycho-
therapy skills related to your work? (=) 1L 2345 (+)

3. How important are individual psycho-
therapy skills related to your work? (=) 12345 (+)

4, How important are couples or marital
counseling skills related to your work? (-) 1 2345 (+)

5. Should parent education or parent
training skills be required for your

current position(s)? (=) 1 2345 (+)
Verification
Signature of Nominated Person Date

Return this form to CICC
11331 Ventura Boulevard, Suite 103
Studio City, California 91604
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THE CENTER FOR VENTURA BOULEVARD,
THE IMPROVEMENT OF ( :I( : | IO Ty AL ORNIA 81604
CHILD CARING, INC. J (213) 9800903

THE PERSONNEL FOR PARENT DEVELOPMENT PROGRAM

V. NOMINATION FORM

Part II To be completed by Agency Administrator

A. General Information

Name

Title/Position at Agency

Agency Name

Address Zip

Phone(s)

B. Name(s) of Nominated Staff Person(s)

C. Our agency is prepared to support this (these) person(s) in partici-
pating in the Personnel for Parent Development Program by:
(indicate yes or no)

1. Providing release time to at-.ud all training events.

2. Providing or a‘i:nging for cleiical or volunteer assistance
to help the staf.. person(s/ 7-uerate and conduct parent
training groups.

3. Providing or arranging for . - . 'priate space in which the
groups will be conducted.

4. Providing or arranging for child care for parents in the groups.

5. Providing or arranging for transportation for parents in the
groups.

6. Purchasing the training materials for parents in the groups,
or
Charging parents for the materials.

7. Publicizing the groups inside and outside of agency.

8. Assigning an administrator or public relations person to

participate in the Implementation Seminar (Name and title of
such person if known at this time

9. Insuring that at least two groups of 15 parents or three
groups of 10 parents receive training from each staff person
selected by June 31, 198l.

D. Verification Return this form to:
' CIcC
11331 Ventura Blvd.
Signature of Administrator Date Suite 103

Studio City, Ca. 91604
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I. Overview

Parent training is considered to be the number one
community serviceé to promote the healthy emotional develop-
ment of children and to prevent child abuse.

The Center for the Improvement of Child Caring (CICC),
a non-profit comMunity service, training and research
organization, hasS been delivering parent triining services
in Southern Caiifornia for nearly a decade., CICC has also
been training persons from other organizations to deliver
these services.

CICC trains parent training instructors through a
carefully organized program called Personnel for Parent
Development. ThiS program is a national model and is sup-
ported by grants from the National Institute of Mental
Health.

Three training cycles of this program have already been
completed, and over 100 persons from 80 different agencies
in Southern California have been trained. These persons,
who are primarily psychologists and social workers from
mental health and child guidance agencies, are now deliver-
ing parent training services to thousands of parents. The




majority of parents who these persons are now training have
children who are considered to be emotionally disturbed or
abused.

The 1981 training cycle is primarily for persons who
work in educational and child care organizations. The
reasons for focusing this cycle on persons who work in these
organizations are threefold: (1) they probably know the
parents' children better, (2) they have easier access to
groups of parents, and (3) they are in a position to offer
parents these highly-valued services either before their
children are disturbed or abused or very early in a dis-
turbed or abusive varent-child situation.

The following types oi organizations are eligible to
nominate persons for this cycle: preschools, childrens'
centers, day care centers, Head Start agencies, public and
private schools, and family-oriented social and educational
groups. A total of 30 persons will be chosen and this
training cycle will be offered free of chzrge.

The program consists of three training experiences which
are spaced over a period of five months:

(1) Intensive Workshops (10 trainees per workshop) to
learn how to conduct one of three types of parent training
programs: Parent Effectiveness Training (P.E.T.), Systematic
Training for Effective Parenting (S.T.E.P.), and Confident
Parenting: Survival Skill Training,

(2) A Seminar in Implementing Parent Training Programs
in Child Care and Education Agencies (all 30 trainees plus
an administrator from their organization),

(37 A course in Parent Development and Cultural Aspects
of Child Rearing (all 30 trainees).

The remainder of this documer.t provides the basic infor-
mation, requirements, dates and forms for nominating persons
for the 1981 training cycle.



II. Training Events
1, Outline of 1980 Training Cycle

Nomination and Selection Process

1. Agencies/schools turn nomination forms into CICC
by September 1, 1981,

2, Agenc1es/schools informed of persons selected by
September 18, 1981,

Orientation Meeting for all 30 Trainees

September 30, 1981 7:30 - 9:30 p.m,
Location: Coast Federal Savings, Sherman O:ks

Adlerian-STEP Workshop Confident Parenting Workshop P.E,T, Workshop
Wednesdays Mondays Thursday Oct, 15 9:00 a,m, -
9:30 a.m, - 12:00 Noon 9:30 a.m, - 4:00 p.m, Oct. 5, 19, 5:00 p.m,

Oct, 7,14,21,28, Nov, 2 Fridays

Nov, 4,18,25, Dec, 2 9:30 a.m. -12:30 p.m, Nov, 30, 9:00 a,m, - 5:00' p.m,
9:30 a.m, ~11:30 a.m, Jan, 4 Oct, 16, 23, 30 and Nov, 6

Jan, 6,27 Location: CICC, Studio City 9:00 a.m, -12:00 Noon
Location: CICC, Studio City Dec, 4, Jan, 8

' Location: CICC, Studio City

Implementation Seminar

For all 30 trainees and an agency/school administrator
Wadnesday November 11 9:00 a,m, - 4:00 DM,
Location: Coast Federal Savings, Sherman Oaks

Farent Development Course

For all 30 trainees
Thursdays 9:00 a.m. - 4:00 p.m, Dec, 10,17, Jan, 7,14,21,28
Location: Coast Federal Savings, Sherman Oaks

o 152 ~ 154




I1I.

Iv.

The Parent Training Programs

Persons nominated must choose one of the three parent train-
ing programs to learn, and it is this program which they are ex-
pected to conduct with parents from their agencies or schools.

Each program has undergone extensive field-testing and is
effective in teaching parents skills and ideas that are very
helpful in rearing children.

Each program is usually taught to small groups of parents
(10-15 per group). The groups usually meci: for two to three hours
a week for eight to ten weeks. The parents read 2 manual which
suppliments each of the weekly training sessions. ‘The parents'
manuals for the P.E.T. and Confident Parenting programs are avai-
lable in English and Spanish, but the S.T.E.P. parents' manual
is only available in English.

Each program can also be taught to smaller groups or to one
parent at a time. While best results are achieved by teaching
the entire program, specific ideas and skills from each program
can be taught without having to teach the entire program. The
actual ways that the ideas and skills are taught greatly depends
on the instructor's opportunities for offering the programs and
the parents' ability to attend.

Flyers or brochures are used to inform parents about the
programs. A flyer for each program is i :tached, and provides
additional information on which to base a decision of which pro-
gram to learn. If further information or consultation on this
decision is needed, please feel free to call the CICC and ask to
speak with either Mr. Efrain Fuentes or Drs. Deborah Harrison,
Larry Rosen or Kerby Alvy (213-980-0903).

Intensive Vorkshops

Each workshop is designed to provide participants with the
information, skills and materials to conduct standard parent train-
ing programs in their agencies or schools. Each workshop is orga-
nized into three phases: an intensive learning phase where partici-
pants are exposed to the entire program, a break-from-training
phase when participants are expected to begin their own programs,
and a follow-up phase where participants recieve supervision from
the workshop leaders about the programs they have *%egun.

The Parent Effectiveness Training Program Workshop. This workshop

is led by Ms. Kathleen Cornelius who is a national trainer with
Effectiveness Training, Inc. Ms. Cornelius will use a variety of
instructional methods in teaching participants to teach the stan-
dard 8 session P.E.T. program. These include trainer modeling,
role plaving, lectures, discussion, tape recordings and peer teach-
ing methods.



Participants receive the Instructor's Manual and Resource book,
and the Parents' Workbook.

Dates and Times: Thursday 9:00 a.m. - 5:00 p.m. October 15
. Fridays 9:00 a.m. - 5:00 p.m. October 16,
23,30, and November 6
Fridays 9:00 a.m. -12:00 Noon December 4
and January 8

Location: CICC, 11331 Ventura Blvd., Suite 103
Studio City, California

’

The Systematic Training for Effective Parenting Program Workshop.
This program is based on ideas from Adlerian Psychology and the
workshop will be led by Dr. Richard Royal Kopp of the California
School of Professional Psychology. Dr. Xopp will conduct the work-
shop in such a manner that he and the participants will alternate
workshop leadership roles as the participants are taught to conduct
the standard 9 session STEP course. Participants receive the com-
plete STEP Instructor's Kit with audio-cassettes, posters, and
parents' handbook.

Dates and Times: Wednesdays 9:30 a.m. -12:00 Noon October 7,
14,21 ,28, November 4,18,25,
December 2
9:00 a.m. -~ 11:30 a.m. January 6
and 27

Location: CICC

The Confident Parenting: Survival Skill Training Program Workshop.
This workshop is led by Dr. Julie Kuehnel of the Center for the
Improvement of Child Caring. Dr. Kuehnel will use a variety of
teaching methods including trainer modeling, films, role playing,
and individually-designed projects to prepare participants to teach
the standard 10 session Confident Parenting program. This workshop
provides a variety of opportunities to rehearse the entire program
before teaching it, and participants recieve the Instructor's Manual
and Parents' textbook.

Dates and Times: Mondays 9:30 a.m. - 4:00 p.m. October 5,19
and November 2
9:30 a.m. -12:30 p.m. November 30
and January 4

Location: CICC

V. Implementation Seminar

This one-day seminar takes place toward the end of the workshop's
intensive learning phase. It is designed to provide participants and
their agencies/schools with materials, information and strategies
for developing, conducting and maintaining parent training programs.
It is expected that whenever possible the agency/school will also
send an administrator or public relations person to the seminar.




VI.

VII.

Dr. Kerby Alvy, CICC's Director, will lead the seminar.
Topics to be covered are: the role of agency/school administration,
support staff and volunteers in conducting successful programs;
media publicity; recruitment and selection of parents; location
and scheduling of programs; meetings and incentives for attendance:

the need f~r ' "h support services as transportation and child
care; graGu. ..  : ceremonies and certificates; and sources of funding
support.

Dates and Times: Wednesday 9:00 a.m. - 4:00 p.m. November 11

Location: Conference Room, Coast Federal Savings
14651 Ventura Blvd., Sherman Oaks

Parent. Development Course

This six-day course offers a framework for appreciating child
growth and development within the context of parent and family
growth and development. It reviews the types of child development
information that parents usually require. It explores the differen-
ces and similarities in child rearing practices and attitudes among
White, Black and Mexican parents. It provides coverage of child
abuse and neglec<.

The information and materials from this course can be directly
incorporated into the standard parent training programs: it can be
used to extend the programs; and/or it can be used to create other
programs. The course broadens the instructor's role to include that
of resource person in regard to child development, and it sensitizes
instructors to cross cultural, legal and ethical issues in conducting
parent training programs,

Parti.cipants need to purchase the text books for this course.
Dr. Alvy is the course leader,

Dates and Times: Thursdays 9:00 a.m. - 4:00 p.m. December 10,17
January 7.°1%,21,28

Location: Conference Room, Coast Federal Savingé
14651 Ventura Blvd., Sherman Oaks

Nomination Issues and Procedure

Agency/School Responsibilities. An agency/school may nominate
one or more staff members or directors to the program if it is pre-
pared to:

(1) Release the nominated person(s) to attend all training
activities (the workshop, seminar and course).

(2) Assign an administrator or public relations person to also
participate .n the Implemeuntation Seminar.

(3) Ssupport the nominated person(s) in conducting parent
training programs in thc ayzncy/fscheal. Support may include a
variety of activities: prwviding <lizrical or volur.teer help



to assist the nominated person in running the programs,
publicizing the programs, providing space for the programs,
providing child care or transportation for the parents, etc.

Support definitely requires that the agency/school be
responsible for purchasing the materials that will be needed
for the parents who will take the programs. An agency/school
can purchase the materials themselves or can have the parents
buy them. The materials cost approximately $10 per parent
which includes handling charges and tax.

It is hoped that a nominating agency/school can meet
all of these responsibilities, and it is recognized that some
will not be able to do this., Since this training cycle is
directed toward different kinds of organizations than previous
cycles, CICC is not sure what is reasonable to expect. There-
fore, we encourage agencies/schools to nominate people even if
it will be unable to meet some of the responsiblities.

Nominated Person's Responsibilities. A person who is
nominated must be prepared to:

(1) Attend and participate in all training events.

(2) Complete all evaluation tasks for each training
event. This includes filling out forms to evaluate each event,
taking examinations to assess what is learned, and being availa-
ble for telephone follow-up interviews.

(3) Conduct parent training programs in or through the
nominating agency or school. A goal to strive for is to
complete or start at least two programs for 15 parents each
(or three programs for 10 parents each) by June 1982,

Nomination Procedure. An agency/school nominates a staff
member by completing the attached nomination forms and return-
ing them to the CICC. There is one form for the nominated
person and one form for the nominating agency/school. Both
forms must be completed and signed. In cases where the nom-
inated person is also the agency director, both forms still
need to be completed. Nominations forms must be mailed or
turned in to CICC no later than September 1, 1981,

VIII. Selection Issues, Criteria and Procedures

CICC wants to select persons who will be successful at
generating and conducting parent training programs. Our
experiences in training mental health personnel indicates that
success is a joint product of the characteristics of the instruc-
tor and the degree and types of agency support.

Successful instructors tend to possess an intrepenurial

attitude in that they are challenged by the problems of imple-
menting parenting programs, they engage in creative means of
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implementation, and they are rarely put off by agency and
parental reluctance. These successful instructors also have
fine senses of humor which they employ in generating and
conducting classes. They also seem to have a bit of the ham
in them as they enjoy the spotlight that comes with being a
group leader. Foremost, they have a strong belief that par-
ents can be helped through educational means.

Agency support seems to be a function of having admin-~
instrators who really believe in parent training and who
perceive parent training services as furthering the humani-
tarian and financial goals of the agency. Agency adminis-
trators with this outlook also appear to be able to nominate
more persons with the "successful instructor characteristics®
mentioned above.

Because the vast majority of previously trained instruc-
tors had graduate degrees, it is hard for us to estimate the
value of previous educational attainment. We realize that
many of the persons who work in the organizational settings
that this cycle is directed toward will not have graduate
degrees. Hence, we are not setting graduate educational
status as a requirement. Indeed, we are prepared to select
some persons with limited formal education, provided that
those persons have excelled in some related activity (such
as a child care worker or parent).

Because of the ethnic plurality of .the Southern California
area, and because personal knowledge of ethnic heritage and
life style is important in training parents from different
cultures, we are also interested in selecting visably ethnic
instructors (Blacks, Latinos, Asians, and native Americansj.
These visable ethnic persons make up about 50% of the local
population arnd we hope to select approximately that number
for this training cycle.

Selection Criteria. The selection of the 30 trainees
will be based on the agency and personal characteristics that
.have just been mentioned,

An agency or school that has thought through its partici-
pation in the program and that can make clear commitments to
supporting the nominated person(s) in conducting parent train-
ing programs under its auspicies is in the best position to
have its persons selected.

In thinking through its participation, an agency/school
should not only consider the previously mentioned support and
personal issues but also which parents will be recruited for
the actual programs. It is generally expected that the agency/
school has access to at least 30 parents who the nominated
person could train by June 1982. These could be parents of
the children who are enrolled in the agency/school program or
parents whose children are not enrolled. The main issue is
clarity over which parents will recieve the programs that the
nominated person is required to deliver.
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IX.

As has been indicated, the 1981 training cycle is
directed toward educational and child care organizations.
Our recruitment efforts have been targeted at these groups.
Because we do not know what the response will be from these
groups, we are leaving open the pdssibility of selecting
persons from other types of organizatjons, Hopefully, the
response from education and child care will provide an
ample pool of candidates.

Selection Procedure. Agency/School administrators and
norinated persons need to complete and return the Nomination
Forms by September 1, 1981. 1If there are any questions about
the forms or the nomination Processes, you are welcome to
consult with any of the training program staff (Mr. Fuentes,
Dr. Harrison, Dr. Rosen or Dr. Alvy: 213-980-0903).

The selection of the 30 trainees will occur between
September 1 and September 18, 1981. During that time we may
want to obtain additional information or speak directly to
the administrator and nominated beérsons. Everyone will be
informed by or on September 18 of the actual Selections.

The 30 persons who are selected will be expected to

attend a special orientation Session on Wednesday night
September 30, 1981.

Certificates and Credits

Instructor.

The certificate will indicate the number of training
hours completed, and can be used as verification of continuing
education credits. CICC is an acknowledged continuing educa-
tion provider for psychologists and nurses. It also provides
credits for social work pPersonnel.

CICC is prepared to work out individual arrangements
for persons who need college credit for the training. Persons



THE CENTER FOR 11331 VENTURA BOULEVARD, SUITE 103
THE IMPROVEMENT OF < ) I ‘ ‘ STUDIO CITY. CALIFORNIA 91604
CHILD CARING, INC. (213) 980-0903

THE PERSONNEL FOR PARENT DEVELOPMENT PROGRAM

X. NOMINATION FORM

Part I To be completed by Nominated Person.

A. Parent Training Workshop Preference
(Rank your preference from 1 to 3 with 1 being Most Preferred)

——— Systematic Training for Effective Parenting (STEP)
Parent Effectiveness Training (PET)
Confident Parenting: Survival Skill Training

B. General Information

Name . Sex: M F

Home Address Zip
Telephone(s) Day Evening

Age at last birthday Marital Status: Married__ _
Ethnic Background Separated ___ Divorced

Widowed Never Married

Do you have children? Yes No If so, how many?

How many years have you worked as an educator or human service

- provider? years

C. Job at Nominating Agency/School

l. Job Title or Position

2. Department

3. Paid Hours Worked Per Week
Total Hours Worked Per Week

4. Job Duties (be specific)
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5. Client Populations Served (be specific)

6. Do yod currently train or educate parents as part of your
regular job responsibilities with this organization? Yes
No If yes, please check whenever applicable in describing
the nature of your parenting services:

As part of home visits
As part of counseling or psychotherapy sessions
Parent Conferences
Rap or discussion groups for parents
Lead a formal parenting program which has a
session-by~session curriculum, parent's
manual, etc.
a) Parent Effectiveness Training
b) Social Learning/Behavioral
(specify: )
c) Adlerian - STEP
(specify: ' )
d) Reality Therapy Approach
e) Other (be specific

)

If cué. ing these options does not adequately represent tne
parenilug services that you deliver at this organization, please
describe them here:

7. Do you currently or have you ever taugut pérenting courses at

colleges, adult schools or other agencies? Yes No
If yes, please describe these and indicate where they were
taught:
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D, Education and Training

1. Highest Degree Earned. Check One:

M.D. Ph.D. Ed.D. Other Doctorate

M.S.W, Other Masters B.A, or B,.S.
Nursing Diploma (2 or 3 year program) ALA,

High School Other:

Where did you obtain this degree:

Year Completed: Major: Minor:

2, Licenses and Credentials Obtained. Check where applicable:

Medical R.N, Education (admin,)
Psychology M.F.C.C. Other (please specify:
A,C.S.W. Teaching )
L.,C.5.W. - None

3. Have you ever taken training (course work, practica, research,
conference workshop, etc.,) to be a parent educator or trainer?
Yes No Where? When?

Please describe the training:

4. As a parent or prospective parent, have you ever received specia-
lized parent education or parent training?

Yes No Please check where appropriate or applicable:
PET Behavioral/Social Learning
STEP-Adlerian __ Approach

Transactional Analysis Approach Rational Emotive Approach
Child Study Assn. Method Other Please specify:

Where did you recieve this training?

When did you complete this training?

5. Have you attended a CICC Parent Training Conference?
1977 1978 1980 Have Not Attended

E. Open Ended Questions

l. Why do you want to enroll in the Personnel for Parent Development
program?
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2. You will be required to run parent training classes at or
through the nominating organization if you are selected. Where
will these parents be recruited from?

3. In regard to the workshop which you indicated as being most
preferred, why did you choose this particular workshop?

F. Rated Questions _ :
Instructions for Using the Following Rating Scale: (=) 1 2 3 4 5 (+)

The - end of the scale reflects negative feelings, attitudes and low
guantity of importance. The + end of the scale reflects positive
feelings, attitudes and high quantity of importance. The number 3
reflects a neutral feeling, attitude or quantity of importance.

l. How important are parent training or
parent education skills related to
your work? (=) 1 2 3 45 (+)

2. How important are family psycho-
therapy skills related to your work? (=) 123 45 (+)

3. How important are individual psycho-
therapy skills related to your work? (=) 123 45 (+)

4. How important are couples or marital
counseling skills related to your work? (=) 1 2 3 4 5 (+)

5. Should parent education or parent

training skills be required for your
current position(s)? (=) 123 45 (4)

G. Verification

Signature of Nominated Person Date

Return this form to CICC
11331 Ventura Boulevard, Suite 103
Studio City, California 91604
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THE CENTER FOR 11331 VENTURA BOULEVARD, SUITE 103 ®
THE IMPROVEMENT OF I STUDIO CITY, CALIFORNIA 91604
CHILD CARING, INC. - (213) 980-0903

.4l PERSONNEL FOR PARENT DEVELOPMENT PROGRAM ¢
X. NOMINATION FORM
Part II To be completed by Agency/School Administrator . ®
A. General Information
Name
Title or Position 4
Agency/School Name
Address Z2ip
Phone(s) o
B. Name(s) of Nominated Person(s)
L
C. Our agency/school is prepared to support this (these) person(s) in
participating in the Personnel for Parent Development Program by:
(indicate yes or no)
l.___;_}roviding release time to attend all training events. ®

2. Providing or arranging for clerical or volunteer assistance
to help the person(s) generate and conduct parent training
groups.
3. Providing or arranging for appropriate space in which the
groups will be «#:.ducted.
4. Providing or arr:mijing for child care for parents in the groups. ©
5. Providing or arr:znging for transportation for parents in the

groups.
6. Purchasing the training materials for parents in the grouvs,
or
Charging parents for the materials.
7 Publicizing the groups inside and outside of agency. -]

8. Assigning an administrator or public relations person to
participate in the Implementation Seminar (Name and title c:i
such person if known at this time

9. Insuring that at least two groups of 15 parents or three
groups of 10 parents receive training from each person ®
selected by June 31, 1982, If answer here is "No", indicate
reasons:
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Indicate the reasons why you have

chosen to nominate this (these)

persons. Be as specific as possible about these reasons and be
sure to describe the personal characteristics of the person(s)
that led you to nominate him/her (them). Also, be sure to indi-
cate if this was the only person you could possibly nominate and
why. (Please use a separate sheet for each of the persons who you

are nominating).

Verification

Return these forms to:

cice

11331 Ventura Blvd., Suite 103
Studio City, California 91604

Signature of Administrator Date
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The Contor for tho Improvement of Child Caring
end
The National institute of Montal Hoalth

Cordially Invite You To Attand
Tha Third Southorn California Conferonce:

o2 Grerce a/ Provantion: Fhrond %u'm'ny Jf/l/noaa‘it

Fridey. July 18,1980
8:30 A.M. - 5:00 P.M.

Thallans Community Mental Hoalth Conter
Auditorium, Plaza Level. C-101
8730 Alde» Drive
Los Angelos. California 80048

. To resarve e 37t call ZICC 0t
m;%’.‘fxg’;onmmum' (213) 980-0903, or mall . rollmeztform
PROGRAM
Morning

8:30 Check in/Pick up Conference Packet
9:00 Overview of Parent Training. Kerby T. Alvy, Ph.D.
%15 The Adlerian Approach — using Systematic Training for Effeclive Parenting.
Richard Royal Kopp. Ph.D.
10:30 Break
10:45 The Social Learning Approach — using Coafident Parenting: Survival Skiii
Training, Julie Menzies Kuehnel. Ph.D.
12:00 Lunch

Allerncon
1:15 The Parent Effectiveness Training Approach. Thumas Gordon. Ph.D.
2:30 Break
2:45 Panel Discussion: Drs. Kopp. Kuehnel and Gordon. Kerbv T. Alvy. Ph.D..
Moderator
4:15 Evaluation of Conference
4:45 Adjourn

PARENT TRAINING1S A CRITICAL SERVICE

Pazent - » aing is the number one service to promate the healthy development of
children.
. — National Institute of Mental Heslth
Effective parenting is crucial lorrevenl ordinary child behavinr problems from be-
coming serious wersonality and learning disorders. Poorly managed child behavior

problemscan turn into serious instances ! child abuse.,
— Joint Munv=igsion on the Mental Health of Children

Whatever therapy parents have recynd. 3?2 incnmplare il the trealment has not
dealt with the role of the adult as 8 |.s7r¢7:3.
« 44 Abused Child. Drs. Martin and Beczley

Parent training is clearly the most pivotal service for both preventing ind treat-
ing childhood disorders and child abuse.

This one day conference will showcsse three major parent train- iy . -'aches:

THE PARENT EFFETCTIVENESS TRAINING APPROACH
THE ADLERIAN APPROACH
THE SOQAL LEARNING APPROACH

Each approach will be presented by its creator or by a nationally recognized au-
thority. Toward the end of tha conference. the presenters will form a panel end inter-
act with the audience to discuss critical issues in parent training. They wiil be joined
by professionals who are currently delivering the approaches in local agencies.

Agencies represented at the conference areeligible to nominate staff persons to
receive specialized training to learn the approaches free of charge. The specialized
training consists of intensive workshops in each approach. a seminar inimplementing
parent iraining services within egencies. and a course in Parent Development.
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CENTER FOR THE IMPROVEMENT OF CHILD CARING

CONFERENCE EVALUATION FORM

This conference is one part of a lerger contining education program
run by CICC through a grant from the National Institute of Mental Health.
The National Institute requires that the c¢onference be evaluated in
terms of clarifying the backgrounds and characteristics of the persons
attending the conference and their reactions twu the conference.

Information from the conference participants wiil be treated as
confidential. Please complete questionnaire and give it to the CICC
staff before leaving the conference. Thank you very much for your
cooperation.

I. GENERAL INFORMATION ABOUT CONFERENCE PARTICIPANTS

Name: - Sex: M F

Home Address:

Telephone: Day _ __ _ - _ _ _ _ Evening __ __ _ - _ _ _ _
Age as of last birthday Marital Status: Married Separated
Divorced Widowed

Never Married

Do you have children? Yes No If so, how many?

Do you have grandchildren? Yes o I1f so, how many?

—_—

Name cf agency where you work:

Address:

Current position or title:

Check space which is most applicable to your current position:

Full Time Part Time Consultant Volunteer
Intern

Does yuuar agency provide "release time" for continuing education?
Yes No

Does your agency provide "funds" for continuing education?
Yes No

Does your agency provide "in-service" training for staff development?
Yes No




II. EDUCATION AND TRAINING

1) Highest Degree Earned. Check one:

M.D. Ph.D. _____ Ed.D. _____ Other Doctorate

M.S.W. ____ Other Masters B.A. or B.S. __ _
Nursing Diploma (2 or 3 year program) _ A.A. _

High School ____ Other:

Where did you obtain this degree?

Year Completed: Major: Minor:

2) Licenses and Credentials Obtained. Check where applicable:

Medical R.N. Education (admin.)
Psychology M.F.C.C. Oother (please specify):
4.C.S.W. Teaching _

L.C.S.W. None:

3) Have you ever taken training (course work, practica, research,
conference workshop, etc.) to be a parent educator or trainer?
Yes No Where? When?

Please describhe the training:

4) As a parent or prospective parent, have you ever received specialized
parent education or parent training?

Yes No Please check where appropriate or applicable:
PET Behavioral/Social Learning
STEP-Adlerian Approach
Transactional Analysis Approach Rational Emotive Approach
Child Study Assn. Method Other. Please specify:

Where did you receive this training?

When did you complete this training?

III. PROFESSIONAL EXPERIENCE: DELIVERY OF HEALTH, MENTAL HEALTH, SOCIAL AND
EDUCATIONAL SERVICES

1) How many years have you worked as a human service provider? _

2) Do you currently deliver clinical services in a private practi:e
setting? Yes No Approximately how many clients?
hours? each week?

3) Do you currently deliver clinical services as part of your regular
agency responsibilities? Yes No Approximately how many
clients? hours? each week?
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ITII. 4) Do you currently train or educate parents as part of your regular job
responsibilities? Yes No If yes, please check whenever
applicable in describing the nature of your parenting services:

As part of home visits
® As part of counseling or psychotherapy sessions
Parent Conferences (for school personnel)
Rap or discussion groups for parents
Teach a course at college, university, adult school
Lead a formal parenting program with parents' manuals,
books, etc.:

i

® a) Parent Effectiveness Training
b) Behavioral/Social Learning (specify: )
c) STEP-Adlerian (please specify: )

d) Reality Therapy Approach
c) Other (be specific):

|

® IV. TODAY'S CONFERENCE: WRITTEN EVALUATION
1) How did you find out about the conference?
® 2) Why did you come to the conference?
®
3) What did you experience as being the most useful aspects of the
conference?
® .
s 4) What were the strengths of the conference?
5) What were the weaknesses of the conference?
B
6) Did the conference meet your expectations?
®
[
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V. TODAY'S CONFERENCE: RATED EVALUATION

Instructions For Using Rating Scale
(<) 1 2345 (+)

The - end of the scale reflects negative feelings, attitudes and low
quantity. The + end of the scale reflects positive feelings, attitudes
and high quantity. The number 3 reflecCts a neutral feeling, attitude or
guantity.

Please circle the number that best reflects your thoughts. about today's
conference and specific presentations:

1) CLARITY OF INFORMATION PRESENTED

(+)
(+)
(+)
(+)
(+)

Entire Conference (<)
Parent Effectivercss Training (=)
Practical Parentino: The Adlerian Approach (-)
Confident Parentiug: Survival Skill Training (=)
Panel Discussion (=)

e L
NN NN
WWwWwww
N NS
o

2) AMOUNT LEARNED

(+)
(+)
(+)
(+)
(+)

Entire Conference (-)
Parent Effectiveness Training (-)
Practical Parenting: The Adlerian Approach (-)
Confident Parenting: Survival Skill Training (=)
Panel Discussion (=)

e R TN
NN NN
WWWww
G NG NS
o un

3) USEFULNESS OF INFORMATION FOR APPLICATION TO YOUR OWN CLINICAL WORK

Entire Conference (=) 1 23 45 (+)
Parent Effectiveness Training (<) 123 45 (+)
Practical Parenting: The Adlerian Approach (=) 12345 (+)
Confident Parenting: Survival Skill Training (=) 1 2345 (+)
Panel Discussion (=) 12 345 (+)
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CENTER FOR THE IMPROVEMENT OF CHILD CARING

CONFERENCE EVALUATION FORM

This conference is one part of a larger continuing education
program run by CICC through a grant from the National Institute of
Mental Health. The National Institute requires that the conference
be evaluated by the persons attending the conference.

Information from the conference par’ ‘cipants will be treated
as confidential. Please complete questli unaire and give it to the
CICC staff before leaving the conference. Thank you very much for
your cooperation.

Name:

I. TODAY'S CONFERENCE: WRITTEN EVALUATION

1) How did you find out about the conference?

-

2) Why did you come to the conference?

3) What did you experience as being the most useful aspects of
the conference?

4) What were the strengths of the conference?




5) wWhat were the weaknesses of the conference?

6) Did the conference meet your expectations?

II. TODAY'S CONFERENCE: RATED EVALUATION

Instructions for Using Rating Scale
' (=) 1 23 45 (+)

The - end of the scale reflects negative feelings, attitudes and
low quantity. The + end of the scale reflects positive feelings,
attitudes and high quantity. The number 3 reflects a neutral
feeling, attitude or quantity.

Please circle the number that best reflects your thoughts about
today's conference and specific presentations:

1) CLARITY OF INFORMATION PRESENTED

Entire Conference (=) 123 45 (+)
Parent Effectiveness Training (=) 123 45 (+)
The Adlerian Approach: S.T.E.P. (-) 12 3 45 (+)
Confident Parenting: Survival Skill Training (=) 1 2 3 4 5 (+)
Panel Discussion (=) 123 45 (+)
2) AMOUNT LEARNED
Entire Conference (=) 123 45 (+)
Parent Effectiveness Training (=) 123 45 (+)
The Adlerian Approach: S.T.E.P. (=) 123 45 (+)
Confident Parenting: Survival Skill Training (=) 1 2 3 4 5 (+)
Panel Discussion (=) 12 3 45 (+)

3) USEFULNESS OF INFORMATION FOR APPLICATION TO YOUR OWN CLINICAL WORK

Entire Conference (=) 12 3 45 (+)
Parent Effectiveness Training (=) 12345 (+)
The Adlerian Approach: S.T.E.P. (=) 12 3 45 (+)
Confident Parenting: Survival Skill Training (=) 1 2 3 4 5 (+)
Panel Discussion (=) 123 45 (+)
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CENTER FOR THE IMPROVEMENT OF CHILD CARING

CONFERENCE EVALUATION FORM

This conference is one part of a larger contining education program
run by CICC through a grant from the National Institute of Mental Health.
The National Institute requires that the conference be evaluated in
terms of clarifying the backgrounds and characteristics of the persons
attending the conference and their reactions to the conference.

Information from the conference participants will be treated as
confidential. Please complete questionnaire and give it to the CICC
staff before leaving the conference. Thank you very much for your
coopreration.

I. GENERAL INFORMATION ABOUT CONFERENCE PARTICIPANTS

Name: Sex: M F

Home Address:

Telephone: Day - Evening _ _ _ -

— e — — — — o— — — emme  wm ——

Age as of last birthday Marital Status: Married Separated
Divorced Widowed
Never Married

Do you have children? Yes No If so, how many?

Do you have grandchildren? Yes No If so, how many?

Name of agency where you work:

Address:

Current position or title:

Check space which is most applicable to your current position:

Full Time Part Time Consultant Volunteer
Intern -

Does your agency provide "release time" for continuing education?
Yes No

Does your agenc& provide "funds" for continuing education?
Yes No

Does your agency provide "in-service" training for staff development?
Yes No
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TII. 4) Do you currently train or educate parents as part of your regular job
responsibilities? Yes No If yes, please check whenever
applicable in describing the nature of your parenting services:

As part of home visits

As part of counseling or psychotherapy sessions

Parent Conferences (for school personnel)

Rap or discussion groups for parents

Teach a course at college, university, adult school

Lead a formal pa.anting program with parents' manuals,
books, etc.:
a) Parent Effectivenegs Training
b) Behavioral/Social Learning (specify: )
c) STEP-Adlerian (please specify: )
d) Reality Therapy Approach
c) other (be specific):

i

|

|

IV. TODAY'S CONFERENCE: WRITTEN EVALUATION

1) How did you find out about the conference?

2) Why did you come to the conference?

3) What did you experience as being the most useful aspects of the
conference?

4) wWhat were the strengths of the conference?

5) What were the weaknesses of the conference?

6) Did the conference meet your expectations?
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® THE CENTER FOR 11331 VENTURA BOULEVARD, SUITE 103
THE IMPROVEMENT OF 1 I‘ 4 STUDIO CITY, CALIFORNIA 91604
CHILD CARING, INC, (213) 9800903 |

®
1981-~1982 TRAINING CYCLE FOR
PARENT TRAINING INSTRUCTORS
P Welcome to the 1981-1982 CICC Training Cycle! You are
joining a cadre of over 100 persons from 80 different agencies
in Southern California who CICC has trained to deliver parent
training services.,
-] Training Agreement

In return for being accepted into this cycle, you and
your agency/school are expected to deliver parent training
services. Indeed, the entire cycle is designed to provide
you and your agency/school with the information, materials

P and skills to conduct group parent training services to the
parents who you serve.

This cycle is supported by grants from the National
Institute of Mental Health (NIMH). As part of our arrange-
ment with NIMH, there are several requirements and expecta-
P tions that have to be followed:

1. Utilization of Training The general expectation is that
you will deliver the parenting services that this training
will qualify you to deliver, and that these services will
become part of the on-going services provided at your agency/

[ school. The specific expectation is that before June 1982
you will have conducted or started parent training groi ps
which contain at least 30 parents total.

Unless you have negotiated an agreement with Dr. Alvy
regarding using the training for other purpcses (training
® staff, etc.) you and your agancy/school must use the train-
ing to conduct group parent training services. You are free,
of course, to use it for additional purposes, but the delivery
of services to parents is the required usage.

2. Attendance You are expected to attend all training events
P (the Workshop training sessions, the Implementation Seminar,
and the Parent Development course). If illness, death in the
famjly etc. make 1t impossible for you to attend any event or
session, you must notify CICC by phone as much in advance as
possible, All training events have definite starting times




and you are expected to be in attendance when the event stuxrts.

3. Evaluation Each training evunt qu;f;ge you to participate
in some type of evaluation. You will ps asiad o ojither £ill ot
evaluation forms or take examinations at the end of =ach train-
ing event. In addition, you will be expected to be available

for a follow-up telephone interview in late March or early

April 1982 to explore the actual usages which you are mak;ng

of the training and to glve us feedback about the training

cycle.

4. Certificates and Credits Upon completion of all training
events you will receive a certificate as a Parent Training
Instructor. Completion means that you have attended the events
and you have completed ‘the necessary evaluation activities.

The certificate will indicate the number of training hours
completed. Number of hours will be determined by your actual
daily attendance and promptness (being late means losing
hourly credits), and by your completion of the evaluation
activities, If you attend an event but do not complete the
evaluation, you will not receive hourly credits.

Your certificate can serve as verification of continuing
education credits, CICC is a continuing education provider
for psychologists and nurses, and it provides credits for
social work personnel. CICC is also preparel to work out in-
dividualized arrangements for those who may need other types
of credit, including college credit. If college credits are
sought, it is the responsibility of the trainee to pay for any
unit fees necessary.

5. Costs There are no charges for the workshops, Implementa-
tion Seminar and the Parent Development course, and most of
the training materials will be provided free of cost.

6. Materials There are two types of materials needed, those
for the trainees and those for the parents who they will train:

Trainee Materials. The materials for the workshops will
include one instructor's manual and one set of related
instructional materials, and one parent's manual and one set
of related materials for the parents. These will be provided
free. If for any reason the trainee is unable to complete the
workshop, these materials must be returned to CICC.

The materials for the Implementation Seminar will be provided
free. However, the books that will be needed for the Parent
Development course need to be purchased by each trainee:

these books cost approximately $25.
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Parent Materials. These consist of promotional posters
and/or flyers to attract parents to the groups, and books
which parents need for the classes. To simplify the transac-
tion albowt these materials, a $10 per parent cost is being
charged, <whis rovers CICC's expenses for creating and/or
purchas.u¢ these materials and for making them conveniently
available. It is advised that you purchase these materials
from CICC as aoon as possible ($10 x 30 parents = $300).

It is expected that your agency/school will either be the
purchasar or it will charge the parents for the materials.

In any case, it is strongly advised that these materials be
purchased early in the training cycle so that you can begin

to attract parents and so that you will have all the necessary
materials in house before your groups begin,

In ordering these materials from CICC, you should indicate
whether you want the parents' books in english or spanish,
The books for P.E.T. are avzilable in spanish; the parent's
book for Confident Parenting has been translated and needs
to be reproduced; none of the STEP materials are in spanish
(though they should be available in spanish by early 1982).

7. Agency/School Support Your agency or school has agreed

to support you in various ways So that you can deliver parent
training under its auspices., In nominating you for this
training cycle, it agreed to release you from regular staff
vesponsibilities to attend all of the training events, It

also agreed to have an administrator and/or public relations
person attend the Implementation Seminar with you, so that

at least one other key person at your agency/school would be
familiar with the problems and issuts of implementing parent
training groups. Your agency/school is also responsible for
finding ways to purchase the parents' materials. Some agencies/
schools are also prevared to help by lending clerical assistance,
child care and transportation for the parents in your groups,
etc, It is highly recommended that you gain clarity from your
agency/school as to the specifics of its support.
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Name of Interviever Date(s)

PERSONNEL FOR PARENT DEVELOPMENT PROGRAM

Parent Training Workshop Follow-Up Interview

Pame of Workshop Participant 1DH

Home Address

Telephone: Day Evening

Type of Workshop Cycle

Interview (circle one): Follow-Up __Months since end of workshop.

Re—Follow-Up __MHonths since end of workshop.

General Instructions to Interviewer:

1. 1Initial greetings.

2. Remind interviewee that there will be two interview sessior~, each
lasting approximately one hour, and make sure that the participant
is available for those Periods of time. Mention that breaks may be
necessary at some tinme during th= interview.

3. Alpo remind participant that upon completion of the interview he/she
will receive

4. Describe the sections in the interview that you will be conducting
at this session.

Session A:

Section 1: Background Information (including demographics,
education, previous parent training)

Section 2: Agency Support
Section 3: Professional Role Attitudes
Section 4: Services Delivered and Parent Training
Section 5: Other Uses of Training Cxperiences
Session B:
Section 6: Effectiveness of Parent Training
Section 7: Parents' Informational Needs
Section 8: Trainers' Marketing Needs
Section 9: Need for Additional Training
5. Tell the participant that the information received from this inter-

view i8 for ressarch purposes only and that strict confidentiality
will be maintainad.
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SECTION 1:

B- 4

B= 5

B-10___

BACKGROUND INFORMATION (B)
DEMOGRAPHICS ¢

INSTRUCTIONS :

“To begin with, we’d like to have some information about
yourself, so that we can generally describe the group of
1ndiv1dualu in your workshop. Again, this information will
be tepotted anonymoualy by use of a coded identification
system.”

(B~ 1) ID #

(B= 2) Gender:
(0) Male
(1) Female

(B- 3) Age:
(as of last birthday)

(B- 4) Marital status:
0) Married

1) Separated
2) Divorced
3)
4)

Widowed
Never married

(B=- 5) Do you have children?
(0) No
{1) Yes, how many? (Put number in B- 5)

{(B- 6) Do you have child rearing responsibilities in your
current living situation?
(0) No
(1) Yes

{B- 7)

3

is your ethnic group?
(1) Black

(2) Hispanic

(3) White
(4} Asian
{5) other

languages do you speak besides English?
(0) Spanish

(1) French
(2) German
(3)
(4)

@
[
z
5
]
I

Other
None

1]

EUCATION:
(B~ 9) is your highest degree earned?

(00) Medical (07) B.A. or B.S.

(01) Ph.D. (08) Nursing (2-3 yrs)
{02) Ed.D. (09) A.A.

(03) Other Doctorate (10) High School

(04) M.S.W. (11) Other

(05) M.P.C.

(06) Other Masters

3

{s-10} Licansg/Ctedentiuln obtained (enter main license only)

) Medical (5) M.F.C.C.
(1) Psychealogy (6) Teaching
. (2) A.C.E.M. (7) Education (adm)
. {3) nL.C.S5.H. (8) other
(4) R.H. (9) None
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SECTION

B-11 __

B-12 __

B-13 __

1: (cont'd)

PREVIOUS PARENT TRAINING:

{B-11)

(B-12)

{B-13)

A8 a professional, had you ever received training teo

be a parent educator or tiainer before the workshop?
(0) No (1) Yes

1£f yes, where? when?

Describe:

AS a parent or prospective parent had you ever talen
a parent education or Parent training program before?

{Q0) No (1) Yes
what type of program?
P.E.T.

S.T.E.P., Adlerian

Transactions’ Analysis Approach
Child Study Asaociation Method
Behavioral/soclal Learning Approach
Rational Emotive Approach

Other

1113

attend a Parent Training Conference
before you took the workshop? No (0)
If yes, which cycle

(1) Cycle 1 (1977)

(2) Cycle 2 {1978)

(3) Cycle 3 (1980)

(4) cycle 4 (i581)

o
>3
o
(%3
o
c

|
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FOTE TO INTERVIEWER: Sections 2,3 and 4 shoul. be assked for each
agency and/or private practice. Write the agency or Private prac-
tice information in the spaces provided.

INSTRUCTIONS @ .

“"Let’'s proceed to s series of questions for each agency you have worked
for or are working for since the beginning of the workshop in

, including private practica. These questions have to do

with (1) support from each agency, (2) your professional role atti-
tudes, and (3) the types of services ycu deliver in each agency with
apecial emphasis on the ways thav you have used the parent training
program in your work.

"What agencies and private work have you been involved with since the
beginning of the workshop?"

Hame of Agency Dept/uUnit

Job Title Houti Per week
Employed £ om to

Name of Agency Dept/Unit
Job Title Hoars per week _
Employed from to

Name of Agency Dept/iingt
Job Title Hours per wec':
Employed from to —_—

Name of Agency Dept/uUnit _—
Job Title Hours per week _
Employed from to
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SECTION 2: AGENCY SUPPORT (A)
INSTRUCTIONS:

"Regarding {ageacy name),
has this agency?"

A-b (A-1) Provided relecase timo for workshop
No (0) _ Yes (1) M (2)

A-2 (A-2) ¥rovided other forms of compensation (comp. time,
nileage, etc.) for workshop enrollment.

No (0) _______ Yex (1) M (2)
If yes, describa _

A-3J (A-3) Requested workshop parent training program as topic
of in-service training
No (0) Yea (1) NA (2)

A-4 (A-4) Requested other parent training as topic of in-
service training
No (0) Yes (1) M (2)

A-5 (A-5) Added workshop parent training programs to regqular
agencies services
No (0) Yes (1) M (2)

A-6 (A-6) Added other parent training programs to regulsr
services
No (0) Yes (1) M (2)

A-6a, ‘A-6a) Who was charged for the parent training services
chack as many as appropriate)?
P>rents themselves (1) Insurance companies
Short-Layle contract (3) Other contractual

. Other (please rpecify) arrangement (4)

A-7 (A-7) Ppurchased parent training materiala .
Yo (c) Yas (1) . mA(12)

A-Ta (A-7a) In what panner were these materials jurchased?
" (Check as many =s applicable)
Agency funds (1) Charging parents for
Materials (2)
Both (3) ___ Other (Please apecify)

{A-8) Providea following services for parents in parent

training:

A-Ba__ (A-Ba) ¢hild cara?

No (0 __ Yes (1) K’ (2)
A-8b__ (A-8b) Transportation?

No (0) Yes (1) . ®(2)
A-8c___ (A-8c) Refreshmenta? ’

No (0) Yes (1) wm (2)
A-9 (A-9) Provided administrative support {clerical, nailing,

stce) for parent training programs
No (0) Yes (1) M (2)

A-9a__ {A-9a) Provided public relations and advertising support
(newaletter articles, press releases, etc.)
¥No (0) Yes (1) MA (2)

A-10__ (A-10) Paid paople to run parent training groups
No (0) Yes (1) R (2

182

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

’ .
SECTION 2: ACENCY SUPPORT (A) cont,

A-11__

A-12__

(A-11)

(A-12)

3 .

How much does this agency Value parent training an
a communjity service? .

Not at Very Average Very Extreme~ NA
all little much 1{
(1) (2) (3) (4) 5) (6)

How much support is the agency planning to provide
for parent training in the near future?

Not at Very Average Very Extreme- NA
all Much: much ly
(1) (2) (3) (4) (5) (6)
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SECTION 3: PROFESSIONAL ROLE ATTITUDES (P)
. ¢ .
INSTRUCTIONS:
“The next six questions concern the importange-or value of
various skills in relation to your worl at )
(name of agency!. Each question
should be answered on a 1 to 5 scale, with

# 1 indicating 'little importance or value’,
# 5 indicating 'high importance or value', and
# 3 being a ‘neutral’ position,

“If the skill is not appropriate for this agency (or private
practice) just answer ‘not appropriate’ (NA)®

p-1 {(P-1) How important are individual psychotherzy skiils in
- relation to your work at this agency:
(=) 1 2 3 4 5 (4) NA=6

P-2- {pP-2) How important are family pSychotherapy skills in
relation to your work at this agency?
(=) 1 2 3 4 5 (4+) NA=6

P-3 (P-3) How important are couples or marital therapy in
relation to your work at this agency?
(=) 1 2 3 4 5 (4) NA=6

P-4 (P-4) How important are parent training skills in relation
to your work at this syency?
(=) 1 2 > 4 5 (4) NA=6

pP-5S (P-5) How important was your workshop parent training program
in relation to your work at this ogency?
(=} 1 2 3 4 5 (4) Na=6

P-6 : (P-6) How important do you think it is thar parent training
skills be required for your type of work at this agency?
(=) 2 2 3 4 5 (+4) NAw6
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SECTION 4: SERVICES DELIVERED (D) AND PARENT TRAINING(T)

INSTRUCTIONS (for Subsection 1 and 2)

Del: “Now I'd like to ask you about the types of airect services, both
individual and group, for children (birth through 18 years) and
adults, that you have delivered at {agency name).

“I will list the type of service and then ask you how many
clients you have seen since (date when parent
training workshop began or when person started at this agency).

"I realize that this may be a difficult request. Your best
approximation in numbers will be fine. Please take whatever
amount Of time you need in order to be as accurate as possible.

*How many clients have you seen in

la. Intake interviews with children/adults, N

1b. Evaluations including diagnostic and assessmen®
evaluations with children/adults

lc. Individual psychotherapy or counseling with children/

* adults,
1d. Individual sessions limited to parent training with
adults,

le. Social services with children or adults,

1f. Other services for. individual children or adults,

2a. Group psychotherapy or counseling with children/adults,
2b. Other services for groups of children/adults.

Tng: (For questions on use of workshop training to train clients)

"As a result of your participation in the parent
training workshop, have you trained clients to use any of the
ideas and skills from the workshop when you saw them in child/
adult (type of services).

Self: {For questions on using workshop training directly with clients).

“Now, I'm going to ask you about another type of use of the
workshop skills and ideas. I'm going to ask you about your
own use of the workshop ideas and skills in relating directly
to clients, as opposed to training them to use the skills them-

selves.
=*In relating directly to the (#) clients that you saw
in . {type of service),6K with how many did you
yourself use any of -the workshop skills or.ideias? N

{repeat for each type of “service delivered).

INSTRUCTIONS (for Subsection 3)

“As : ~esult of your bavticipation in the parent train-
ing w.rkshof, have you lad any parent training groups as part
of your work at (agency name) that followed
the =tandard format and curriculum as indicated in the trainer's
manual!., (If "yes", ask how many groups, and ask for the total
number of individuals who participated in these groups).

“Have you led any parent training groups as part of your work
at (agency name) that were not of the atan-
dard format or curriculum but that incorporated some of tha
skills or ideas from the training workshop?® (If "yes", ask

- how many groups, and ask for the total nunber of indiviluals
who participated in these groups).

"
6 ]
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SECTION 4: (Instructions cont'd)

(Data on Clients)

“Now, I'd like to ask you Bome questions about the clients
you've worked with at (name of agency).

“What percentage would you estimate receive government assias-
tance? (AFDC, SSI, State Disability, General Relief, Medical).

»In regard to income level, what % would you estimate are
(see coding form)?

»In regard to ethnic group, what % would you estimate are
(see coding form)?

“In regard to general adjustment level, what X would You
eastimate are {(see coding form)?

"Now I'm going to ask you specifically about the parents vho
you have trained individually (1d) or in group (Ja and 3b).

“What Percentage would you estimate receive governmenut assis-
tance?

»In regard to incors level, what ¥ would you estimater are
(see coding form)?

“In regard to ethnic group, what X would you estimate are
(see coding form)?

“In regard to general adjustment level, what X would you
estimate are (see coding form)?

“In regard to the parent training groups you have run, how
many were:

Client-Sarvice coursam?

Compunity-Sexvice couries?
Client-Service/Community-Service combined?

Other types (please specify)?

(see codirng form) (Note to interviewer: Check that answer

to T-83 = T-55 + T~57).
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SECTION 4: SERVICES DELIVERED (D) AND PARENT TRAINING (T)

NOTES: 1. 1If workshop participant doea not deliver a
particular type of service, code it as a *0Q",

P

_ 2. If a particular category is not applicable to
this workshop participant, leave coding blank.
For example, if the participant doea not
deliver a type of service (Del waa coded "O")
then the coding for both Trng and Self is

left blank).

3
O 0 g 0 U0 & W N -
I B

1. Individual Child Adule
Del Trng Self Del Trng Self

a. Intake
i T2 T 31 i 5 6

b. Eval (Incl-
Diag/Assess)

c. Psycho Ther-

apy/Counsel-
ing 13 13 13 16

d. Parent Tng NA NA NA
19 20 21 22

18

24

Soc. Svecs

25 26 27 28

f. Other

4 4 4 9

31 32 33 34

2, Group child Adylt Pamil
Del Trng Self Del Trng Self Del Trng Self

a. Psycho
Therapy
Counsel

ing 3738 I W AT A2 41 44 aS

b. Other

A T T T Y T T T I

|
T T T Y O Y
T T O T T e T I Y I O I I

o

1
w
-
3

|
e

3. Parent Training Groups # _Of Groups : ¥ of Parents

1

a. Standard . .

b. Non-Standard H

P
NERRRRRNNN

p-52_
2-53
T-54

!
AERRERER RN RN

RN RRRERR R

i

T-55__
T-56__
57
T-58—

RN
i
RN
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SECTION 4:

D-59__
D-60__
D-61__
D-62__
D-63__
D-64__
D-65__
D-66
D-67
D-68
D-69
D-70

L

T-71
T-72
T=73
T-74
T=-75
T-76
T=-71
T-78
T-79
T-80
T-81
T-82

U I U A A
(T T T I O A

T-83__

T-B4__
T-85_
T-86__ __
T-871__

(cont'd)

CLIENT DATA: 'General Client Population

Government Assisted (%)

59

Income Level (%)

60 Low Income
61 Middle Income
62 Upper Income

Ethnic Group (%)

63 Black
64 Hispanic
65 White
66 Asian
' 67 Other

|

Adjustment Level (%)

68 Normal
69 Mildly Disturbed
70 Very Disturbed

|

CLIENT DATA: Clients Receiving Parent Training

Government Assisted (%) (Leave blank if not applicable)

7

Income Level (%)

72 Lower Income
73 Middle Income
74 Upper Income

gthnic Group (%)

75 Black
76 Hispanic
77 White
78 Asian
79 Other

il

Adjustment Level (%)

80 Normal
81 Mildly Disturked
82 Very Disturbed

||

TYPES OF PARENT TRAINING GROUPS CONDUCTED:

83 Total number of parent training groups
(should equal the total of T-S5 + T-57)

Types Of Courses (#)

84 CIient-Sarvicci
$ Community-~Service
gs Client-S-rvice/Community-Service combined

87 Other (Please specity)

———"
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SECTION 5: OTHER USES OF TRAINING EXPERIENCES (0)

INSTRUCTIONS:

‘Now, thinking about all of your work in all of your settings,
1'd 1like to know about additional uses you may have made of
your workshop experiences, such as the training of others,
giving presentations on parent training or any other uses.

"How many persons have you trained to use the
skills and idecas: (see coding form, items a,b and c).

“How 1'd like to Xnow how many people in the following cat-~ories
you have made formal or informal presentations to about , .ent
training (see coding form).

‘Now, I'd like to know about how many writ{ 1 presentations,
including grant proposals, you have done (see coding forn).

"Have you made other uses of the workshop training that we have
not mentioned? How many persons were ir;\pacted by these uses?”

ty
Training of Others

a. To Train Parents

(0= 1) # Trained [if O-1 is *0* leave O-2 through O-4 blark

o- 1

0- 2~ _ 7] ____(o-2) # Groups run by these persons

0- 3 1 _____{o-3) # Parents in groups

o-4_ _ 1 - (0- 4) # Individual parents trained by these people
b. To Treat Clia:nts

o-5_ {o- S) # Trained

c. Other Training Uses (Specify)

o- 6__ .} (0- 6) # Trainea

Informal and Formal Presentations

o- 7__ .1 (0- 7) Agency Staff .
o-8__ 1 {0- 8) Other professional audience (convention, workshops,
conferences)

0- 9 — {0- 9) Lay or community groups

0-10___ — (0-10) Friends, neighbors

o-11__ __ | {0-11) Relatives including spouses and children
Hrit_ten Presentations including grant proposals

0-12 - — - (0-12) How many? (Describe )
Other Uses (Describe )
e O

0-13— e 4 ____ - (0-13) .'ersons impacted
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SECTION 6: EFFECTIVENESS OF PARENT TRAINING (E)

INSTRUCTIONS :

“In this section, I will be asking you questions about the
effectiveness of the parent training(you-hauva-beea—doing,
The reason for these questions is to get some idea about
which parents benefit the most and why. The information
should be helpful in modifying parent training programs

to meet the characteristics and needs of different
parents.

*The parents who I will be asking you about should be parents
who received all or the majority of a parent training program,
either as a member of a group or on a one-to-one basis.

“I'd 1like you to select the three parents that have benefited
the most from the parent training program, and the three
parents who benefited the least from the training program.
Benefiting the most means two things: (1) you believe that
they have learned thaz parenting skills very well, and (2) they
reported that they weve using the skills with their children
and that they were vu.Zy helpful.

ngenefiting the least means two things: (1) you believe that
they did not learn the parenting skills, and (2) they reported
that the skills were not helpful.*
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SECTION 6: EFFECTIVENESS OF PARENT TRAINING (E)

E- 1__ Paronts tho Bonafited
E- 2 HOST
E- 3__ PARENTS * CHARACIERISTICS First Second Trhivd
E- 4__ ] Secx (0Oamale, l=female)
-5 1, 2
e .
E- 6__ ] 9. oo . a 5 €
E- 7 Educatiu~ (O=wup to B8th grade, lssome
- high school, 2=high school degrce,
E- 8__ i=college, 4=college degree, Smunknown) _ —_ O
E~ 9 7 8
0— Ethnic Group (1l=Black, 2aHispanic,
E-10__ 3=White, 4=Asian, S=Other, é=unknown) -
E-11__ 10 11 12
2 Religion (0=Protestant, l=Catholigc,
E-12__ -2aJewjsh, 3=0ther, 4sunknown) - —_ _—
E-13__ 4F 14 15
E-14 Government Assistance (O=ilo, l=Yes, 2«
— ) unknown} 16 17 18
E-15__ Income Level (O=low, l=middle,
E-16 2=high, 3=unknown) .
— _ . . 19 20 21
E-17__ Adjustment Level (O=normal, l=mildly
E-18 disturbed 2=very disturbed, 3=unknown)
bt h ' 22 23 24
E-19__
E-20 Reported child behavior problems
Te— (O=none, l=some, 2=many, 3=very many, —_— - R
E-21__ 4=unknown)} 25 26 27
E-22__ CHILDREN'S CHARACTERISTICS (If unknown, leave blank)
E-23
E-24__ Number of children
E-25 Number of boys .
o o A |
E-26__ Number of girls- — - -
E-27__ 34 35 6
E-28 Number af preschool .
—_ 37 38 39
E-29__ Number of elementary - — —_—
30 40 41 42
E-30_ Number of Jr/sr high school
z-31 A 43 43 35
E-32__ | MARITAL cHARACTERISTICS
E-33__
single parent (OmNo, l=Yes) . -
E-34__ 46 47 a8
E-35__ Marital conflict (O=No, l=low conflict,
E-36 2ahigh conflict, 3=single, not appli-
— ! cable, 4munknown} 49 S0 51
E-37 .
£ 38— . PROGRAM CHARACTERISTICS
E-39__ . Type of training (O=standard group, l=non-
E-40 standard group, 2=individual delivery
—_ i 3=unknown) S2 53 54
R~4l__
E-42__ ’NARRATIVE
E-43__ ! Why do you think that this person benefited so much from the
y  training?
E-44__
E-45__ ’ First parent
E-46__ |
E-4‘7— .
E-48__ ! Second parent
E-49__
E-50__ Third parent
E-51___
E-52__
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SECTION 6: EFFECTIVENESS OF PARENT TRAINING (E}

E- 1_- Parents lWho Bencfited
E- 2__ LEAST
E- 3__ PARENTS ' CHARACTERISTICS First Second Third
E- 4__ ] sex (O=male, l=female)
E-5__ __| 1 2 3
- Age .
E-6__ __J . .. X . - - -
E- 7 Education (DO=up to 8th grade, l=some
- high school, 2=high school degree,
E- 8__ 3acollege, 4=college degree, S=unknown) _
E- 9 7 8 9
- Ethnic Group (l=Black, 2=Hispanic,
5_10—- 3=White, 4=Asian, 5=0ther, 6=unknown)
E-11__ . 10 11 12
Religion (0=Protestant, l=Catholic,
E-12__ ‘2=Jewish, 3=Other, 4=unknown) —
E-13__ 13 4 15
E-14 Government Assistance (0a=No, laYes, 2=
"= unknown) : 16: 17 18
E~L5__ Income Level (O=low, l=middle, .
E-16 2=high, 3=unknown) — —_— J—
— . . 19 20 21
E-17__ Adjustment Level (O=normal, l=mildly
E-18 disturbed 2avery disturbed, 3=unknown)
— . 22 23 24
. E-19__

20 Reported child behavior problems

E-20__ (O=none, l=some, 2=many, 3=very many,
E-21__ 4=unknown) 25 26 27
E-22__ CHILDREN'S CHARACTERISTICS (If unknown, leave blank)
E-23
— Number of children
E~24__ —28 25 —30
E-25 Number of boys
- 31 32 33
E-26__ Number of girls-
E-27__ 33 35 36
E-28 Number of preschool _ - _
_ 37 38 39
E-29__ | Number of elementary —_

30 ] 40 41 42
E-30__ i  Number of Jr/Sr high school ___ - _
E-31__ | 33 Yl 45
E-32__ i MARITAL CHARACIERISTICS
E-33

3 - ! Single parent (O=No, laYes)

E-34__ i 46 ry] a8
E-35 { MHarital conflict (O=No, 1l=low conflict,
E-36 i 2ahigh conflict, 3=single, not appli-
— cable, 4=unknown) 49 ) 51
E-37
E 38—' - PROGRAM CHARACTERISTICS )
E-39__ ' Type of training (O=standard group, l=non-
£-40 standard group, 2=individual delivery
b 3=unknown} 52 53 54
2-41__
E-42__ .NARRATIVE
E-43__ . wWhy do you think that this person benefited solittle from the
i training?
E-44___
E-45___ ! First parent
E-46__ !
n“’—_ .
E-48__ | Second parent
E-49__
E-50__ . Third parent
E-51__ ;
F-52
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SECTION 7: Parents' Informational Needs (I)
INSTRUCTIONS:

“In the following section, I will be asking you about the needs for
child development information which you may have noticed in the
parents you have trained.

“Specifically I will ask you about nine areas of potential child
development information:

Physical Health and Sickness

Practical Day-To-Day Activities

General Information About Child Growth and Development
Social Relations in the Home and Community

Children with Special Physical and Emotional Problenms
Community Resources

Child Abuse and Neglect

Black Child Rearing

Mexican-American Child Rearing

o~ .~~~ o~
VOIS WNKE
o o ot s s St S P
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Physical_Health and Sickness

*Have any parents who you have trained nceded information
about their children's Physical health and sickness such
as information about how the body works, how to detect
diseases, how to deliver simple first aigqe” If yes, “How
many2*

Y¥any Few None

What have they specifically needed to know?

What kinds of pParenta have asked these questi&ns?

Social Class of Parents : Age of Children
’ [XY . )
Lower Middle/Upper Preschool Elem. Sch. Jr./sr. High

Other periinent characteristics offered by trainer

Practical. Day-To-Day Activities

*Have any Parenta who you have trained nended information

about such practical activities as toilev training, crying,
diapering, bathing, feeding, weaning or playing with children?®
If yes, “How many2®

Many Few None

What hive they specifically needed to know? 4

What kinds of pParents have asked these questions?

Social Clasg of Parents Age of Children
Lower Middle/Upper Preschool Elen. 5ch061 3:./3:. High

Other pertinent characteristics offered by trainer d
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1-3 Goneral Child Development

“liave any parents who you have trained needed information about
heredity, birthing, or children's motor, cognitive or social
abilities at different ages? If yes, "How many?"

.

Many Few None

¥What have they specifically needed to know?

Hhi: %inds of parents have asked these questions?

Social Class of Parents Age of Children
Lower Middle/Upper - Preschool Elem. Sch. Jr./Sr. High
Other pertinent characteristics offered by trainer
LXN .
I-4 Scrcial Relations in Mome and Communit .

"Have any parents who you have trained needed information about
such matters as preparing children for new siblings, explaining
or understanding death and sexual issues, or understanding and

dealing with such institutions as the school?" If yes, “"How .
many?"®
Many Few None

What have they specifically needed to Know?

What kinds of parents have asked these questions?

Social Class of Parents Age_of Children

Lowar Middle/uUpper Preschool Eiem. Sch. Jr./Sr. High

Other pe%:inent characteristics offered by trainer
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. 1-5 Children with SEgcin Problems

*Have any Parents who you have trained needed information about
children’s anxieties or fears, bedwetting, behavior problens,

or about Physically, visually or hearing handicapped children?'
If yes, "How many?”

Many Few None

What have they specifically needed to know?

.

What kinds of Parents have asked these questions?

Social Class of Parents Age of children
Lower Middle/Upper Preschool Elem. Sch. Jr./Sr. High

Other pertinent characteristics offered by trainer

1-6 Community Resources
Have any parents who you have trained needed informztion about such
community resources’as babysitting, day care, housing, enp]oyment,
health care, legal aide, or education?* 1f yes, "How many?*

Many Few None

‘What have they specifically nceded to know?

Wbat kinds of parents have asked these questions?

Social Class of Parents ° Ade of Children

Lower Middlesupper Preschool Elem. Sch. Jr./Sr. High

Other pertinent .characteristics offered by trainer

I-7 child Abuse and Neglect

Have any parents who you have trained needed in€ormation about Child
Abuse and Neglect? If yes, "How many?*

Many Few Hone

What have they specifically neaded to know?

-
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“I-10

SECTION 7:

Did you incorporate any of the ideas or materials from the Parent
Development course into your parent training classes or services
No Yes (If so, what ideas or materials?)

Parents' Informational Needs (I) cont.

On a1 to 5 scale where 5 is “Very Helpful“ and 1 is "Not Helpful
At All* how helpful was the Parent Development course in preparing

you to address parents' questions concerning:

a.
b.

Ce

de
e.

Child and Parent Development
Cultural Differences in Black
Child Rearing

Cul tural Differences in Mexican-
American Child Rearing

Child Abuse and Neglect

The Five-part Model of Parenting

5

uouun v

X ¥ & -
wWww w w
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SECTICK 8¢ TRAINERS' MARKETING NEEDS (M)

INSTRUCTIORS:

wIn the following section, I will be asking you questions about
implementing and maintaining parent training programs, From all facets
of the parent training progranm (workshop, Implementation Seminar, Fa-
rent Development course) did you receive sufficient information and/or
training: ’

1= 1 {M- 1) ©On how to give parent training presentations to your

agency staff?
No (O Yes (1}

M= 2 |{K= 2) To help approach your supervisor about starting a parent

training group?
No (0) _____ Yes (1)

M- 3 _|{H- 3) T help you negotiate with your supervisor on starting
a parent training group?
___ ¥No (0) Yes (1)

H- 4 |(M= 4) To.help obtain in-house referrals for parent tiraining?
No (0) Yes (1)

M- 5 (M- S) To help cbtain referrals for parent training from other
agencies?
No (0) Yes (1)

M- 6 (K= 6) To help you advertise, publicize and Promote your
parent training groups?
No (0) Yes (1)

M- 7 (M= 7) To help you generate interest for your parent training
groups in the lay community?
No (0) Yes (1)

M- 8 |(M= 8) To help you generate interest for your parent training
groups in the agency community (outside of your own agency)?
No (0) Yes (1)

M- 9 |(#= 9) To help you maintain attendance in a parent training
group?
No (0) Yes (1)

H=-10 (H-10} To help you extend a parent training group bevond the
- standard course? '
No (0) Yes (1)

M-11 (M~11) To help you use the information, materials and other
- resources from CICC?
. o (0) Yes (1)

M-12 (M=12) 1Is there any additional information or training on imple-

menting or maintaining parent training groups that
have needed? No (0) Yes (?, P you would
If yes, what?
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SZCTION 9: NEED FOR ADDITIONAL TRAINING (N)
INSTRUCTIONS:

*Finally, in this last aection, we will be asking you some queationa
. about your own workshop traininq.

“Now that aubatantial time haa elapsed since your training program
ended, we would like to know if the program provided you with
sufficient preparation to be an effective parent trainer, On a
1l to S5 acale, please indicate how aufficient your preparation waa,
with *1" indicating Insufficient and "S5* indicating Sufficient.

[ (E1) 1 2 3 4 S5 (circle one)

*"If more training were available to you, would you be interested
ins

N2 (N2) A repeat of the workahop in your particular approach
- No(0) Yes(l) If yes, comment

<.

N3__ (N3) More detailed examination of the workshop material (history,
theory) ?
No{(0) Yes(1l) If yea, comment

N4__ (N4) An advanced workshop in the same approach?
NRo(0) Yea(l) If yea, comment

NS__ (NS) A workshop in a different patent training approach?
No(0) ____ Yes(l) 1If yea, comment

H6__ (R6) More information or education in child development for
parent trainers?
No(0) Yea(l) 1If yea, comment

N7__ (¥7) More information or education on marketing and implementing
parent txlinin?
No(0) Yes{l) If yes, comment

N8 (N8) More information-or education on cultural differencea in
child rearing?
No(0) Yes{l) 1f yes, comment
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Confident Parenting Instructor Workshop

Concept and Procedure Mastery Examination

Name Date

The purpose of this exam is to evaluate your understanding
of the workshop materials and procedures. If a disparity is
evident between your personal opinion or preference and the
answer that is correct according to the Workshop Leader's
Manual, please answer in favor of the information in the Leader's
Manual.

1. Which of the following clients would be appropriate
referrals for group parent training?

a.) Mr. and Mrs. Tom Mix, whose child, Marty, has been
in trouble at school for beating up other kids:’

b.) Mr. and Mrs. Charles Chaplin whose son, seems
destined to fail at every task he undertakes; no
gsocial skills, 'failing in school, etc. He causes
no grief to Mr. and Mrs. Chaplin, but they would
like .to help him succeed.

c.) Mr. Gene Autrey, his only son, Pat, seems quite
"spacy" since his parents divorce. He exhibits
multiple problems and he doesn't appear to be "in
contact with the real world".

d.) Doris Day wants help for her retarded daughter,
although her husband Rock refuses to have anything
to do with psychologists, etc.

2. According to the Leader's Guide, the goal of the work-
shop is:

a.) For parents to be able to dominate their children's
lives.

b.) To develop effective child management skills in
parents.

c.) To relieve the therapist from dealing with trivial
cases on a one-to-one basis.
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Which of the following fulfill the Leader's Guide defini-
tion for a "target behavior*®?

a.) Number of times Mary takes responsibility.
b.) Number of times Bob wets his bed.

c.) Number of minutes of cooperative play (sharing)
between Larry and significant others.

d.) Number of times Debbie doesn't do her homework.
e.) Amount of affection shown by Tim during each day.
Which of the following is not true?

a.) Most behavior is learned.

b.) Mcst parents can specify a wide variety of inappro-
priate behavior their children engage in.

c.) Reinforcement comes after a behavior.
d.) Punishment comes after a behavior.
e.) Reinforcement sometimes can come before a behavior.

Which of the following would unequivocally be a positive
behavior consequence for a particular child?

a.) Praise from her parent.

b.) A "special treat" like candy or ice cream.
c.) Talking with friends.

d.) None of these.

The best way to teach a parent how to use praise and
attention is?

a.) Just remind them to do it - they already know how.

b.) Give a brief lecture covering the most important
behavior components-and illustrate with many examples.

c.) Use lecture, role-playing, and feedback.

d., Use role-playing alone - feedback may embarrass
the parents, .
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7. List the 7 most important components of parental praise.
1.)
2.)

7.)

8. Which of the following procedures-is used most often
in the family intervention which parents learn in the
parent workshop?

a.) Time-out

b.) Mild social punishment
c.) Praise

d.) Special incentive systems
e.) TITgnoring

f.) Over-correction

9. Which of the following are the three most common problems
parents bring to the parent workshop?

a.) Shyness

b.) Fighting

c.) Temper tantrums

d;) Nail biting and bed-wetting

e.) Disobedience; non-compliance
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10. According to Leader's Guide, it is important to have
parents start their intervention by using positive
reinforcement because?

a.) It is easier to practice than other techniques.

b.) It produces a general improvement in the emotional
climate at home; parents feel good using it.

c.) It works faster than other techniques.

d.) It forces parents to see the good behaviors their
children have.

. 11l. Which of these are not components of ignoring?
a.) Look away.
b.) Negative facial expression.
c.) Igrnore verbalization.
d.) Ignore immediately.

12. In using special incentive systems, it is important
that leaders train parents in both:

a.) How to choose rewards without having to ask the
child.

b.) How to fade out special rewards.
c.) How to include fines in the system.
d.) How to reach most behavior problems at once.

13. The first step in assisting a parent to change a child's
behavior is to:

a.) Teach the parent a new behavior.
b.) Help him/her identify which behaviors he/she
wishes to eliminate and which behaviors he/she

wishes to strengthen in the child.

c.) Discuss at length the problems the child's
behavior is causing him/her.

d.) Extinguish or suppress undesirable behavior.
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14. When a parent occasionally disrupts a group therapy
session by making wisecracks which alternative is the
best to handle him/her?

a.) Point out his/her weakness to the group.
b.) Ask him/her to leave the group.

c.) Ignore his/her behavior.

d.) Tell him/her to keep quite.

15. Which is the most effective method for a parent to use
to eliminate a new, inappropriate behavior on the part
of his/her child?

a.) Extinguish other responses.

b.) Have parents ignore his/her undesirable behavior.

c.) Punish him/her each time he/she responds
incorrectly.

d.) Reinforce similar responses.

16. A continuous reinforcement schedule would be used in
the behavior change process when:

a.) A new behavior is being shaped.

'b.) A new behavior is being maintained.

c.) Undesirable behavior is being extinguished.
d.) Behaviof is being suppressed.

17. When a child is learning a new desirable behavior,
he/she will learn it most quickly if he/she is
reinforced:

a.) Occasionally (randomly).
b.) Frequently.

c.) At regular intervals.

d.) Each time he/she emits the desirable response.
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18. After a child has learned a desirable behavior, he
should be reinforced:

a.) Occasionally
b.) Once out of every two times the behavior occurs.
c.) Whenever the behavior occurs.

d.) Not at all.

19. Asking a parent to practice new skills or appropriate
behavior under the therapists supervision is:

a.) Too directive and should be avoided.
b.) A good method for increasing the likelihood that
the parent will carry out the behavior outside the

treatment setting.

c.) A technique to be avoided because it could easily
embarrass the parent.

d.) A technique which should generally be restricted
for use with children and the retarded.

20. Giving parents specific tasks to carry out between
therapy sessions is:

a.) A poor therapy strategy because it may interfere
with gains made during sessions,

b.) A good way to promote generalization of gains made
during therapy sessions to the outside world.

c.) Too directive and should be avoided.

d.) Likely to cause the parent to become dependent
upon the therapist for direction and reward.

2l. When collecting background information regarding a
client's problems and concerns, which of the following
ques tions ig'usually the least pertinent?

a.) Why?
b.) When?

c.) Where?

d.) How?
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22.

23.

24.

John, a child who spends most of his time in front-of
the telev151on is -always very poorly groomed. Which
of the follOW1ng approaches is likely to be the most
effective in assisting John with the improvement of his
gooming?

a.) Give John plenty of care and concern. Encourage
him by telling him that he is an involved member
of the family.

b.) Assign a sibling to remind John to wash his hands
and face, comb his hair, etc.

c.) To forbid John any opportunity to watch television.

d.) To make access to the television room contingent
upon John's washing his hands and face the first
week and then gradually adding other improvements
as conditions for watching television.

After desirable behavior has been learned, the undesirable
behavior may occasionally reoccur. By not calling atten-
tion to the undesirable behavior, what method of controll-
ing behavior is being used?

a.) No behavior is being controlled at all.

b.) Punishment.

c.) Reinforcement of undesirable behavior.

d.) Extinction.

For reinforcement to be most effective in the behavior
change process, reinforcing experiences should occur

for a child:

a.) After the lapse of a few days in order to permit
the learned behavior to become established.

b.) Immediately sfter the desired response is emitted.
c.) Immediately before the response is emitted.

d.) Well in advance of the response so it can act as
an incentive.
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25.

26.

27,

28.

Parents frequently must make a change before we
can expect a change in their

a.) Behavior, emotions.
b.) Emotions, behavior.
c.) Attitude, emotions.
d.) Attitude, behavior.

The most important type of feedback a therapist can
give a parent during treatment is in terms of:

a.) The therapist's genuine feeling about the progress
the parent is making.

b.) Observable changes in the parents$' behavior.
c.) The reasons behind the parents' problems.

d.) Comments the therapist has heard other people make
about the parent. ‘

One important reason for asking a parent to role-play
him/her-self in a scene staged to represent a real-
life situation with their child is to:

a.) Allow the parent to demonstrate the feelings
he/she experienced in that situation.

b.) Provide an opportunity for catharsis.

c.) Determine his/her strengths and weaknesses in
interacting with the child.

‘d.) Give him/her a way to feel more involved in

therapy.

In a group therapy session, the therapist asks a
parent to role-play a situat.on. The parent refuses
saying that she would be too embarrassed. The
therapist feels that role-playing in this instance
would be beneficial to the parent. The therapist
should:

a.) Tell the parent that she will have to becomé
more personally involved if she wishes to
continue in the group.
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b.) Point out that the parent is merely experiencing
resistance and that she should try to overcome it.

c.) Ask another member of the group to model the"
desired behavior for the parent and then ask the
client to give it a try.

d.) Consider referring the parent to another group
because there may be a personality clash between
the therapist and the client.

29. Briefly describe one case for which you have used the
techniques taught in the workshop. Be sure to list
target behaviors, specific interventions taught to
parents for each target behavior, a graph of data
collected on one-of the target behaviors, and outcome.
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STEP-Adlerian Instructor Training Workshop

Course Content Examination

Name Date

1. wWhy do children misbehave?
2. What are the four goals of misbehavior?

3. What two techniques can you use to discover the goal of a
child's misbehavior?

4. What are the indications that a child is seeking one of the
goals of misbehavior? (List the indicators for each goal.)

5. How do children use emoticns in negative ways?

6. What is meant by life style?

7. Why are our beliefs about ourselves and others often faulty?
8. What tend to be the characte;istics of the first child?

9. What tend to be the characteristics of the second child?

10.  What tend to be the characteristics of the middle child?

11. wWhat tend tc be the characteristics of the youngest child?




12.

13.

14.

15.

" 16.

17.

18.

19.

20.

21.

22.

23.

24.

What tend to be the characteristics of an only child?
What are the characteristics of a "Responsible" parent?
What are the characteristics of a "Good" parent?

How can negative expectations lead to poor performance?

What effects can the imposition of unreasonably high
standards have on children?

How does promoting competition between brothers and sisters
usually affect them? '

What is the difference between praise and encouragement?
Why is praise often inappropriate and ineffective?
What is reflective listening?

In what sort of situations is reflective listening helpful
with children?

What is the difference between a "closed" response and an
"open" response?

How does exploring alternatives differ from giving advice?

Why is giving advice often ineffective?
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25.

26 .

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

What are the steps in exploring alternatives?

When should a parent enter into exploring alternatives with
a child?

How is an "I-messadge" different from a "You-message"?

How do beliefs about a child affect a parent's communication
with the child? '

What is the difference between natural and logical
consequences?

What are some disadvantages to using reward and punishment
with children? :

When should logical consequences be used instead of natural
consequences?

How do logical consequences differ from punishment?
What is meant by being both firm and kind?
What is meant by "separating the deed from the doer"?

Why is the principle, "talk less, act more" important to
remember?

What is meant by refusing either to fight or to give in?




37.

38.

39.

'40.

41.

42.

43.

44.

45.

46.

47,

48.

Why is it important to let all children involved in the
problem share the responsibility?

Why are family meetings important?

Whatbare sonmne ghidelines for holding family meetings?

How frequently should.family meetings be held?

What are somé guide%ings fo; §ingle-parent family meetings?
How can family meetings be established with young children?
What are some common mistakes made in family meetings?

What is meant by the notion that both parents and children
have rights? ’

What are the benefits of giving up parental power?

How can parents avoid becoming discouraged in their

- relationships with their children?

What happens when parents feel guilty?

Name at least two faulty assumptions which interfere with
our personal growth?
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49. How can parents begin to change their faulty beliefs?

50. Why is it difficult for parents to give up their position
of power in the family? '
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Parent Effectiveness Instructor Training

Course Content Examination

NAME DATE
True or False: (one point each)
1. The relationship between parent and child is the Primary
concern in Parent Effectiveness.
2. Parent Effectiveness is based on the concept that punishment
is necessary for a healthy child.
3. You can active-listen non-verbal behavior.
4. "I hear you saying..." is the best way to begin a feedback
(active-listening) statement.
5. "I-messages" should not be sent when the parent is angry.
6. Two-part "I-messages" are values, and should not be sent.
7. "You-message" refers to active-listening statements.
8. The twelve "roadblocks to communication" are nearly always
dangerous.
9. Parent Effectiveness teaches that parents should not try to
influence their children's values.
10. Method III will not work with pre-verbal children.
* * * * *
Please answer 10 of the following: (8 points each)

1. Define "behavior" as used in F.E. course:

2. "Child Owns Problem” means:




3. Define the primary goal of Parent Effectiveness:

4. Acceptance or non-acceptance is affected by what three factors:

5. The six steps of Method III are:

6. The three parts of the I-message are:

7. Name three instances when active-listening would be inappropriate:

8. Define Method I, Method II, Method III:

9. Name three basic "rules" for further facilitating the Method III
problem~-solving process:




10. Draw and label the behavior rectangle:

11. Define "conflict of needs':

12. In "conflicts of values," I might influence change by: (name fou:

13. Draw and label the emotional temperature/shifting gears chart:

(5 points each)

1. Briefly define "Parent Effectiveness": (the course)

2. Briefly paraphrase the "Credo" of the P.E. course:
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TRAINER EVALUATION OF WORKSHOP PARTICIPANTS

Name of Participant: IDit:

Program/Workshop: Trainer:

Date of Evaluation:

This evaluation has two parts. Part A is a General .Assessment of
the workshop participant. Part B is a more specific assessment
of the skills learned by the workshop participant. Part B comes
in three versions: Part B-PET assesses PET skills, Part B-Adler
assesses Adlerian skills, and Part B-CP assesses Confident
Parenting skills. Each person is rated only on the versions of
his/her workshop.

PART A: GENERAL ASSESSMENT
Rate each guestion on the following : cale:
Excellent (5) Very Good (4) Good (3) *air (2) Poor (1) No
Basis for Rating (0)
l. Enthusiasm of Participant (circle ¢ Ve
5 4 3 2 : 0
2. Commitment to Principles and Approach (circle one):
5 4 3 2 1 0
3. Commitment to Conducting Parent Training Classes (circle one):
5 4 3 2 1 0
4. Leadership Skills: Confidence and Poise (circle one):
5 4 3 2 1 0
5. Leadership Skills: Communicates Concepts (circle one):

5 4 3 2 1 0

6. Leadership Skills: Promotes and Facilitates Discussion
(circle one):

5 4 3 2 1 0

7. Leadership Skills: Uses Printed Materials Appropriately
(circle one):
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PART B - CP: SPECIFIC SKILLS ASSESSMENT FOR CONFIDENT PARENTING

Rate each skill for both comprehension (how well the
workshop participant understood the skill)
and
implementation (how well the participant will be able to teach
the skill to parents) on the following five-point scale:

Excellent (5) Very Good (4) Good (3) Fair (2) Poor (1)
or No Basis for Rating (0)

For each skill, check (V) one box for Comprehension and one box
for Implementation:

Comprehension Implementation

CP SKILLS 514 (13| 2)1] 0 5| 413] 2|11]0

1. Behavioral Analysis
of Problems

2. Praise

3. Mild Social
Puni.shment

4. Ignoring

5. Time-Out

6. Special Incentive
Systems

7. Contracting

8. Devising Behaviorial
Programs
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PART B - PET: SPECIFIC SKILLS ASSESSMENT FOR PET

Rate each skill for both comprehension (how well the
workshop participant understood the skill)
and
implementation (how well the participant will be able to teach
the skill to parents) on the following five-point scale:

Excellent (5) Very Good (4) Good (3) Fair (2) Poor (1)
or No Basis for Rating (0)

For each skill, check (v') one box for Comprehension and one box
for Implementation:

Comprehension Implementation

PET SKILLS 514 (3}12{1}]0 514 (3121

1. The Rectangle

2. Problem Ownership
3. Active Listening

4. I-Messages

5. Positive I-Messages

6. Modifying the
Environment

7. Distinguishing
Methods I and II

8. Method III

9. Becoming a Better
Model

10. Becoming a
Consultant

11. Modifying Self

12. Parent Effective-
ness Objectives

13. Parent Effective-—
ness Philosophy
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PART B -~ ADLER: SFECIFIC SKILLS ASSESSMENT FOR ADLERIAN PARENT
TRAINING

Rate each skill for both comprehension (how well the
workshop participant understood the skill)
and
implementation (how well the participant will be able to teach the
the skill to parents) on the following five-point scale:

Excellent (5) Very Good (4) Good (3) Fair (2) Poor (1)

or No Basis for Rating (0)

For each skill, check (V) one box for Comprehension and one box
for Implementation:

comprehension Implementation

ADLERIAN SKILLS 514 3|2 1] O 5|4 3] 21 1|0

1. The Goals of
Misbehavior

2. The Goals of
Positive Behavior

3. Encouragement

4. Reflective Listening

5. Probliem Ownership

6. Exploring
Alternatives

7. I-Messages

8. Natural and Logical
Consequences

9. Family Meeting
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SEMINAR IN

IMPLEMENTING AND MAINTAINING PARENT TRAINING CLASSES IN AGENCIES

I.

II.

ITT.

Iv.

VI.

VII.

Clarification of Agreement between CICC and Agencies, and

Agency and Participant Responsibilities

A.

B.
C.

Incorporating parent training classes into on-going services
of agency.

Training 30 parents within six month period.

Other participant uses of training within the agency and in
other community and private settings.

Parent Training Classes in Agencies

A.
B.

Definition of terms.
Objectives of classes.

Gaining Agency Support for Parent Training Classes

A.
B.

Basic principles.
Issues, concerns, objections and resistances of agercies.

Generating Classes

A.
B.
C.

General ‘ideas.

Client dService classes.
Community service classes.
Co-Sponsored classes.
Newspapers.

Television and radio.
Community group speeches.
Utilizing current participants.
CICC referrals.

Issues in Conducting Classes

A.

B.
C.
D.
E.
F.
G.

Taking care of basics beforehand (space, materials, child care,
transportation, contact persons, policy on guests, etc.).
Group issues: Size, Composition.

Orientation meetings.

Maintaining participation and attendance.

Referring parents/children to other services.

Graduation and certificates.

Follow-up, advanced and continuing classes.

Funding of Parent Training Classes

A.
B.
C.
D.

Client service classes and parent fees.
Community service classes and parent fees.
Single class funding. :

Grant funding.

Evaluation of Seminar
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II. PARENT TRAINING CLASSES IN AGENCIES:

DEFINITION OF TERMS AND OBJECTIVES OF CLASSES

A. Definition of Terms

Parent Training Classes (i.e., PET, STEP, Confident Parenting) -
Time—limited parent dgroups which are led by qualified instructors
who (a) create a supportive group environment for sharing child
rearing problems, and who (b) teach a specific set of child rearing
skills and ideas.

Agency Sponsored Classes - those conducted under the auspicies of
one agency or sub@ivision of an agency.

Co-Sponsored Classes - those conducted under the auspicies of two or
more agencies or organizations.

Client Service Classes - those for only official clients of an agency
and/or the relatives of official clients.

Community Service Classes - those for persons who are not official
agency clients.

Combined Classes - those for both official agency clients and/or
their relatives and other people.

B. Obijectives of Parent Training Classes in Agencies

Basic Objectives

1. To improve parent-child relationships and family functioning.

. To increase parental and child self-esteem.

. To increase positive parent-child comnunication and interation.
. To decrease abusive child rearing methods.

. To decrease isolation in child rearing.

Ud W

Other Objectives

1. To identify parents and children who are in need of additional

services.
2. To serve as an adjunctive servi:ce to other services that are

being provided for the parents and children.

oo
(%)
oo
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A.

III. GAINING AGENCY SUPPORT

The Basic Principles

1.
2'

The

Maintain positive.relations with agency staff and administrators.

Be knowledgeable about the issues, concerns, objections and
resistances which are likely to be encountered in gaining
agency support.

Use the human relationship principles and skills which you
learned in your workshop trainings to deal with agency issues,
concerns, etc.

Issues, Concerns, Objections and Resistances

1.

Research support for parent training. (Is there any research

to show that parent training works? How do you know these programs
are effective? Etc.)

Image problems of parent training programs. (Aren't these pro-

grams just for middle class parents? These programs are fine for
whites but not minority folks. Behavior mod is for rats not
people. Etc.)

Covert threat to staff. (Professional threats: If parent
training works, we won't have any more patients. If parent
training works, therapv won't be needed. If parent training
works, I won't be needed. Personal threats: I hit my kids and
I'm not an abuser. Giving rights to children is the first step
to anarchy. Etc.)

Infringement upon family privacy and parental rights. (Don't
these programs invade the privacy of the family? Don't they

take away parental rights? Aren't they just another example of
government infringement?)

Discomfort with the term "training." (Animals are trained,
humans are not. Etc.)

Appropriateness of the agency for sponsoring parent training -
programs. (Is it appropriate for a treatment or social service

agency to offer parent training?)

Costs and benefits to agency for running parent training
programs. (How much staff time will ke involved? How much will
the materials cost? What will the agency get? Etc.)
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IV. CENERATING CLASSES

A. General Ideas

. 1l. Decide on type of zlass to offer. Make a decision whether you
will conduct Client Service, Community Service or Combined classes,
and whether you will do this on an agency sponsored or co-sponsored
basis.

2. Set the dates, times and location for the first class. 1.
this at least six weeks before the starting date, and make sure that
the space (room, auditorium, house, etc.) is available for all class
sessions.

. 3. Start talking to anyone and everyone. Tell colleagues, asso-
ciates, friends about the training that you have just completed. Let
them know how the experience affected you as a Person. Share your
enthusiasm. Ask them to help build your classes by referring parents,
distributing flyers, etc.

B. Client Service Classes

1. Create or utilize flyers or brochures about your class. Having
these available will give you something to distribute as you deliver
presentations and hold informal meetings. They should include a '
description of the course, your credentials (including where you received
training to conduct the course), the times, dates, location and fees
(if any) of the course. Be sure to include a contact person and phone
number! Obtain administrative approval to display these flyers on
agency bulletin boards, and to leave some in reception areas.

2. Deliver preseni:ation at staff meeting. Share information and
enthusiasm, and be prepared to answer questions like those raised in

the Gaining Agency Support section. Have flyers or brochures available
for distribution. Explain how the staff can refer client$ and/or client

relatives to vour upcoming class(es).

. 3. Hold individual meetings with key agericy personnel. This
includes clerical staff and intake workers as well as clinical staff
and administrators. Share enthusiasm and let them know how their
support can help make your classes a success.

4. Place story in agency newsletter. Tell good things about the
training you have received and share enthusiasm about bringing the
class to your agency. (See attached example).

C. Community Service Classes

Many of the procedures and processes for Client Service Classes also
apply here. The major difference is that you are drawing participants
from the general community and not from the client caseload of the
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agency. The sections below on Community Group Speeches, Newspapers,
Television and Radio .contain additional information on how to attract
the general community. Distribute the class flyers to agency per-
sonnel and ask them if they will give them to people who they know.

Also distribute flyers at churches, nursery schools, day care centers,
public schools, private schools, shopping centers, doctors offices, etc.
Obtain approval to have the flyer or brochure dispiayed on a bulletin
board at these parent gathering spots. If you have a poster, see if
they will display it for you.

D. Co-Sponsored Classes

The above procedures and processes apply here also. The difference
is that you are working with another group or organization to make
your classes a success.

1. Be very specific about what is expected from the co-sponsor.
The attached CICC-Head Start Agency Agreement and packet gives you some
ideas for arriving at an agreement and for a distribution of respon-
sibilities.

2. Have co-sponsor promote class. The co-sponsor will have access
and relationships to prospective participants that should be utilized
to generate the classes. Have the head of the co-sponsoring group
send personal letters to the constituents to promote participation:
the class flyer should be included in this letter or the letter
should include the information from the flyer. Have the co-sponsor
include a story on the class in their newsletter, and have them place
flyers in convenient places around their organization.

3. Arrange to give a speech to co-sponsor's staff and/or con-
stituency. Ideas for community speeches are indicated below and
agency presentations or speeches have been discussed above.

E. Newspapers

Local or community newspapers are most likely to run a story on
an activity that is happening in their area, and large papers like the
L.A. Times have weekly supplements for specific areas (San Gabriel
Valley, San Fernando Valley, etc.).

Look for an angle or a unique aspect to your parenting class that
makes it newsworthy or of special human interest. It could be the
first time your agency has offered this serwvice, or the first time this
class has been offered in your area, or a unique meeting of local or
multi-cultural families, etc.

1. Spend a little time researching to get the name of the feature
or city editor (the contact person). Knowing the name personalizes
the contact. Make a phone call to that person and share as much of
your story as the person seems interested in, and offer to send some
material.



2. Prepare a news release which should be double spaced and prefer-
ably limited to one page. Write “Press Information - For Immediate
Release" at the top of the page along with your name and phone number.

(a) Begin the release with "Who, What, When, Where" followed
by llwkly R [L]

(b) Include the outstanding points about your class, something
about yourself and your agency, and possibly some background on the
origin of the parent training class or how you became an instructor.
Make it sound exciting, which it is!

(c) Attach a personalized note to the Press release as a
follow-up to your initial phone contact.

3. Be sure to call back after the Press release has been received
and try to get confirmation of the story. The person may need to
hear more from you or may want to meet with you or may simply need to
be reminded of the story. Remember, enthusiasm is contagious, even
with veteran newspeople! (See attached examples).

4. If you are successful with a media person, be sure to go
back to that same person the next time you want coverage, or invite
that person to your next class.

5. Also, check to see if the paper(s) of your choice have a
section announcing local events. This is another way to get free
publicity.

F. Television and Radio

Two possibilities for television publicity are (a) to get yourself
booked as a guest on a public affairs program, and (b) to have
your agency run public service announcements (PsA's) about the parent-
ing ¢lass.

1. Contact the Southern California Broadcasters Association (scBa)
at 1800 North Highland Avenue, Hollywood, California 90028, phone (213)
466-4481 to obtain a list of local public affairs talk shows and a

Public Service List.

2. To get on a public affairs show, call the producers of the
shows of your choice from the SCBA list. Let them know why you would
be an interesting guest. They will usually ask for some written
materials and you can send your news release along with a personalized
letter or note. Don‘*t forget a follow-up call to the producers if
you haven't heard from them within a week or so. Also, the show might
be interested in filming one of your cla:sses.

3. Instructions for creating and sending public service announce-
ments are spelled out in the Public Service List. There you will find
a listing of every radio and television station in Southern California
along with detailed instructions as to the PSA requirements of each.
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The same possibilities that exist with television also exist with
radio. Follow the above suggestions for television, i.e. contacting
the producers of radio public affairs shows and sendlng out public
service announcements. Give special attention to those stations that
have the greatest audience in your area.

G. Community Group Speeches

There are many community groups that are composed of parents who could
benefit from your class. The best examples are PTAs, Parent Advisory
Councils, Child Care and Day Care Centers, Churches, Temples, and
Service Clubs (Rotary, Kiwanis, Lions, etc ). Arrange to deliver
a speech before one of their meetings.

1. The dates and times of your class should be set before you
make your speech so that you can take advantage of the interest you
generate by involving them immediately.

2. Keep the speech short!

3. Don't introduce all of the skills and ideas that are taught
in the class. Why take the class?

4. Avoid the “scare approach" which emphasizes such things as
statistics on child abuse, increases in drug abuse, delinquency,
dropouts etc. Many parents can't believe such extreme things will
happen in their family. However, if you are talking to a group where
these thlngs have already happened focus on learning skills that will
help change things in the future. 1It's never toolate to improve a
relationship!

5. Do talk about the mundane everyday problems that parents can
identify w with, followed by examples of your program's approach to such
problems.

6. Do provide a way for parents to sign up for the class. Regis-
tration cards may be placed on the seats. At the end of the speech,
announce the date of the next scheduled class. If there is a fee for
the class, offer that the fee will be returned after the second class
meeting 1f parents aren't satisfied.

7. If you do not enroll parents in a class after your speech, it
is likely that they won't ever sign up. Try to obtain a commitment
from parents when their interest is greatest.

H. Utilizing Current Participants

Toward the end of the class, when the parents have learned some
of the skills and are experiencing the value of the class mention:

"Because of the high cost of advertising, most parenting classes
are formed through word of mouth from enthusiastic graduates of the
course. If the skills and ideas you've learned seem valuable to you,
I'd like your help in recruiting parents for our next class."
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1. Give each volunteer a flyer or announcenent for your next class. P

2. Suggest they give these to their friends after they have told
them about their experience of the course.

3. Suggest they call their friends several days later to follow-up
and give them an opportunity to enroll or to obtain their willingness
to have you or your agency call them. Get names and phone numbers. e

Another alternative is to get your participants to invite one or
more parents or couples to one of the remaining sessions free of charge. .
Get the phone numbers of these guests and ask their permission for you
or your agency to phone them. When these parents are phoned, be honest
about why you are calling and see if you can obtain a commitment from @

them to attend the course.

Some participants might be willing to organize a coffee~get-together
or a dessert party for their friends to let them know about the class.

Another alternative is to choose one or more of the participants @
who seemed to get the most out of the class to join you as an informal
co-leader in your next class. The Person would get to refine their
skills, share their experiences, and help other parents. The person would
be responsible for helping you generate your next class.

Another idea is to simply ask your present clae" what ideas they P
have about generating your next class. Use your -... tivity.

I. cIcC Referrals

CcIcCc frequently receives calls about parenting classes. We will
refer parents to your classes if you inform us in advance when and
where you will be conducting a class and how we should have people get o
in contact with the class. Let us know about six weeks before the
class is scheduled.




STORY IN AGENCY NEWSLETTER

The Je/frey g;unJah'on

FALL NEWS 1980

Jeffrey to become center for parent training

Jeffrey Foundation is one .f a select group of agencies to partici:
pate in a nationally recognized Parent Training series conducted by
the Center for Improvement « .f Child Caring.

Jeffrey’s Director of Social Work, Judith M. Harris, a licensed
clinical social worker, will participate in a CICC education program -
to learn how to conduct the Parent Training workshops. Upon com-
pletion of this series, Jeffrey Foundation will be certified to provide
Parent Training workshops to the community. The goal is to help
parents of developmentally and physically disabled children gain
more effective parenting skills. !

Plans call for the first series of Parent Training workshops at |
Jeffrey Foundation to begin after January 1, 1981, l

NEWSPAPER ANNOUNCEMENTS/ADS

s Angeles, CA
‘(fo, m?gelos co)
Los Angeles Times
(Cir. D. 1,013,569
(Clr. Sat. 940._?33)36)
(Cir. Sun. 1.273, Parent Education and Parent Training

mo Having difflcuity with your kids?
ooy 24 Know parents who need help with thelr kids?
Do you wish to further develop your parenting skilis?

pacific Psychological Services Center Inc.

/
1 i, 1888
o Allen's ».c.8 e is pttening a series of courses to parents of pre-schoolers, elementary,

i e e e and secondary school children on chiid development, parent educa-
Counseling Center Will Offer -

tlon, and parent tralning. Specific emphasis on understanding your
3 3 : . techniques. Courses wiil be limited to ten parerits and are taught by
Coumm ‘Co'—lﬁdm't Pamun; } experienced professlonals.

child's behavior/mishehavior, communicatior: skills, and discipiine
 The smnmc-mmcwéc;ﬂ offer
’ . : T For Information regarding courses,
a 10-week course in “Confident Pagenting” to begin at 8 ‘ ‘ fees and schedules,
p.m. on Nov. 8 dt the center, 5615 W. Pico Biv\ contact Marilyn Miller, MA.

K o

The class is designed to teach parenting skiils ¢ the Parent Education Coordinator,

parents of 2 to 11-year-olds. parents Pacific Psychological Services Center,
alao have individual mmm‘h & mp&'& 8380 Melrose Ave, Sulte 207,
unable topey may attend. .. SRR

- : : A

* : : —— e ——
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L.A. california 90069,
213) 653-2173.




MORE NEWSPAPER ANNQUNCEMENTS

Axusa, CA

(Los Angeles Co.}
Azusa Herald
(Clr. W. 9,506)

APR 241330

Allen's ©.c.8 Es. 1888

-earn To Be A Better Parent

"by improving their rela. NI
tionships with - their :

A dg:‘:ﬂ ‘course  familles can solve. mutual,
signed for parentswillbe . problems in a no-lose

ered to all San Gab¥iel-
Dey iresidents by the.
ndota YWCA, 131 East .
othil] Blvd., Glendora,
finning Tuesday, May 6.~  assignmen

: ) B i
xeﬂw - tw?g book is- supplied. to: each
eloped by Dr. Thomass. ' -easollee; -as well as ‘a.
donin 1962, It is design< - SPeclally - designed
b0, CTuP with:. prarents. offered skills: -
ble, alternate methods - .. are offe :
‘ommunication for pro- t0Useasa vehicle toimple- |

- s of - Iment those values, which~
o Sduates of . - are appropriste- and com-

ve . Jortablefor their individual |
Is not only improve -0 : -
aningful communica: g taniily m'rralntmlngi:!

Eﬂ&uhips'but also have. . Wdue In that it offers no .
anced relationships . Sclutions (goli.chndren of |
h spouse, neighbors, - &bt years of age must go |
orkers and their own 0 bed at 7.p.m.) but does ;

A concrete, usable |

enbs. ~+ . communication skills !
he skills taught include ~ which can be used to : -
ctive- listening, asser- . facilitate. problem solving ‘

' (non-blameful). con- in interpersonal relation- -
tatlon, and problem - - ships. In addition; mny -
ving skills so that ' PE.T. graduates feel that :

. .BEST COPY AVA!LABLE

children and important :

 others, their own self
.-:iteexpﬁasgreatly improv-

Tultion covers the cost of

.. Dr.. Gordon’s .book,
- “P.E.T.”, the “P.E.T.
* . workbook’’

- class
materials, 24 hours of class

‘time, and certificate upon -

completion of the course.
class will meet on

and all adults who work
with youth.

The course will be taught

"by Kim Holland, an

authorized independent in-
sructor for Parent Eifec
tiveness Training. For -
more information, call

_ Mrs. Holland at 963-8257 or

the Glendora YWCA .at’
D13, T /
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Pomona, CA
(Los Angales Co.)
Progress Builetin
(Cir. D, 40,265)
(Cir. S. 41,005)

MAY 6 1380

e ———

Jllen’l P.C.8

tise, 1888

ting course offered

A P week boutse on parenting will begin Wednesday
night at the Chino Youth Services office.

The weekly courses will
$10.

igned . alon,
The course, design iz Is offered to parents

Training for, Effective

be held at 7 p.m. The cost i3’

the lines of Systematic-

ag%n fug,
who seek some guidance on how to lead their children to-

ward more productive lives.

i rob- 4
Topics will include child abuse, drug and alcohol p
lemg?battered spouses, loneliness, single parenthoad, vo-

cational and educational opportunities,
medical and neurological problems.

Wrightwood, CA
(San Bernardino Co.)

nutrition and

Wrightwood Mountaineer

(Cir. W. 2,700)

AFR 30 1980

-—

Nllen’s p.c.8  Er. 1388

i<

One of Oth ‘most
difficult’ jobs that an
adult may have to face is
parenthood, but at the
‘same time it can also be
one of the most reward-
ing experiences.

To help parents keep
pace with the rapidly
changing demands of
rearing children in to-
day’s society, the Victor
Valley Counseling Ser-
vices is offering classes
in Systematic Training

for Effective Parenting.

(STEP). .

STEP helps parents
recognize and accept the
rewarding challenge of
creating an effective
parent-child relationship
that can grow into an
atmosphere, of love,
understanding, cooper-
ation and mutual res-
pect.-A format of weekly
lessons, discussions and

‘wlmeninticin /Be @ better parent
- open:to all fathers and
. mothers, single parents

practice of newly learned @
skills in communitation
and problem solving will
be followed over a
eight-week period.

* The classes will begin
the first Wednesday in
May, May 7, and wil@
continue throughout
May and June, from 10
a.m. to noon at the
Wrightwood Methodist
Church, 1545 Barbara
St. There will be a $5
charge for the workbook‘
and a fee of $10 to $15
for the classes. Full or
partial scholarships will
be provided by the
Medical Offices of
Wrightwood. Child care Q
will also be provided.

For additional infor-
mation on the classes,.
scholarships, and for
registration, please call
Josie Moorhead at 249-
3028. )
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V. ISSUES IN CONDUCTING CLASSES

Taking care of basics beforehand

1. Secure space for class

2. Obtain parents materials and training materials
3. Secure child care or develop Plan

4. Secure transportation or develop plan

5. Designate and educate contact Person(s)

6. Determine policy on guests

Group Issues

l. Determine best size for group
2. Determine group cgmposition (type of parent, etc.)

Orientation Meetings

l. Establish agenda
2. Hand out class schedule

Methods for Maintaining Participation and Attendance

1. Stress that regular attendance increases benefits
2. Make each session a social event
3. Provide incentives for attendance
a. Refundable attendance fee
b. Toys or clothing for children
c. Kitchenware, food
d. Tickets to amusement parks, etc.
e. Babysitting coupons
f. Certificates of completion
4. Telephone and mail reminders

Referring Parents and Children

Graduation and Certificates

Follow-Up, Advanced and Continuing Classes

l. Follow-Up classes - to help with implementation of basic
skills and ideas

2. Child Development Sessions - to convey new information
about developmental ‘processes and stages

3. S8kill Usage with Others - to learn to use class skills and
ideas with spouses, relatives, employers, etc.

4. Sessions with New Audio-Visual Programs - Parents Magazine
Filmstrip - Cassette Series
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VI. FUNDING OF PARENT TRAINING CLAGSES

A. Client Service Classes and Parent Fees

1. L.A. County Mental Health Clihics - parent fees can be collected
as a donation which goes into the region's or clinic's Donated
Trust Fund. These funds from parent fees could then be used to
purchase training materials for subsequent classes.

a. The collection of parent fees must be done with full consi-
deration of client UMDAP Liability (Uniform Method of
Determining Ability to Pay).

b. Unit of service rules must be used and entries in client
files must be made.

2. Other Clinics and Facilities - charge parent fees according to
regular clinic policies or develop policies just for parent
training classes.

B. Community Service Classes and Parent Fees

1. L.A. County Mental Health Clinics ~ parent fees for these
classes can also be collected as a donation, and these fees can
also be used to support subsequent classes. Time used to
conduct these classes should be reported as a community service.

2. Other Clinics and Facilities - develop own policy and procedures
regarding parent fees.

C. Single Class Funding

Funding for a single class can consist of the funds for pur-
chasing the parent materials and refreshments. These are relatively
low amounts which you can ask various groups to help rai=e. These
groups can raise the costs through small donations of its members or
by putting on small fundraising events (garage or cookie sales, car
washes, fashion shows, etc.).

Some of the groups that could help in these ways are: chambers
of commerce, social clubs, fraternities and sororities, local
merchants, clinic advisory councils, PTAs, Parent Advisory Councils,
.etc. :

D. Grant Funding

1. Conceptualize parent training services withr:.. the context of the
priorities of a particular funding source. vc example, conceive
of parent training as a child mental health, child abuse

prevention, delinquency Ereventlon drug abuse prevention, or
a special education service.

2. Uncover appropriate funding source and shape proposal to mee®
its priorities and procedures. The attached list of References
on Funding Information and Sources provides ideas on
a. How to locate grant funding sources (corporations, founda-

tions, and government agencies)
b. How to prepare grant applications
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REFERENCES ON FUNDING INFORMATION AND SOURCES

California's Leading Companies in 1979. Reprint from the Outlook
Section of the Los Angeles Times, Sunday May 13, 1979. Available
from the Los Angeles Times, One dollar.

Federal Programs that Relate to Children: 1972. A compilation »f
the children's programs which are in the 29 Executive Branch agencies
of the U.S. Government. Contains descriptions of the programs and
who to relate to for information. Available from Office of Human Develop-
ment Services, Administration for Children, Youth and Families, Washing-
ton, D.C. 20201. DHEW Publication No. (OHDS) 79-30180. Free.

14

Grants: How To Find OQut About Them and What To Do Next. By
Virginia P. White. New York: Plenum Press, 1975. Hardcover book.

Guide to California Foundations, 1978 Edition. Published by the
Northern California Foundation Group, P.O. Box 5646, San Francisco,
California 94101. 8ix dollars.

How To Raise Money For Kids: Public and Private. Published by
the Coalition for Children and Youth, 815 - 15th Street, NW, Washington,
D.C. 20005. February 1978. Two.dollars.

Stalking The Large Green Giant: A Fundraising Manual for Youth

Service Agencies. Published by The National Youth Work Alliance,
1346 Counnecticut Avenue, N.W., Washington, D.C. 20036. 1980. Paperback.

- Where Do You Look? Whom Do You Ask? How Do You Know? Information
Resources for Child Advocates. A helpful publication for finding
Statistics on families and children which can be used as part of a
funding proposal or grant application. Published by the Children's
Defense Fund, 1520 New Hampshire Avenue, N.W., Washington, D.C. 20036.
1980. Paperback.
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CICC - HEAD START AGENCY AGREEMENT

PROGRAMS FOR PARENTS

CICC provides:

l. ©One or more parent training classes from those listed in the
Programs for Parents brochure,

2. A professional instructor to lead the class which includes
praying the instructor's fee and travel exXpenses.

3. Class materials for the parents, including text books, work-
books and pamphlets which the parents keep.

4. Printed descriptions of the particular class for the agency
to use in getting parent participation. .

5. Attsndance records which will be shared with the agency so that
it can receive credit for parent participation.

6. Questionnaires for the parents to f£ill out to determine the
effectiveness of the class,

7. A person to coordinate the class with the agencye.

Head Start Agency provides:

l. A sufficient number of parents of Head Start children to parti-
cipate in each class.

2. Suitable space in which to conduct the class (a conference
roox, a classroom, etc.). :

. 3. Child care for parents who need it, including a definite plan‘
with back-ups.

4. Transportation for parents who need it, including a definite
prlan with back-ups.

5. Nutrition for the parents (coffee, snacks, etc.)

6. A person to coordinéte the class with CICC.
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SCHEDULE OF CLASSES

.Class: Instructor:

Location: Coordinator:

Contact Person:

[ ] Phone #:
Session Number Day and Date Time
[
1
2 ’
b 3
4
5
— 6
-
8
9
F
10
11
12
[ .
13
14
. i§ .
®
16
»




INDIVIDUAL CLASS SESSION: SIGN-IN ATTENDANCE SHEET

Class: Date:

Location: : Instructor:

Session Number:

Persons In Attendance

1. 11.
2. ‘ 12.
3. , ' 13.
4. 14.
5. 15.
6. 16.
7. _ 17.
8. 18.
9. _19.
10. 20.

Note to Instructor: At the end of each session, call cICC (980-0903) to give
the names of the persons who attended the session.
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PLEASE PRINT

Class:

Location:
Address:
Phone:

Meeting Dates and Times:

PLEASE PRINT

. CLASS ROSTER

Instructor:

Phone #:

Coordinator:

Phone #:

Name

Teeds
Chikﬁ—transpor-
Address Phone # care ation

14.

15.

16.

17.

18.

19.

20.

23"




TRANSPORTATION FOR PARENTS

Class:

Instructor:

_Phone #:

Location:

Coordinator:

Phone #:

Meeting Dates and Times:

| For ¥hon
Name of Parents - (Names, Ages)

Person(s)
Respongible

Method(s) of
Provision

8.

9,

10,

1,

12,

13,

14,

15,

16,

ERIC
990
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CHILD CARE FOR PARENTS

Class: Instructor:__ Phone #:

Location: Coordinator: Phone #:

Meeting Dates and Times:

For Whom Person(s) Method(s) of
Name of Parents ‘(Names, Ages) Responsible . Provision

1,

8.

9,

10,

11,

12,

>y ool

!«I_

13, 24

14,

15,

16.

ERIC

Full Tt Provided by ERIC.



Plan for Generating and Maintaining

Parent Training Classes

I Basic Information

Type of Class: [ ] Ciient Service [ ] Community Service [ ] Combined
Location of Class:

[] seating [ _]Heating [_] Lighting [ ] Electrical Outlets

[[] Near Transportation [_| Access: Who has the Keys?

Dates and Times of Class:

II Recruitment of Parents

Agency and Community Group Presentations and Newsletter Stories
When

Where

How

Flyer and/or Poster Distribution
When

Where

How

Media: Newspaper -Stories, Radio/Television Announcements
When

Where

How

~12-



4. Within Agency/School Referrals

Who to contact

When and How

Follow Up

5. Previous Parent Training Group Participants
Who to contact

When and How

Follow Up

IIT Conducting and Maintaining Groups

l. Securing Class Materials
[] Parents' Handbook/Manual and Handouts
What

When

Where

How

[] Instructor Aides (audio-visual, chalkboard, tape recorder, etc.)
What

When

Where

How

2. Orientation Meetings
1 Agenda
[] Materials, including class schedule
When

Where
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3.

Maintaining Attendance
[[J Refreshments/Coffee
Who is responsible ?

How obtained

[[] Incentives
What Kind?

How obtained

When given

[[] Attendance sign-in sheet

[] child care
Person(s) responsible

Method(s) of provision

[C] Transportation
Person(s) responsible

Method(s) of provision

[[] Follow up phone calls after absences

Person(s) responsible

Method(s) of provision




ViI. EVALUATION OF IMPLEMENTATION SEMINAR

Name Date

Agency

Position

A, Please rate each section of the seminar which are listed
below. In rating each section, be sure to consider both the
written materials which were provided for this section and the
discussion of the materials during the seminar.

In doing your ratings, circle the number that best describes
your evaluation of each section:

Number "5" indicates a very high evaluation
Number "3" indicates & neutral evaluation
Number "1" indicates a negative evaluation

Sections of Seminar

1. Clarification of CICC-Agency Agreement (=) 123 45 (+)
2. Definition of Terms/Objectives of Classes (=) 1 2 3 4 5 (+)
3. Gaining Agency Support (=) 123 45 (+)
4. Generating Classes (=) 123 45 (+)
5. Issues in Conducting Classes (=) 1 23 45 (+)
6. Funding of Classes (=) 123 45 (+4)
7. Overall evaluaticn of seminc’ (=) 123 45 (+4)

B. Please answer the fo> /.79 questions:

1. What were .the most helpful a._..cts of the seminar and why?

2. Was there anything that was not covered in the seminar that
you would have liked to be covered?

3. Other comments

Thank you for your cooperation!
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Aruitoxt provided by Eic:

CICC PANILY DEVELOPNENT CHART: PAGE 1

YOUR NAME
TODAY*S DATE_.

PANILY CHARACTERISTICS

FAMILY OF ORIGIN:

WHEN YOU WERE

BORN

5 YEARS| 10 YEARS

15 YEARS

YOUR CURRENT
FPAMILY SITUATION

1. Humber of Persons Living in Home

2. Number of Parents Living in Home

3. Number of Persons Helping Parents
with Child Rearing Responsibilities

4. Main Helper of Parents (person or persons)

5. Home Location (city, suburb, farm, etc.)

6. Home Type (indicate a and D)
a. House, apartment, hotel, other

b. Single occupancy or shared

7. Recent Home Move (yes, no)

8. Living Necessaities ox Conveniences
(yee, no)
a. Enough food

b. Enough clothing

c. Enough heating and lighting

d. Stove and refridgerator

e. Couches and chairs

f. Television

- Radio

. Newspaper

1. Telephons
J. Tollet (inside or outside]

k. car

Y. Other tranaportation {indicate)

VU 7 s W e
@. Other conveniences (indicate)

9. How were Necassities and Convenisnces
Paid for? (Check sll ways that apply)
a. Job income

b. Inheritance

C. Government ABsistance (NFEC, nellare,
etc.’) :

d. Other {what?)

CICC PANILY DEVELOPMENT CHART: PAGE 2

PAMILY CHARACTERISTICS

PANILY OP ORIGIN:

WHEN YOU MWERE

YOUR CURRENT

BORN

5 YEARS| 10 YEARS

15 YEARS

PANILY SITUATION

10. Pather's Occupation
a. Type of job

b. Status of job (High, average, low)
1. In lccal community and family

2. In Lsmigsl community

11. Mother's Occupation
a. Type of job

b. Statua of job (High, average, low)-
1. In local community and family

2. In larger community

12. Pather's Education (indicate highest
obtained: some formal schooling, high
school graduate, trades or business school,
sose college, college degree, grsduate

or professional degree, etc.)

13. HOt?.t'l Education (see possibilities in
$#12

14. Type of Parents (Yes, no)
a. Natural-Biological

b. Adoptive (Family members, non-family)

C. Foster

— -

-14-
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Aruitoxt provided by Eic:

CICC PAMILY DEVELOPMENT CHART: PAGE J

PANILY CHARACTERISTICS

PAMILY OP ORIGIN:

WHEN YOU WERE

BORN > YEARS

10 YEARS

15 YEARS

YOUR CURRENT
PANILY SITUATION

15. Parental Roles or Responsibilities
(indicete whsther role was carried
out by aother, father, both parents,
or other person. If rols wuis not
carried out, indicate "no”)

8. Breadwinner

b. Homecarer

c. Childcarer -

d., Bookkenser/Budgeter

@. Pountain of Knowledge

£. Taught reading, writinw, - .th to
children

. _Spoks with children's teachers

h., Disciplinarian

16, Types of Discipline (yes, no)

8. Clear standards or rules for child's

behavior

b. Positive consequences for acceptable

behavior:

l. Verbal appreciation (praise,etc.)
Z. Physical appreciation {(hugs,

kisses, etc.)

€. Correctives consequences for
unacceptable behavior:
« Discussions :

2. Disapproval

3. Restriction

4. Jaking away priviieges

5. Spanking

€. Whipping

7. Beating, choking, tying up

17. Nature of Relationship Between Parents
(Happy, unhappy)

18. Pamily Health Probleas (yes, no)
a. Major illnesses

b. Major accidents

€. Alcohol/Drugs

. her (inaicate)

CICC PANILY DEVELOPMENT CHART: PAGE 4

PANILY CHARACTERISTICS

PAMNILY OF ORIGIN

WHEN YOU WERE

YOUR CURRENT

BORN 2 YEARS

10 YEARS

L5 YEARS

PANILY SITUATION

19. Death in raill§ {yss, no)
(If yes indicate who died)

20. Pasily Religion
8. Type of religion

b. Degress of obsecvence (yes, no)

1. Reqular attendance
Z. Occasional attendance

3. Children in reilgious school

4. No formal participation {check)

21. Pamily Ethnic Involveasents
a. Bthnic group (indicate)

b. Dietary (food, beverages)

€. Clothing

d. Recreation (dance, ausic, etc.)
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PARENT JEVELOPMENT COURSE:
INDIVIDUAL SESSION EVALUATION FORM

NAME I.D.# SESSION #
For Items 1-5 -Circle Only One Number. Code: 1 = Negative feelings or
small amounts; 3 = Neutral feelings or average amounts; 5 = Positive
feelings or large amounts.
Negative Positive

1. Clarity/organization of information

presented. - 12345 +
2. Sﬁyle/delivery by the group leader. - 12345 +
3. Amount learned in session. - 12345 +
4. Usefulness of session for increasing

your understanding of the parents'

point of view. - 12345 +

5. Usefulness of session for supplying
practical information that can be used
in parent training classes. - 12345 +

6. List or describe elements of this session you can use in your
work as a parent trainer.

7. Strengths of session.

8. Weaknesses of session.

9. Additional comments, suggestions, etc.




PARENT DEVELOPMENT COURSE:
TAKE-HOME ESSAY EXAM

Answer the following 4 questions. Each answer
should be in essay form and should not exceed
four double spaced typed pages per answer.

l. You are asked to speak kefore an elementary
school PTA group about the different kinds of
parent training programs. The PTA is interested
in knowing the differences and similarities
between P.E.T., *71 . and Confident Parenting.
What would you = ‘' chem?

2. What ars the different kinds of child abuses
and how can parent training programs be used in
community efforts to both treat and prevent
these child abuses?

3. What are some of the typical information needs
of parents, and how can parent trainers serve as
resource persons in regard to fulfilling these
needs?

4. How might the ideas in the Effective Black
Parenting monograph and the comparativé research
between black and white parents that was presented:
in class influence how you conduct your parent
training program with black parents?
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